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CHAPTER 1
RESEARCH CONCERN

The concern of this writing reaches far beyond its pages and into the complex
world of what it means for young people to love and value each other like Jesus. It has
been well researched in the United States and around the world that the issue of bullying
behavior among young people continues to be ever-present (Nansel et al. 2001, 2094-95;
Carey 2003, 16; Orpinas et al. 2003, 431-32; Berger 2006, 90-91; Vaillancourt 2008,
486-87).

Daily it seems that popular magazines, news stations, and newspapers are filled
with stories of young people who have been the victims of some type of abuse from their
peers. The New York Post reported, “The White House held a conference on bullying
prevention, estimating that it affects 13 million students, or about a third of those attending
school” (Staff Reporter 2012). When the White House holds a summit to deal specifically
with the issue of bullying people take notice, but could it be, as Berger points out, that
“many legislatures and school systems throughout the world have vowed to eliminate
bullying, but few understand the complexity of the problem” (Berger 2006, 115). As one
group of researchers pointed out, “Bullying is a universal phenomenon” (Eslea et al.
2003, 82). The concern here is to examine at what levels the complexities and phenomenon
of bullying are happening in the church-based context, in a place that is called to a pattern

and transformation much different from the world (Rom 12:2).

Introduction to the Research Problem
For the last twenty years, interest in the issue of adolescent aggression and
bully behavior has heightened. While many have written on the subject and have provided

numerous definitions (Berger 2006, 94; Batsche and Knoff, 1994, 165; Kumpulainen
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2011, 121-22; Craig 1998, 123; Walton 2005, 94; Carey 2003, 16; Swearer and Doll
2001, 12), Dan Olweus, the researcher many believe to have first seriously studied the
issue, provides a seminal definition of bullying: “A person is being bullied when he or
she is exposed, repeatedly and over time, to negative actions on the part of one or more
other persons” (Olweus 1993, 9).

Researchers agree there is an issue of bullying today, but they disagree widely as
to the level of bullying that is present. One end of the research says that roughly 10 percent
of young people are involved at some level in bully behavior (Beaty and Alexeyer 2008, 1).
Others say the number of students who are affected is 15 to 20 percent (Batsche and Knoff
1994, 165), and others say 30 percent (Nansel et al. 2001, 2094). At the other extreme some
researchers have said that as many as 75 percent of school-aged children have been bullied
(Swearer and Doll 2001, 8). Two main reasons account for the difference in numbers.
First, not all research is done at a scientific level. Many reports are based not on scientific
research, but simple anecdotal projects that lead to widespread misunderstanding (Berger
2007, 93). Second, when scientific research is done, researchers are not always asking
questions in the same way. Some researchers provide respondents with a definition of
bullying before questioning, while others avoid a definition and provide behavioral
specific questions (Hamburger, Basile, and Vivolo 2011, 1).

Even with the differences, it seems widely accepted that there is a prevalence
of bullying behavior, which has become a major health problem both domestically and
internationally (Nansel et al. 2004, 730-31). In 2011, the Centers for Disease Control and
Prevention in Washington, DC, released “Measuring Bullying Victimization, Perpetration,
and Bystander Experiences: A Compendium of Assessment Tools.” This publication
looked closely at all the bully research, past and present, and concluded that “nearly 30
percent of American adolescents reported at least moderate bullying experiences”
(Hamburger, Basile, and Vivolo 2011, 1). The compendium number was largely based on

the seminal work of Nansel, Overpeck, Pilla, Ruan, Simons-Morton, and Scheidt in the



Journal of American Medical Association that concluded,
A total of 29.9% of the sample reported moderate or frequent involvement in
bullying, as a bully (13.0%), one who was bullied (10.6%), or both (6.3%). Males
were more likely than females to be both perpetrators and targets of bullying. The
frequency of bullying was higher among 6th- through 8th-grade students than
among 9th- and 10th-grade students. (Nansel et al. 2001, 2094)

This research used the numbers provided by the Centers for Disease Control and

Prevention and the Nansel study as the basis.

The issue and challenges regarding bullies are not new (Milsom and Gallo 2006,
12-13). With today’s instant access to news media and growing campaigns that champion
tolerance, one would think the issue would not be as big as it is. However, research shows
that bullying is “the most prevalent form of low-level violence in schools” (Whitted and
Dupper 2005, 167) and in some extreme cases led to young people making the decision to
end their life (Hacker et al. 2006, 154; Kim and Leventhal 2008, 133-34).

The researcher understands much has been said and done to deal with bully
behavior in a school context. As one researcher points out, there was an explosion in
research the last 25 years into bully behavior and actions (Berger 2006, 91). However,
there appears to be no scientific research investigating bullying in a church context. As a
youth minister, the researcher witnessed a parent in response to a bullying situation say,
“It’s no big deal. We have to simply let kids be kids.”

This cannot be the answer for individuals in the church context. There must be
serious attention given to the challenges that young people face every day and to the way
in which they live out the call of Jesus in their daily lives, whether in the context of
school, home, or church (Clark 2011, 23-24). The goal should be for young people to be

less like the norms of the world and more like Jesus who gives “the realm of forgiveness,

mercy, love and indestructible life” (Crouch 2008, 146).

The Foundational Problem

The present concern is found in the day-to-day interactions of society and
culture and at the core of how individuals created in the image of God treat each other
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(Hoekema 1994, 102-04). Since birth, this researcher has been associated with the
Christian community of faith, having grown up a preacher’s son. In many ways, this has
been a great blessing. However, it has also presented a fair share of challenges. One of
the greatest challenges has been resolving the constant tension felt when people of faith
act more like the world than as chosen children of God, as one popular writer states in
response to cultural challenges, “Are we hiding our faith in our back pocket?” (Lyons
2012, 5).

Walking into almost any middle school or high school in the United States, at
some point one will find a sign reading “No Bullying,” followed with the steps students
should take to report such behavior. From television shows to public-service campaigns
to endless academic research projects, the issue of bullying has become a hot-button issue
regarding young people today. One group of researchers went so far as to call it a “chronic
stressor” in the lives of young people (Newman, Holden, and Delville 2005, 343).

While much has been written and discussed about bully behavior and the
response in both the school and work contexts, nothing has been done to look at the issue
within the community of faith. Having served for ten years as a youth minister and
currently directing a summer camp for Christian teenagers, the researcher has witnessed
first-hand bully behavior in the faith community.

The concern of this research was to investigate at what levels bully behavior
had manifested itself in churches. Many have said that schools should be safe places of
learning, but the presence of bullying has made that difficult (Orpinas and Horne 2006,
13-14; Whitted and Dupper 2005, 167-77). If schools should be safe places, then churches
would be even safer places of learning and transformation, that prepare individuals to live
out the attitude and actions of Jesus (Phil 2:3-4).

In his landmark work, Soul Searching, Christian Smith concluded that the
“single most important social influence on the religious and spiritual lives of adolescents

is their parents” (Smith 2005, 261). One aim of this research was to determine the way in



which parents are connected to the issue of bullying. What are parents teaching their
children about how to respond to unwanted and ungodly behavior? If Smith is right, and
this researcher believes he is, then parents have a crucial role to play in helping young
people respond to the bully issue in school, society, and the pew.

The foundational problem of bully behavior in daily lives of young people is
one that must be taken seriously (Carey 2003, 16; Orpinas, Horne, and Staniszewski
2003, 431-32). As Batsche and Knoff point out, “The presence of bullying in a school
indicates that the level of prosocial behavior and respect for one another is lacking”
(Batsche and Knoff 1994, 173). The foundational problem of bully behavior and the lack
of respect among adolescence was a backdrop to the purpose of this research, measuring

at what level bullying happens within a church-based context.

Research Purpose

Based on the substantial relationships and interactions young people share at
church, the purpose of this quantitative study was to investigate in what ways and to what
levels adolescent bully behavior is present and responded to in a church-based context.
Significant research has been completed on bully behavior in schools and places of
employment (Nansel et al. 2001, 2094-95; Olweus and Limber 2010, 124-25; Orpinas
and Horne 2006, 11-25; Goldman 2012, 111; Namie and Namie 2009, 289-312). Recent
research acknowledges that there is still much to learn on the issue of bullying and
adolescent aggression, because as Goldman points out, “Bullying is a multifaceted
problem, and thus it requires a many-pronged solution” (Hamburger, Basile, and Vivolo
2011, 1-2; Goldman 2012, 271-72).

A gap exists between the scientific view of bullying and what should be the
view of those who declare their connection to the message and life of Jesus (Orpinas and
Horne 2006, 30-32; Olweus 1993, 115-16). A follower of Jesus does not refrain from
bullying simply because “scientific evaluation” says it is not right (Berger 2006, 115).

Individuals of faith refrain from bullying because they seek to imitate the sacrificial and
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ultimate example of love exemplified in the life of Jesus (Matt 20:25-28).

Delimitations of the Proposed Research

There are a number of delimitations to this research. The research was limited to
adolescents who attend Uplift Summer Camp 2012 on the campus of Harding University
in Searcy, Arkansas. Each summer, more than one thousand teenagers spend five days in
June on the university’s campus participating in a camp experience similar to a Bible camp.
The results of this research are seen as generalizable only to Uplift campers, but
transferable to a broader evangelical faith community.

For the last ten years, Uplift has surveyed campers each summer, and this
survey served as the 2012 instrument. Ninety-seven percent of participants indicated
affiliation with Churches of Christ, mainly from the non-instrumental Churches of Christ.

A final limitation of the study is that of diversity. While there was some
diversity of race and economic status, the majority of campers were Caucasian young

people. Due to the cost of camp, they may also come from upper-middle-class homes.

Research Questions

The following questions directed the collection and analysis of data for this

research study:

1. What relationship exists, if any, between adolescent aggressive behaviors in church-
based relationships of those who have mentor relationships and those who do not?

2. What relationship exists, if any, between adolescent aggressive behaviors in church-
based relationships and parental instructions related to aggressive behaviors?

3. What relationship exists, if any, between physical aggressive behavior and verbal
aggressive behavior among adolescents in church-based relationships?

4.  What relationship exists, if any, between aggressive behaviors and positive
interactions in church-based relationships?

5. What relationship exists, if any, between receiving and displaying positive
interactions in church-based relationships?

6.  What relationship exists, if any, between adolescent aggressive behavior and each of
the variables: community size, church size, and youth-group size?



7.  What is the occurrence of student aggressive behavior in a church-based context as
compared to aggressive behavior in society?

Terminology

The terms below are defined as they are to be understood within this research.

Adolescence. The exact age of adolescence has been greatly debated since G.
Stanley Hall’s introduction of the idea in his two-volume set in early 1900s (Hall 1904,
291). It has been suggested that adolescence “ranges from ten years to twenty-five years”
(Kelly 2009, 8). Others contend that adolescence starts as early as 9 years old and continues
until one’s late 20s to early 30s (Balswick, King, and Reimer 2005, 168). Pearce and

Denton expand on the idea of adolescence:

Adolescence is a Latin word derived from the verb adolescere, meaning “to grow
into adulthood.” Adolescence is typically used to refer to that period in life when
individuals are moving from the immaturity of childhood into the maturity of
adulthood, and this involves many dramatic biological and social changes.
Adolescence involves puberty, interest in sex, autonomy from parents, increasing
abilities to make independent and wise decisions, growing self-awareness and
concern for the future. . . . The period of life stretching from about age 10 to 20, or
the second decade of life. (Pearce and Denton 2011, 4-5)

For the purpose of this study the age of adolescence is determined by grades 6-12 or

equivalent age of 11 to 17 (Meece and Daniels 2008, 417).

Aggressive behavior or bullying. Dan Olweus says that bullying occurs “when
someone intentionally inflicts, or attempts to inflict, injury or discomfort upon another”
(Olweus 1993, 9). Others have added to the definition to include physical or emotional
pain, imbalance of power, and verbal aggression (Orpinas and Horne 2006, 14; Hamburger,
Basile, and Vivolo 2011, 1). For this study, aggressive behavior and bullying are seen as
one in the same. Based on the definitions, aggressive behavior and bullying is defined as
the act of someone intentionally inflicting pain or discomfort, either physically, verbally,
or emotionally on another individual over time (Swearer and Doll 2001, 10).

A key distinction in defining bullying is to understand the difference between

bullying and violence. Violence is usually an action that is against the law. Bullying is

not usually against the law until it moves into harassment or assault. Bullying at times



can lead to violence. Violence among teenagers is seen more as murders, aggravated
assaults, robberies, and rapes. As one report showed, “Violent crime rate at school is less
than half what it was in 1994 (Cornel 2011, 4).

Bullied. In looking at the issue of bullying, one must understand the three
specific groups: bullies, bullied, and bystanders (Coloroso 2003, 3-10). For this study, the
term bullied refers to any person who is exposed, repeatedly and over time, to negative
actions on the part of one or more other persons (Olweus 1993, 9).

Church. A substantial definition of church would be “the spiritual family of
God, the Christian fellowship created by the Holy Spirit through the testimony to the
mighty acts of God in Christ Jesus” (Elwell 2001, 246). Because of the age and
understanding of the participants in this study a basic definition of church is used: “It is a
group . . . who regularly meet to worship God, pursue growth, and collaborate for
ministerial work” (Broyles 2009, 9) that together practice the disciplines of communion,
prayer and giving while viewing confession and baptism as foundational to salvation.

Churches of Christ. The description of Churches of Christ is taken from the

Handbook of Denominations in the United States:

The largest of the three principal bodies in the American restoration movement,

Churches of Christ are located throughout the nation but concentrated in the South

and Southwest. Because this is not a denomination but a brotherhood with no central

headquarters, activities such as record keeping are very difficult. Recent efforts

show the membership to be about 1,250,000, in nearly 13,000 churches. (Meade and

Hill 1985, 91)

Mentor. The history of the word mentor comes from Homer’s epic The

Odyssey. In this epic, the father Odysseus leaves for battle and instructs his friend,
Mentor, to teach his son Telemachus. Mentor is to teach Telemachus about all aspects of
existence (Crow and Matthews 1998, 2). The word mentoring is never specifically used
in Scripture. However, the idea of mentoring is found throughout its pages. The idea of
mentoring is demonstrated in stories like Paul and Titus, Paul and Timothy, and Jesus and
the disciples (Lanker 2010, 269-70).

Stanley and Clinton provide a definition of mentoring: “A relational process

8



between a mentor, who knows or has experienced something and transfers that something
to a mentoree, at an appropriate time and manner, so that it facilitates development or
empowerment” (Stanley and Clinton 1992, 40). Lanker and Issler say that mentoring
“provides support and guidance as a result of a relationship developed” (Lanker and
Issler 2010, 93).

Since each student was provided with a definition of mentoring as part of the
survey, a simple and precise definition was needed. For this research, a mentor is “a
person who acts as a guide, role model, or sponsor providing you knowledge, advice,

challenge, counsel and support” (Hughes, Ginnet and Curphy 2002, 234).

Procedural Overview

The purpose of this study was to investigate in what ways and to what levels
adolescent bully behavior is present and responded to in the church-based context. This
study used a quantitative survey format, originally developed and used by Pamela Opinas
and Richard Frankowski (2001) in looking at aggressive bully behavior in schools, to
examine the degree to which adolescent bully behavior was present in a church-based
context.

This research was accomplished by studying 1,506 adolescents at Uplift 2012.
Uplift is one of the four largest Church of Christ summer camps in the United States. It
was began in 1984, and for the last twenty years has attracted 1,500 to 2,000 young people
to the campus of Harding University for five days of classes, worship, entertainment, and
enjoyment. The overarching goal of Uplift is that all campers, sponsors, and adults are
closer to God when they leave campus than when they arrived. This study was conducted
with campers who participated in Uplift 2012 summer camp at Harding University in
Searcy, Arkansas. Before beginning the study, the researcher gained approval from the
Uplift board, Southern Baptist Theological Seminary Ethics Board, and the Harding
University Institutional Review Board.

For the last ten years, participants in Uplift have been asked on the first day of
9



camp to take a survey on a wide range of topics and issues. The researcher was a part of
each of those projects with two colleagues, Daniel Stockstill and Jerry Bowling. The ten
years of previous research has shown the representative nature of the sample in relation to
Church of Christ adolescence. The four largest adherent states of the Churches of Christ
in the United States are Texas, Tennessee, Alabama, and Arkansas (Royster 2012, 26-
27). Those were also the four largest states represented at Uplift 2012. Another advantage
of the previous research is that the staff, sponsors, youth ministers, and campers were
familiar with the research process and procedures.

The researcher gathered data from campers age 11 tol7 in nine different
morning class sessions, each occurring before lunch on the first day of camp. The sample
was taken with each of the three age groups connected with camp: those entering 6th to
8th grade, 9th to10th grade, and 11th to12th grade (Meece and Daniels 2008, 417).

The campers were instructed to respond to a survey asking general demographic
information, question as to the presence of a mentor, the occurrences of aggressive
behavior in the previous week and month, and the ways parents had trained them to
respond. The camp staff helped pass out and collect the surveys from the participants and
provide writing instruments to those who needed one. The researcher followed the
instructions of ethics protocol as set forth by the Harding University Institutional Review
Board and Southern Baptist Theological Seminary. The researcher instructed participants
that their participation in the project was totally voluntary and that they were free to
withdraw from participation at any time.

Once all surveys were complete, a trained team of Uplift staff members entered
the data into a statistical computer program for tabulation. The researcher completed the
statistical analysis with the assistance of Elite Research in Carrolton, Texas. It is the plan
of the researcher, with the help of Elite Research, that this project will be an even year

longitudinal survey given at Uplift in the summers of 2014, 2016, 2018, and 2020.
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Research Assumptions

This study functioned under a range of assumptions.

Participants understand church as “A group . . . who regularly meet to worship God,
pursue growth, and collaborate for ministerial work™ (Broyles 2009, 9).

Participants will understand the survey terms used and will answer accurately.

Participants understand the concept of bullying and have social abilities that allow
them to respond to the questions in meaningful ways.

The survey approach to data collection and analysis is a valid method of social
science research.

Aggressive Behavior/Bullying can be measured using quantitative research methods.
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CHAPTER 2
PRECEDENT LITERATURE

This chapter examines existing literature that addresses the concepts of
bullying, the influence of bullying on identity formation, mechanisms used to prevent
bullying, and the biblical and theological ideas of wisdom and the pursuit of it. The first
section will examine the literature in regards to existing studies on bullying. The next
section will explore the influence of bullying on identity formation, especially in a
church-based context, developmental issues associated with bullying, comparison of
bullying behaviors between males and females, and adolescent needs and concerns with
regard to this topic. Next, prevention mechanisms will be addressed: in schools, by
teachers, and by parents. The final section will evaluate the use of biblical wisdom to
respond to the complexity of bully behavior. This section presents the argument that the
understanding of wisdom from a scriptural perspective helps change one’s attitude and

actions towards others.

The Bully Issue

According to the Kaiser Family Foundation, students in the United States
report bullying to be a more significant issue than drugs, alcohol, pressure to have sex, or
other forms of violence (Kaiser Family Foundation 2001, 1). Research has shown that
bullying has now become a public health problem both domestically and internationally
(Nansel et al. 2004, 730). Some researchers have gone so far as to say bullying is an
international phenomenon (Esela et al. 2003, 82). The study of bully behavior during the
last twenty years has specified three foundational elements of bullying from the research
perspective: (1) it demonstrates aggressive behavior, (2) it is repeated over time, and (3)

it involves a real or perceived imbalance of power or strength (Hambuger, Basile, and
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Vivolo 2011, 4; Berger 2006, 90). Walton affirms point three when he says, “bullying is
more than merely an empirical matter—it is a social and political construction, rooted in
ideological relations of power” (Walton 2005, 113).

It has been noted that the perspective of researchers does not necessarily match
that of young people: “Students tended to focus primarily on negative actions and rarely
mention these three definitional criteria” (Vaillancourt et al. 2008, 493-94). For many
young people, bullying is consistent across demographic groups and identified by negative
actions and behavior (Eisenber, Neumark-Sztainer, and Perry 2003, 34). While researchers
should be able to examine this issue in a deeper way than a young person, they should be
careful to not overcomplicate the issue or overlook key influences such as parents
(Orpinas, Murray, and Kelder 1999, 774-75).

Research shows that bullying, more than any other single behavior, predicts
future problems (Kumpulainen 2008, 121) and creates unique developmental and social
challenges for young people (Olweus 1993, 7-8; Baldry and Farrington 2000, 17);
however, the challenge of dealing with aggressive and unwanted actions has been present
since the beginning of creation. One has to look no further than Genesis 4 and the story of
Cain and Abel to see that hostility and aggressive behavior are part of the human
condition. It is important to remember, as Berger points out, that “not all aggression is
bullying, but bullying is always aggression” (Berger 2006, 94).

The challenge is for adults to work together to help young people balance their
human nature with the transformational and redeeming promises of Scripture (Clark
2011, 199-200). Paul says in Romans 12:1-2,

I appeal to you therefore, brothers, by the mercies of God, to present your bodies as
a living sacrifice, holy and acceptable to God, which is your spiritual worship. Do
not be conformed to this world, but be transformed by the renewal of your mind,
that by testing, you may discern what is the will of God, what is good and
acceptable and perfect.

Similar to many areas of life, bullying starts early in life and is emphasized by

an imbalance of physical and psychological power (Juvonen, Graham, and Schuster 2003,
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1234; Menesisni, Melan, and Pignaiti 2000, 261; Arsenelult 2006, 137). Oftentimes, the
bully behavior creates a tension that young people, who are already living in an awkward
and rebellious time of life, are unprepared to deal with (Blaswich, King, and Reimer
2005, 166-67). They find themselves stuck in a relationally and socially aggressive
climate that leaves them feeling ostracized from those around them (Juvonen, Graham,
and Schuster 2003, 1235).

In some situations this tension leads young people to give up and tragically
take their own lives or in several extreme cases the lives of others (Kim and Leventhal
2008, 133; Chalmers 2009, 87; Hinduja and Patchin 2009, 14). One research group found
that “adolescent perpetrators of violent death of peers are more likely than their victims to
have been bullied by their peers” (Anderson et al. 2001, 2702). Even when the extreme of
death does not occur, researchers have found that the experience of being bullied leaves
scars that last well into adulthood (Aluede et al. 2008, 157; Kumpulainen 2008, 127).

Orpinas and Horne point out, “There is a lot of discussion about the problem of
bullying, but there has been surprisingly little action” (Orpinas and Horne 2006, 11), even
though in previous research they made a concerted attempt to provide literature that
would move the conversation on bullying from research to practice (Orpinas, Horne, and
Staniszewski 2003, 441). In their book, they attempt to give some specific ideas for
responding to bullies and their actions, but they approach it exclusively from a humanistic
perspective, which seems to be the foundational perspective of most bully research and
programs (Goldman 2012, 293-99). It is the belief of this researcher that without God
transforming and renewing individuals’ hearts and minds, the human response will always

be an inadequate solution to the issue of bullying.

Bullying Studies
The issue of aggressive behavior in schools has been the key area of bully
research since systematic studies of bullying began in the early 1970s (Olweus 1993, 1).

While the research has been significant, Berger points out, “school systems throughout
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the world have vowed to eliminate bullying, but few understand the complexity of the
problem” (Berger 2006, 115). This section will look closely at the complexity of the
problem and also at the influence of cyber-bullying, bullying due to sexual orientation
and ethnicity, and bullying in the workplace. The complexity of bullying is reflected in
the numerous approaches taken in researching the subject. The way that bullying is
measured varies significantly due to the lack of standard definitions, protocols, and
practices (Hamburger, Basile, and Vivolo 2011, 1), which makes cross-study comparisons
sometimes difficult (Orpinas and Horne 2006, 26). Self-reporting, which will be the
reporting method utilized in this project, is the most commonly used method of
measuring the extent and nature of bullying (Bond et al. 2007, 76).

Despite the difficulties, research has shown that “bullying experiences are
associated with a number of behavioral, emotional and physical adjustment problems”
(Hamburger, Basile, and Vivolo 2011, 1) and that “the prevalence of bullying among US
youth is substantial” (Nansel et al. 2001, 2094). Although it is clear that the researcher
must address numerous difficulties to effectively study this problem, it is also clear that a
bullying problem does persist today, and solutions are needed (Baldry and Farrington
2000, 17; Goldman 2012, 1-2; Newman et al. 2005, 352; Gini and Pozzoli 2009, 1063;
Peterson and Ray 2006, 164; Berger 2006, 90).

Researchers agree that bullying involves not only physical aggression, but also
verbal aggression (Hamburger, Basile, and Vivolo 2011, 1). Studies have shown that
boys are more likely to be involved in physical aggression, while girls are more verbally
aggressive and sensitive to social pressures (Wang and Dishion 2012, 50). Many times
the bully is simply coping with the daily challenges of his/her own life and is attempting
to find ways to deal with personal anxiety (Craig 1998, 128). Research has also shown
that a student’s actions at school may be coping responses to difficult situations at home
(Orpinas, Murray, and Kelder 1999, 774-75).

Research is clear that bullying is a challenge faced by young people today and
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many times can lead to psychosomatic problems (Gini and Possoli 2009, 1063). In recent
years the literature in this area has focused not only on challenges and problems of bullying
in schools but expanded to include cyber-bullying, bullying due to sexual orientation and
ethnicity, and bullying in the workplace. The next few pages will deal directly with these

three more recent areas of research into bullying.

Cyber-bullying

In May 2011, Rebecca Black posted a self-made music video on-line. By June
the video had been viewed 167 million times on YouTube and due to the negative
bullying she received on-line and threats to her life she dropped out of high school that
fall (Goldman 2012, 96). In a time when reports say that “ninety-three percent of teens
are active users of the Internet and seventy-five percent own a cell phone” (Schneider
2012, 171), one should not be surprised that negative experiences, like that of Rebecca,
happen today.

Cyber-bullying has been defined in terms similar to general bullying. Hinduja
and Patchin in their landmark book on the subject say, “Cyber-bullying is willful and
repeated harm inflicted through the use of computers, cell phones, and other electronic
devices” (Hinduja and Patchin 2009, 5). Another term used is “Internet harassment,” which
is defined as “an overt, intentional act of aggression towards another person online”
(Ybarra and Mitchell 2004, 1308). What makes cyber-bullying unique is the overt nature
of the action. Where traditional bullying has a connection to the number of friends a person
might have, cyber-bullying is not related to the number of friends and allows for more
overt actions to happen, which is a very distinct difference from traditional bullying
(Wang et al. 2009, 373).

In today’s technological culture, “relational and social aggression can occur
from remote locations at all hours, making the feasibility of escaping the torment extremely
difficult” (Field et al. 2009, 12). Not only does cyber-bullying force students to deal with

aggression at school, but now they must also deal with it in the security of their own
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bedroom at home (Twenge and Campbell 2009, 202).

In her groundbreaking research on cyber-bullying, Li found that “over half of
the students knew someone who had been cyber-bullied. Further, over a quarter of the
students in the study had the experience of being cyber-bullied, and one in six students
had cyber-bullied others” (Li 2006, 9). Li’s results are similar to those found by Beran
and Li a year earlier. Sixty-nine percent of subjects in their study knew someone who
had been cyber-bullied and 21 percent had been cyber-bullied themselves (Beran and Li
2005, 265). In further research, Greenberg and Weber found that “one-third of teens say
they have experienced bullying on-line, with teenage girls more likely to have experienced
it than their male counterparts” (Greenberg and Weber 2008, 237). According to one study,
“The victimization produced by cyber-bullying can be of varying degrees of severity but
it is never innocent” (Ortega-Ruiz and Nunez 2012, 605). Part of the challenge of dealing
with cyber-bullying is that it offers an anonymity that has not been provided in the
history of man (Murray et al. 2012, 61). The Internet allows people to say and do things
that they would never do in public or in face-to-face interactions.

While whole dissertations could be written on cyber-bullying, that is not the
aim of this research. However, to understand the place of bullying in the lives of young
people today, no matter the context, one must be aware of the challenges presented by the
ever-changing world of technology. One must also understand the changing world of

culture, especially in regards to sexual orientation and ethnicity.

Sexual Orientation and Ethnicity

When this researcher first began this project he had an acquaintance who, on
hearing the topic of the research “Bully in the Pew,” said, “Why would you study
something so closely connected to the lesbian, gay, bisexual, and transgender community?”
It was his view that bullying was a lesbian, gay, bisexual and transgender issue. It is the
assessment of the researcher that the acquaintance had a very narrow view of the issue of
bullying (Berger 2006, 94-98) and also failed to understand the level of bullying that
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students in the sexual minority experience (Goodenow, Szalacha, and Westheimer 2006,
573). Even when a person selects a lifestyle counter to what someone else believes as
right, there is a clear call from Scripture that all individuals are people of value and worth,
who should be treated with respect and dignity. That is the example set by Jesus when
filled with compassion in Mark 1, he reaches out and touches the outcast man with leprosy.

There is little question that sexual orientation has been a key aspect of bully
research in the last few years and that research has shown that “sexual minority youths . . .
report more emotional and behavioral difficulties than heterosexual adolescents” (Williams
et al. 2005, 479). Research has also shown that homophobic content is prevalent in various
forms of aggression (Poteat and Espelage 2005, 513) and there is a high level of health
risk, suicide, and victimization among sexual minorities (Bontempo and D’ Augelli 2002,
364; Russell and Joyner 2001, 1280).

Research also shows that, like sexual orientation, ethnicity plays a role in bully
behavior (Sawyer, Bradshaw, and O’Brennan 2008, 106). As one researcher says, “Race
matters” (Christerson, Edwards, and Flory 2010, 145). Like the example from Mark 1,
Jesus shows the value of all groups of people and races throughout his public ministry.
One of the clearest examples of Jesus’ view of ethnicity is found in the story of the woman
at the well. She was a non-Jewish, Samaritan woman who, according to tradition, Jesus
was not supposed to associate with, but He did and in the process gave her access to
“living water” (John 4:10).

It is interesting that even with the challenges of ethnicity, researchers have
found that negative family communication and negative peer relationships, which have a
direct relationship to a young person’s level of aggression, are consistent across white,
black, and Hispanic youth (Spiggs et al. 2007, 283). They also found in specific research
of Chinese-American students that the worst situation was being bullied, not by the
majority, but by other ethnic minority youth (Zhou et al. 2003, 71).

The complexities and challenges of bullying among sexual minority groups and
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ethnic groups are ones that should be taken seriously (Pilkington and D’ Augelli 1995, 55).
The challenges of dealing with both groups are complex and at times difficult, mainly due
to cultural and theological differences, but that should not permit individuals to treat

people in non-caring and aggressive ways. Recent research on bullying has broadened to

address not only the groups listed above, but to include bullying within the work context.

Workplace Bullying
Previously this section has looked at the idea of cyber-bullying, bullying of

sexual minorities, and bullying based on ethnicity. A final area of research in this topic
includes workplace bullying. While the overall definition of bullying applies to the
workplace as well, research has shown that “adult bullying at work presents the researcher
with considerably more difficulties that that of children at school” (Rayner and Hoel
1997, 183). One of the main reasons is that like cyber-bullying, there is a covert nature to
workplace bullying with 35 percent of Americans reporting being bullied at work in 2010;
half of these instances reportedly happening in front of a witness (Goldman 2012, 111;
Namie and Namie 2009, 5). These statistics indicate that 5 percent more adults are being
bullied at work than students are being bullied in school (Nansel et al. 2001, 2094).

A key difference between school bullying and workplace bullying is that
bullying at work moves beyond just power to full control, and that bullies put their personal
agenda of controlling others above the organization (Namie and Namie 2009, 3). That idea
is consistent with research which says that “physical bullying at work is rarely reported,
with verbal and indirect bullying at higher levels of incidence” (Rayner and Hoel 1997,
183). Aggressors know that they will lose their job if they are physically abusive at work,
but it seems they believe that they will move up the ranks if they can verbally control
another individual. Research in Finland has shown that “not only the targets of bullying,
but also the bystanders, suffer when someone is bullied in the workplace” and the research
went further in showing “targets of bullying used sleep inducing drugs and sedatives more
often than did the respondents who were not bullied” (Vartia 2001, 63).
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As the research shows, bullying at work is a problem that must be taken
seriously, especially as a new generation of young people move into the workforce
(Twenge and Campbell 2009, 289). With the understanding of bullying and the specific
areas of cyber-bullying, bullying of sexual minorities, bullying based on ethnicity, and
bullying at work, the writer now moves to deal with the influence of bullying on identity

formation.

Influence of Bullying on Identity Formation

In Christian Smith’s landmark study of the spiritual lives of American teenagers,
he found that young people have many influences in their daily lives that are connected to
issues of development, gender, interest, and concerns (Smith 2005, 263-64). The next
section will look at the issues of development, gender, interest, and concerns as connected
to both identity formation and behavior.

Not surprisingly, Smith’s study found that peers have a dramatic effect on the
lives of adolescents. What is more interesting, however, is “evidence clearly shows that
the single most important social influence on the religious and spiritual lives of adolescents
is their parents” (Smith 2005, 261). After reading the book of Proverbs, one should not be
surprised that adolescents both value and pursue the influence of their parents, and even
secular research reveals that parents matter in the lives of young children and adolescents,
and help provide a foundation for the formation of identity (Steinberg 2001, 16).

Much has been written about the negative influences of media and popular
culture in the lives of today’s young people (Clark 2011, 180-84). On the other hand, not
much has been mentioned about positive influences that aid young people in the expansion
of wisdom and knowledge. Clark sees the importance of being that voice of reason and
encouragement for today’s youth: “Every adult must attempt to add to the cumulative
message of protection, nurture, warmth, affection. . . . The best way to help our young
people is by being a chorus of support and a choir of commitment” (Clark 2011, 183).

Scripture speaks to the place of influence when the Proverb writer says, “Train
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up a child in the way he should go; even when he is old he will not depart from it” (Prov
22:6). That training should influence young people to understand the importance of what
they say and of how they behave. Paul says in Ephesians, “Let no corrupting talk come
out of your mouths, but only such as is good for building up, as fits the occasion, that it
may give grace to those who hear” (Eph 4:29).

Jesus in the Sermon on the Mount provides insight into ways people respond to
unwanted actions when He says, “You have heard that it was said, ‘An eye for an eye and
a tooth for a tooth.” But I say to you, Do not resist the one who is evil. But if anyone slaps
you on the right cheek, turn to him the other also” (Matt 5:43—44). As many have argued,
adults, and specifically parents today, must grasp the significance of the influence they
have and use their influence to help young people understand the power of their words

and the power of their actions (Clark 2011, 183-84, Smith 2005, 261).

Developmental Issues

Research has shown that the risks of bullying are directly connected to the
developmental changes of adolescence (Hacker et al. 2006, 162). It is understood that all
individuals develop in different ways and at different levels over time; the problem is that
many times the lack of development and social skills creates serious adjustment problems
—such as delinquency and poor academic performance (Dill et al. 2004, 171; Lopez and
Dubois 2003, 34; Bejerot, Edgar, and Humble 2011, 413). It has also been shown that the
quality of an individual’s personal development has a direct connection to their perception
of peers. When young people develop in healthy nurturing environments they are much
more likely to have a healthy perception and connection to their peers (Salmivalli and
Isaacs 2005, 1168).

Within the developmental process of life, research has shown that bullying
starts very early—in some cases as early as preschool (Perren and Alsaker 2006, 45;
Arsenelult 2006, 137). Part of the challenge for adults is understanding the developmental

process occurring in young people and avoiding making the assumption that young
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people always understand what is happening around them or to them personally (Meschke,
Peter, and Bartholomae 2012, 93). Research has shown that a teenager’s brain is still
developing. No matter if a young person is bullied, a bully, or a bystander, their ability to
respond is directly connected to the brain and their current developmental phase of life
(Strauch 2003, 203).

An important aspect of adolescent development is the influence of peers and
crowds. Meece and Daniels discuss three phases of crowds that young people
experience: middle school, early high school, and later high school. Within each phase,
as students get older, the crowds become more diverse, larger, and much more
complicated (Meece and Daniels 2008, 417). When a connection is made between the
groups’ influence, and the developing brain of an adolescent, it becomes easier to see
why adults must pay close attention to the groups’ influence on the adolescent developing
mind (Strauch 2003, 203-05).

While the research is insightful, there is little mention of the connection between
adolescent development and the transformative nature of God (Roehlkepartain 2006, 43-
44). Researchers have attempted to peer more deeply into the issue of adolescent
development (Cillessen and Mayeux 2004, 158-61), most have failed to mention that all
men are created in the image of God and the importance of first and foremost desiring a
relationship with Him (Hoekema 1994, 11).

With the constant challenge of bullying that young people face, it is difficult to
recognize how positive growth can take place amidst the chaos around them. However,
positive growth does happen in the chaos, in large part because of the multiple influences
in individuals’ lives (Parks 2000, 204-06) and also the influence of a creator God. For
many young people, the idea of God is difficult to understand. Pierre Babin divides the
concept of faith in adolescence into two categories: one’s concept of God and one’s
understanding of a relationship with God (Babin 1965, 116-19).

In Proverbs, one finds that the concept of God is learned in part by the
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influence of wisdom and fear of the Lord, and shows the level at which God desires to
have a relationship with his creation (Prov 1:7). The theme of young people growing in
their understanding of how they are influenced by crowds and how they influence is
found throughout Scripture, especially in Proverbs. When young people can begin to
understand that their actions have a directly impact on others, they will begin to see the
power they have in their personal ability to do good (Rom 12:21).

While the original readers of Proverbs did not have the privilege of seeing
God’s desire for relationship with His creation that was manifested in the sending of
Jesus, today’s readers can understand how important relationship is to God (Foster 1998,
2). Relationship is so important to God that He was willing to send His Son so that man
might know Him. Christ’s death, burial, and resurrection prove God’s desire to know His

creation and His understanding of how His creation develops both male and female.

Male versus Female

Since the beginning of creation, male and female have had unique differences
(Gen 1:27). Over the years, key differences have been shown among males and females
in bully research (Wang and Iannotti 2012, 3; Bae et al. 2005, 193; Pellegrini and Long
2002, 276; Naylor and Cowie 1999, 477). Most research shows that boys experience
more physical and overt aggression with girls experiencing relational aggression (Crick
and Grotpeter 1995, 721; Gottheil and Dubow 2001, 27).

Even though bullying is an issue for both males and females, research shows
that boys are twice as likely as girls to be classified as bullies (Juvonen, Graham, and
Schuster 2003, 1233). One must wonder if media has had any influence on the perception
of male and female bullying when most violent movie stars are male (Blaswich, King and
Reimer 2005, 166). Males are known for physical aggression, which are acts that are many
times seen first hand by bystanders and lead many young men to be disliked (Cillessen et
al. 1992, 902). It is interesting to note that the males’ view of bullying becomes less

negative with time (Pellegrini and Long 2002, 276), but just because a young person’s
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view becomes more positive it in no way makes the action right or justified.

Research has also shown that males are less confident than females and
sometimes have a difficulty in forming close relationships (Giordano, Longmore, and
Manning 2006, 282) and they are also less likely than females to intervene when they see
others being bullied (O’Connell, Pepler, and Craig 1999, 437). It is not that males do not
have the ability to care, it seems that they “do not choose to use their caring abilities”
(Naylor and Cowie 1999, 477). Young men, even the bullies, must be taught to care, so
that they can communicate care to those around them; however, society cannot expect
people to be someone they have not been taught to be.

As for females, research is clear that the majority of their bullying is covert and
relational in nature; including malicious gossiping and intentional ostracism (Gottheil and
Dubow 2001, 27). Unlike the male’s physical aggression that is observable, the female’s
relational aggression can be difficult to see (Cillessen and Mayeux 2004, 138). It is
interesting that Shields and Cicchetti found that male and females who are maltreated as
children are equally as likely to be aggressive and coercive towards peers (Shields and
Cicchetti 2001, 359). Like young men, ladies also must learn to care and value the
relationships with those around them.

While existing research points to differences in the ways that males and females
perpetrate and experience bullying, both genders experience deep and long lasting
distress as a result (Hawker and Boulton 2000, 453). One way to help understand the

difference is to look at the interest, needs, and concerns of adolescents.

Interest, Need, and Concern

The students studied in this research project are part of the Millennial
Generation. This generation has been referenced with many labels: Millennials, Generation
Y, Generation Next, Generation Now, and the Millennial Generation. Millennials are
known for being optimistic, team players, accepting of authority, rule followers, and

cutting edge (Howe and Strauss 2000, 6-12). While this group has many positive
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characteristics, they also have the ability to create tremendous harm, thru behaviors such
as bullying, due to the level of narcissism in their lives, often leading to a disregard for
others (Twenge and Campbell 2009, 289).

Julie Coates says, “Generation Y is the most diverse generation in history”
(Coates 2007, 113). Their diversity is not illustrated merely through economic class and
racial makeup; it shines through their questions about family, faith, meaning, and
significance (Parks 2011, 3). Howe and Strauss see the positive characteristics in the
Millennial Generation; they view it as a group that is special, sheltered, confident,
team-oriented, achieving, and pressured (Howe and Strauss 2000, 43-44). No matter how
one looks at the Millennial Generation, there is potential for influence in society today,
an influence that could positively change the experience of bullying, especially
considering it will be one of the largest generations in American history (Sandfort and
Haworth 2007, 1).

Millennials have very specific interests, needs, and concerns driven by a desire
to be happy (Twenge 2006, 17-20). While some might think that Millennials are just
another generation similar to their predecessors in Generation X, research suggests that
Millennials are quite different from Generation X and demonstrate characteristics of
community and relationship similar to the Boomer or G.I. Generation (Coates 2007,
111-12).

Young people today have a real interest in success. They are driven by a need
to achieve and make a contribution to society. George Barna says of this generation, “They
are people of action and results, not people of reflection” (Barna 2001, 91). Many desire
to make the world a better place and join a cause that is greater than they are. They have
an appreciation and understanding of the world and are more globally aware than the
generations before them (Greenberg and Weber 2008, 13). As a group, Millennials are
more educated than their parents and expect to make more money (Carlson 2005, 3).

Along with their interest in success, this group of young adults desires
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connection and to be a part of a team. They identify the importance of groups and of
belonging to a group from early in their adolescence (Meece and Daniels 2008, 417). They
look for people, messages, and ideas with which they can connect. This is a point at which
the church should be providing them a point of connection and hope (Parks 2000, 205).
While the previous Generation X was known as the “I”” generation, today’s youth are
known as the “we” generation. They demonstrate the idea of being the “we” generation in
their friendships, desire for teamwork, and use of technology (Coates 2007, 113). However
the “we” often leads to peer harassment groups who are aggressive and mean (Eisenberg,
Neumark-Sztainer, and Perry 2003, 311-12). It is those harassment groups that give bullies
high status and the ability to take unjustified aggression out on others in their community
(Vaillencourt, Hymel, and McDougall 2003, 170).

Without question, today’s young people have been affected by the increased
use of technology (Carlson 2005, 1). It is not the aim of this section to elaborate on
technology, but when talking about interests today, technology must be mentioned. It is
understood that technology is a key way young people stay connected. Instant messaging,
text messaging, and social networking sites such as Facebook and Twitter allow young
people constant access to those around them (Wang et al. 2009, 373), but as was
mentioned previously, the use of technology and cyber-bullying offers anonymity for
aggression and bullying to take place that has not been provided in the history of man
(Murray et al. 2012, 61).

These technologies provide an opportunity for Millennials to share their
interests and information with friends and perhaps people they do not even know. Because
of the pervasiveness of technology, young people today can seek wisdom and knowledge
from all corners of the world but they also can be corrupted (Collins and Halverson 2009,
1-2). Fifteen years ago, a young person would go to a parent, family member, teacher, or
church leader when seeking guidance. Young people today can find answers and all forms

of guidance with a simple click of the mouse (Freeman-Longo 2000, 77).
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Like all people throughout history, the greatest need of this generation of
young people is a relationship with God (Foster 1998, 2) and people who will help them
to grow in that relationship (Parks 2000, 205). While most adolescents see themselves as
spiritual, their faith in God lacks the depth that is shown throughout Scripture. They fail
to understand the significance of church, many times rejecting it because they see
established religion as irrelevant (Smith 2005, 260-62). There are many reasons for this,
one possible reason is young people’s lack of trust in people and establishments. Sandfort

and Haworth discuss the Millennial generation’s basic attitude toward faith:

Most saw their spirituality as not lesser to but different from the spirituality of their
parents and grandparents. When asked what they believed had contributed to their
generation’s movement away from organized institutions, participants volunteered
four reasons: the irrelevance of established practice to their lives, a continual feeling
of being ignored by the church, the evolution of science, and the seeming rejection
of organized religion among their baby boomer parents. (Sandfort and Haworth
2007, 7)
The above quote provides significant insight into a generation’s attitude—an attitude that
has been greatly influenced by parents. Smith says, “The evidence clearly shows that the
single most important social influence on the religious and spiritual lives of adolescents is
their parents” (Smith 2005, 261).

To be relevant to young people, the process of growing in wisdom and growing
relationally with God must be experiential, participatory, image-driven, and connective to
others (Lanker 2010, 269). When that occurs, their needs will be met, they will no longer
feel ignored, and they will have found a place where they can grow in wisdom and stature
(Luke 2:52).

In addition to their well-documented interests and needs, young people also
carry real concerns, most of which are connected to their daily lives (Clark 2011, 200).
Students today are concerned about whether they will be able to live up to the expectations
of their parents. While they have the desire to succeed, they feel the pressure of being the
“trophy kid” that their parents assumedly are expecting (Howe and Strauss 2000, 44).

Trying to fulfill the expectation of parents leads some young people to be one way around
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adults and another way around peers. That inconsistency of actions provides bullies the
protective cover many times to do their harm (Vaileencourt, Hymel, and McSougall
2003, 170-71).

While other generations have concerns about technology and its influence,
Millennials are concerned about being connected and creating their unique individual
profile (Carlson 2005, 3). They have a growing desire to stay connected, even to their
parents. In fact, Kathryn Tyler states, “Older generations that couldn’t wait to proclaim
their independence can’t comprehend this generation’s need for parental guidance and
influence” (Tyler 2007, 1). Young people today are concerned about what they will do
without their parents because they rely on parents at such a deep level (Smith 2005, 261).

This section has discussed multiple influences surrounding young people today
and why an understanding of those issues is significant to being able to study their
behavior. Also imperative in studying young people is acknowledging their need for
wisdom to respond to the challenges of life while maintaining their identity as God’s
creation (Bland 1998, 223). Having gained an understanding of young people, the next
section will look closely at existing research on mechanisms of bullying prevention:
specifically schools, teachers, and parents and what the church can learn from these

preventative measures.

Prevention Mechanisms

There is a growing body of literature examining the prevention mechanisms
currently being used to address bullying (Kennedy, Russom, and Kevorkian 2012, 1;
Olweus 2005, 389-91; Rigby 2011, 280; Craig et al. 2000, 32-33; Barnes et al. 2012, 206).
Rigby states that there are currently six major intervention methods being used to address
bullying in schools: (1) traditional disciplinary approach, (2) strengthening the victim, (3)
mediation, (4) restorative practices, (5) group method, and (6) method of shared concern
(Rigby 2011, 280).

Research is clear that numerous prevention mechanisms have been used to deal
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head on with bullying; their efficacy remains in question (Gattfredson et al. 2012, 26).
One researcher examined the findings and concluded that “overall, anti-bullying
interventions have been less effective: a review of whole-school interventions found that
bullying was reduced on average twenty-three percent” (James 2010, 12). The level of
success of these anti-bullying programs is largely determined by reported cases of
victimization and can be difficult because of the divergent perceptions among witnesses
(Smith et al. 2004, 558).

It seems, as research showed in one study, that dealing with bullying on a
comprehensive level: from individuals, to classrooms, to teachers, to the whole school
was found to be most effective (Orpinas, Horne, and Staniszewski 2003, 441). The base
for determining prevention success seems to be in many cases limited to reports of overt
bullying, which does not take into account necessarily the level of covert bullying taking
place (Barnes et al. 2012, 206).

Another group of researchers concluded, “School-based anti-bullying programs
are often effective . . . bullying decreased 20-23 percent” (Farrington and Ttofi 2010, 69).
In a third sample, researchers again found a 23 percent reduction in reported victimization
(Orpinas, Horne, and Staniszewshi 2003, 431). Each research group found roughly the
same percent in level of bullying reduction as measured by reported victimization; it was
there interpretation that determined if it was positive or negative. The above studies have
shown research prevention programs to consistently reduce bullying a fourth of the time,
which would still leave considerable room for improvement (Gattfredson 2012, 26).

While the research shows that programs are successful about 23 percent of the
time, that statistic leaves significant room for improvement and serves as a call for
increased adult awareness of the problem of bullying and involvement in the solution
(Peterson 2000, 14). It is clear is that for any intervention to be successful it must be
directed to the whole school and not just a few individuals (Salmivalli 1996, 13; Smith et

al. 2004, 558). Farrington and Ttofi found that there are three main elements to successful
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prevention programs: (1) parent training/meetings, (2) disciplinary methods, and (3)
duration of the program (Farrington and Ttofi 2010, 69). Research found that length of
time is an important aspect of successful prevention programs; however, 50 percent of
programs last less than one year (Gottfredson et al. 2012, 26).

Stienberg believes that a part of the prevention challenge is a cultural
unwillingness to provide the sort of clear-cut direction and commitment that is needed to
be able to respond to bullying and other negative behaviors (Steinberg 2001, 13). Instead
of direction to parents, many schools have moved to a zero tolerance policies which do
little to deal with bullying and might hurt more than help. In many cases a zero tolerance
policy punishes the victim for responding to the threats of the bully (Wiseman 2006, 188).

Parents and adults are key figures in the successful prevention of bullying
because each of the three elements above are aspects determined and implemented by the
adults in the situation; these are not decisions left to the students (Mishna 2003, 343)
even though peer support is also important (Salmivalli 1999, 457). A key intervention
appears not to happen in school but at home. Reduced rates of bullying behavior were
present when parent and child communicate, parents meet children’s friends, and parents
encourage children academically (Shetgiri et al. 2012, 2280). At this point the researcher
will focus first on the place of parents and then schools and teachers in bullying

prevention.

Parents

When the researcher began his study of bullying he was naive to the quantity
of existing literature that supports the direct relationship between bullying and
parent/child relationships (Wiseman 2002, 4-5; Kenny et al. 2009, 224; Clark and Clark
2007, 143). As was mentioned previously, reduced rates of bullying behavior were
present when parent and child communicate, parents meet children’s friends, and parents
encourage children academically (Shetgiri et al. 2012, 2280). Steiberg says, “I believe

there is enough evidence to conclude that adolescents benefit from having parents who
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are authoritative, warm, firm, and accepting of their needs” (Steiberg 2001, 13). Students
benefit by having parents who care about them and realize the connection between their
attitude and actions and the ways their children manage conflict and aggression (Orpinas,
Murray, and Kelder 1999, 774).

Studies show that even though parental involvement in late adolescence
diminishes, parents still have direct influence on how their child interacts with peers
(Zacharatos, Barling, and Kelloway 2000, 222; Shields and Cicchetti 2001, 359; Chen,
Dornbusch, and Liu 2007, 837). On the other side, low monitoring of behavior and low
levels of parent involvement have been connected to adolescent delinquent behavior
(Lansford et al. 2003, 161). Simons and colleagues sum up the importance of placing

high value on the parent/child relationship:
The association between childhood defiance and adolescent delinquency is mediated
by quality of parenting, such escalation might be prevented by helping parents to
sustain effective parenting practices in the face of troublesome child behavior. . . .
This finding underscores the importance of skilled parenting. (Simons et al. 2001, 77)

For many parents there does appear to be a disconnect from the world young
people live in daily (Clark and Clark 2007, 21-24). One alarming statistic illustrates the
disconnection between parent and child: only 18 percent of preteen parents make their
child a Facebook friend (Strom and Strom 2012, 49). Young people need adults in their
lives that will become students of their world (Clark and Clark 2007, 69). Parents must be
willing to have the courage to be the parent and not be concerned about being their child’s
friend (Wiseman 2006, 20). In his work on discipleship in Christian families, Jones found
that for many parents it was not an issue of not wanting to disciple but one of not
knowing how (Jones 2011, 110-12).

Like Jones found with discipleship, it might be that parents are going to have
to be taught how to parent—how to cultivate these relationships with their children to
prevent the bullying. It is the view of this researcher that a key foundation to that teaching
must come from Scripture and be done in a supportive environment that values wisdom

and its role in development (Bland 2001, 3). Research strongly suggests, what the
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wisdom of Proverbs has shown for centuries (Bland 1998, 223), that the familial
relationships are central to life and in the case of this research to preventing bullying, but
existing literature also suggests that parents do not inherently know how to parent—
explicit instruction is often needed (Kenny et al. 2009, 224). Like parents, schools and
teachers play an important role in responding to bully behavior, and to that position the

researcher now moves (Whitted and Dupper 2005, 167-75).

Schools and Teachers

Studies have shown that the interactions and experiences students have at school
have an enduring influence on their lives and are key elements in the prevention of bully
behavior (Wang and Dishion 2011, 51; Whitted and Dupper 2005, 167). Naturally, it is
important that administrators and teachers are actively working together to make schools
a positive environment for the students that occupy the hallways and classrooms. Some
have found there to be a tension between administrators and teachers when it comes to the
issue of dealing with bullies in the school setting. Teachers felt that educators played a
key role in prevention while administrators seemed to believe that it was more of an issue
for parents (Kennedy, Russom, and Kevorkian 2012, 1). Further examination demonstrates
that efforts to deal with bullying are unsuccessful unless the school board and
administrators are involved (Vail 1999, 40). Roberts states this point clearly: “We are all
in this together. We will stand to gain or lose by virtue of our actions” (Roberts 2006,
165). This should not be an issue that is left to someone else to deal with, but should be
something all parties (administrators, parents, and teachers) deal with for the better