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PREFACE

This project was largely completed due to the many encouragements of
brothers and sisters in Christ. As a Bible teacher myself, I have seen firsthand how
theological education often leaves out practical components necessary to teach in a small
group context. While expository preaching and academic writing often take the top two
places, the humble preparation of a lesson for a small group is frequently left out. Hence,
the need and encouragement to tackle this issue found their form in this project.

I am grateful for Action Biblique’s tireless support and prayer for this project. I
am indebted to my supervisor, Joseph C. Harrod, who guided me through this project from
start to finish. I am thankful for the countless hours the Master’s Seminary professors
invested in my education. I am thankful to Faith Bible Church in Murrieta, California, for
their sacrificial patience in instilling in me the importance and practice of ministries in
the local church. I am thankful for my wife, without whom this project would have been
impossible. And lastly, nothing is possible without the help and guidance of my Lord and

Savior, Jesus Christ.

Daniel Arn

Freienwil, Aargau, Switzerland

June 2025
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CHAPTER 1
INTRODUCTION

Teaching in a small group context happens multiple times throughout the week
in various formats in the churches of Action Biblique (AB). Sunday sermons, however,
are only delivered once a week. Despite the higher frequency, small group teachers have
rarely received training in exposition or didactics to perform their important task. At the
same time, preachers on Sunday most often have a degree or some form of training that
prepared them for their preaching, creating a noticeable imbalance in training levels.

According to Colossians 3:16, all Christians are to teach and admonish one
another. Though the ability to teach feels more natural to some than others, it is
nevertheless a skill that can be learned. Biblical and skillful teaching can lead to long-
term spiritual growth, especially in a small group context. For this reason, I sought to
improve small group teachers’ teaching ability in the German-speaking churches of
Action Biblique by developing and implementing a twelve-lesson curriculum in biblical

exposition and didactics of biblical teaching.

Context

Action Biblique in Ziirich started as an evangelistic gathering and youth
ministry in the 1920s as an extension of the AB headquarters in Geneva. It was
established on a foundation of evangelism, missions, Bible translation, and youth
ministries, and steadily became a New Testament local church.! AB Ziirich currently

consists of about one hundred adults, many children, and some teens. Six elders, one of

! AB Ziirich started in 1924, AB Bern in 1933, and AB Basel in 1945. Action Biblique Ziirich,
“Geschichte of AB Ziirich” [History of AB Ziirich], accessed May 9, 2023, https://ab-
zuerich.ch/page/12/geschichte.



them the senior pastor and one a youth pastor, lead the church. The gatherings take place
in downtown Ziirich, which is by far the largest city in Switzerland. ABZ exhibits several
strengths and weaknesses.

The first strength of the saints at AB Ziirich is a historic one—a solid
evangelistic footing and heavy involvement in developing and supporting missionaries. In
addition, individual and corporate prayer are beloved and regularly practiced, as are
meetings in smaller groups to study the Bible. The small groups consist of home Bible
studies and group Bible studies for seniors, ladies, and gentlemen. The great majority of
the saints take their spiritual life and witness in this world very seriously and support
expository preaching from the pulpit.

The second strength of AB Ziirich is its stability. The faithful adherence to the
basics of Christian life—prayer and the Word of God—in addition to a long and stable
eldership, has enabled the flourishing of numerous fruitful ministries over the years. This
stability has allowed the development of new missionaries, the sending of students to
seminaries, and the consistent growth of various youth ministries. The stability is further
strengthened by many saints being members of AB Ziirich for more than fifty years.

While there are multiple strengths at AB, several weaknesses also exist. The first
weakness is the converse side of the evangelistic emphasis: the depth and fruitfulness of
Bible studies and small groups are underdeveloped. The will and effort to study the Bible
are visible. However, the translation and delivery of these efforts in a small group context
could be stronger. The fruit of hermeneutics classes given in the last three years is
evident, but applying biblical truths in a training and discipleship environment must be
improved. Currently, no training program for small group leaders is available.

The second weakness is the limited availability of formal training opportunities.
Only a few Bible schools and seminaries offer classes where biblical didactics for small
groups are offered and studied. Most efforts on the didactical front are made in the realm

of Christian children and youth training. The training of teachers in an adult context is
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practically nonexistent. Even in expository and expositional seminary programs, the
subject of didactics is rarely touched. By contrast, the secular education sector is strongly
involved in training and developing didactical and pedagogical capabilities in its programs.
Thus, the advancements in pedagogy and didactics have not translated into Bible schools
and churches. They have, however, found their way into Christian schools, where didactics
and biblical truth have been practiced for decades. But then again, Christian schools are
limited to children and young teenagers.

The third weakness is the church’s incomplete understanding of ecclesiology.
Initially, AB groups were not intended to be church plants but to expand as active
evangelistic groups throughout the country. Consequently, various aspects of a New
Testament church, such as a plurality of elders and solid theological training, were not part
of the initial years, creating deficits in elderships and, at times, a shallow theological
foundation. As a result, exposition and didactics have not carried the same weight as other

ministry areas.

Rationale

Most, if not all, preachers in AB churches have had some theological training
for their task of preaching. A Sunday sermon, however, is only delivered once a week. At
the same time, small groups gather with higher frequency throughout the week with leaders
who have had little to no training in their task of Bible exposition and didactics. Small
group leaders have expressed being discouraged due to the lack of training, and more often
than not, they perceived a lack of progress with their small group. Since the small group
teaching settings form the church’s lifeblood, these teachers must be equipped as best as
possible.

To help these teachers, I developed and implemented a twelve-lesson training
program for small group teachers in multiple contexts, such as home Bible studies, young

adults’ ministries, and senior ministries. Since AB has three churches in the German-



speaking part of the country, I also invited them to the training lessons to expand this
project’s impact and ensure I had enough participants for training implementation.

The primary and most important reason for this project was the biblical mandate
to believers to constantly teach within the New Testament church. To accomplish and
continuously develop this mandate, the teacher must grow in skill, knowledge, and maturity
(Heb 5:11-14), as well as in humility and restraint (Jas 3:1-12). The teacher must teach for
increased wisdom and transformation of the listener (2 Tim 3:10-17). The ability to teach
is required for New Testament eldership (2 Tim 2:24). More importantly, this teaching
ability lays the foundation to equip the next generation (2 Tim 2:2).

AB has a history of bringing substantial ministry projects to life, such as the
New Geneva Translation (Neue Genfer Ubersetzung), the Christian bookstore chain House
of the Bible (Maison de la Bible), and the Geneva Bible Institute. Since their inception,
AB churches have been committed to actively supporting projects that help proclaim the
gospel and expand the kingdom of God. However, prior to this project, no adult teacher
training program had been implemented within the German-speaking churches of AB.
Many AB leaders and members were excited to hear about and support implementing a
training program for adult teachers.

The second reason for this project was more pragmatic and strategic. Having a
curriculum to train small group leaders unlocks multiple ministry opportunities in the
future. The curriculum can be translated and implemented in the French-speaking churches
of AB. It can be extended beyond denominational boundaries or even included in programs
offered by seminaries. Since hermeneutics is taught in many Bible schools and churches,
the curriculum’s unique combination of didactics and expository teaching becomes a
logical building step in equipping small group teachers.

Finally, the third reason for this project was that leadership stability is necessary
for the church’s long-term flourishing. The current leadership situation at AB Ziirich is

stable, but the next generation of elders must be developed now to avoid an elder shortage
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in the next three years; thus, the time for training is ripe. Since the ability to teach is a
requirement for New Testament eldership and the foundation for conveying the truth of
the Bible to the next generation in Switzerland, the training of teachers will remain a

foundational component of equipping saints in their spiritual life (2 Tim 2:24).

Purpose

The purpose of this project was to improve the teaching skills and confidence
of small group teachers in the German-speaking churches of Action Biblique, Switzerland,
by designing and implementing a twelve-lesson curriculum in Bible exposition and the

didactics of biblical teaching.

Goals

To achieve the improvement of the teaching ability of small group teachers in
the German-speaking churches of AB, three goals were defined:

1. The first goal was to assess adult small group teachers’ perceived skill, confidence,
and preparation methods.

2. The second goal was to develop a twelve-lesson curriculum to equip the teachers in
their small group ministry.

3. The third goal was to improve the teaching ability of small group teachers through
implementing the developed curriculum over four Saturdays, each day with three
lessons of ninety minutes.

A specific research methodology was created to measure the successful

completion of these three goals.? This methodology is described in the following section.

Research Methodology

Successful completion of this project depended upon the completion of these
three goals. The first goal was to assess the adult small group teachers’ perceived skill,

confidence, and preparation methods. This goal was measured in two ways: administering a

2 All of the research instruments used in this project were performed in compliance with and
approved by The Southern Baptist Theological Seminary Research Ethics Committee prior to use in the
ministry project.



survey about the participants’ teaching experience and perceived teaching skills, and
requiring each participant to fill out a worksheet describing their exposition and class
preparation process.® This goal was considered successfully met when the data was
analyzed and at least fifteen small group teachers completed the survey.

The second goal was to develop a twelve-lesson curriculum to equip the teachers
in their small group ministry. The curriculum took the participants from the basics of
hermeneutics to the exposition of a text as well as taught methodological and didactical
principles necessary for proper delivery in a small group context. This goal was measured
by an expert panel that utilized a rubric to evaluate the curriculum’s biblical faithfulness,
teaching methodology, scope, and application.* This goal was considered successful
when a minimum of 90 percent of the evaluation criterion met or exceeded the sufficient
level. If the 90 percent benchmark is not initially met, the material will be revised until it
meets the standard.

The third goal was to improve the teaching ability of small group teachers by
implementing the developed curriculum over four Saturdays, each day with three lessons
of ninety minutes. This goal was measured by re-administering the survey from the first
goal. This goal would be considered successfully met when a #-test for dependent samples
demonstrated a positive statistically significant difference in the pre- and post-survey

scores.’

Definitions and Delimitations

The following definitions of key terms were used in the ministry project.
Didactics. Since this project is aimed at a German-speaking audience, I used

the continental European definition of didactics as “the doctrine of teaching and learning”

3 See appendix 2.
4 See appendix 1.

5 See appendix 3.



and more precisely as “the theory of methods of teaching.”® The inclusion of didactic
methods in this project has at heart the desire to provide small group teachers with
different tools to present their biblical material so that they can achieve a better and
deeper understanding in their listeners.

Hermeneutics. When this project refers to hermeneutics, it implies the
grammatical-historical method of interpreting the Bible. In the words of Walter Kaiser,
“Hermeneutics is the science which teaches [us] to find, in an accurate and judicious
manner, the meaning of an author, and appropriately to explain it to others.”” In a more
practical sense, hermeneutics encompasses the skills and tools necessary to interpret a
biblical text.?

Pedagogy. The practical act of teaching a person or a group is called pedagogy.
Roy Zuck defines the term as follows: “Pedagogy is the science and art by which the
meaning and relevance of the biblical text are communicated in a teaching situation.”
Pedagogy is distinct from didactics in its practicality. While didactics are more concerned
with the scientific and methodological aspects of teaching, pedagogy is concerned with
its practical components.

Small group teacher. For the purposes of this project, small group teachers at
AB are defined as adult members who are currently teaching or, in the past year, have

taught other adults in a church-related group setting. This may entail but is not limited to

¢ “Didaktik” [Didactic], Duden Online, accessed June 8, 2023, https://www.duden.de/
rechtschreibung/Didaktik. The main English dictionaries, such as Cambridge, Oxford, and Merriam-
Webster, add a slightly negative moral connotation to didactics, conveying a sort of stiff or inflexible
approach to teaching.

7 Walter C. Kaiser Jr., Toward an Exegetical Theology: Biblical Exegesis for Preaching and
Teaching (Grand Rapids: Baker, 1998), 24.

8 Roy Zuck gives another common definition of hermeneutics: “It is the science (principles) and
art (task) by which the meaning of the biblical text is determined.” In simpler terms, “Hermeneutics . . . is
the science and art of interpreting the Bible.” Roy B. Zuck, Basic Bible Interpretation (Wheaton, IL: Victor,
1991), 19.

® Zuck, Basic Bible Interpretation, 20.



Bible studies (Bibelstunde), home Bible studies (Hauskreise), women’s groups
(Frauengruppen), men’s groups (Mdnnertreff), and elderly groups (Seniorengruppe). In
this project small group teacher and small group leader are used interchangeably.

Four delimitations applied to this project. The first delimitation was its focus
group of adults who have actively taught an adult small group in a church context within
a year before the project period. A second delimitation was its focus on the German-
speaking churches of AB, leaving out the French-speaking churches. The complexity of
bilingual classes would not be manageable in the given time frame. The third delimitation
of this project was its length of twelve lessons. To mitigate participants dropping out over
the course of the curriculum, the twelve lessons were taught over four Saturdays. The
fourth delimitation was to lessen the impact of absences; only post-lesson surveys from
participants who attended at least 75 percent of the lessons were included (at least nine of

the twelve lessons).

Conclusion

The German-speaking churches of Action Biblique need small group teachers
to be equipped in their important task of teaching the Word of God. Teachers are
indispensable for securing future elderships and ministries. The following chapters advance
an understanding of Scripture as it relates to the necessity of teachers being trained within

the church and interacting with didactical and pedagogical methods of small group training.



CHAPTER 2

BIBLICAL AND THEOLOGICAL SUPPORT RELATED
TO SMALL GROUP TEACHING

In biblical terms, a teacher of the Bible is more than a mere communicator of
truth. What one says and how one lives matter greatly to God. It also matters to those
whom he or she is teaching. Education experts Lawrence O. Richards and Gary J. Bredfeldt
state, “Credibility is fundamental to communication, and a Bible teacher who lacks it is
facing more than an uphill battle to be effective.”! The apostle James states, “But be
doers of the word, and not hearers only, deceiving yourselves” (Jas 1:22). Or, in Jesus’s
words, “Everyone then who hears these words of mine and does them will be like a wise
man who built his house on the rock™ (Matt 7:24). It matters to God what a teacher of the
Bible utters and how he conducts his life. To accomplish and continuously develop the
mandate to teach within the New Testament church, the teacher must grow in skill,
knowledge, maturity (Heb 5:11-14), humility, and restraint (Jas 3:1-12). The teacher
must also teach for increased wisdom and transformation of the listener (2 Tim 3:10-17).

Teaching plays an indispensable role in the Bible. It is mandated in the Old
Testament, prominently displayed in Deuteronomy 6. The mandate for parents to teach
their children was a general office for the entire Jewish community. God provided the
material necessary for executing this office by giving them the Torah. Duane L.

Christensen comments on Deuteronomy: “The content of this book was the primary

! Lawrence O. Richards and Gary J. Bredfeldt, Creative Bible Teaching, rev. ed. (Chicago:
Moody, 2020), 236.



curriculum in an ongoing program of religious education in ancient Israel.”> Ongoing
instruction of God’s people was essential, and every Israelite was called to contribute.

In contrast to that general office of teacher, God also installed a particular
office of teacher by appointing the Levite tribe and prophets for this task (Exod 28).
Nehemiah 8:1-8 displays Ezra executing this particular office as the teacher of the
people. Ezra, together with the other priests, read the Book of the Law of Moses to the
people and helped them understand the matter. It was the Levites’ duty to be teachers,
skilled in the exposition of the Torah.?

Similarly, the New Testament describes two distinct teaching offices in the
church. First is the universal office of all believers as teachers. In Matthew 28:18-20,
Jesus mentions teaching as an essential component of the call to believers to make
disciples of all nations. In Colossians 3:16, the apostle Paul adds teaching one another to
the list of duties for each Christian in the church. In this sense, every believer is also
called to be a teacher.

Second, there is the particular office of a teacher who is called, equipped, and
gifted for this ministry.* In Ephesians 4:12, five offices for the church are listed, and one
of them is teachers. Their duty is to “equip the saints for the work of ministry, for building
up the body of Christ” (v. 13). Both the general call to teach and the particular office of
the teacher are vital for the church. Neither office can exist without the other, nor can
they defer their responsibility to the other.

The three key passages of this chapter were selected for their relevance to both

offices of teachers—the universal as well as the particular office of a teacher. Growing in

2 Duane L. Christensen, Deuteronomy 1:1-21:9, Word Biblical Commentary, vol. 6A
(Nashville: Thomas Nelson, 2001), 143, Accordance Bible Software.

3 James Montgomery Boice, Nehemiah: An Expositional Commentary (Grand Rapids: Baker,
2005), 93.

# Teaching is not the only office within the church that exists in two distinct manners.
Evangelism follows the same logic. While all believers are called to proclaim the gospel and be witnesses
for their faith (Acts 1:8), others are particularly called and gifted to be evangelists (Eph 4:11).
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skill, humility, maturity, knowledge, and restraint concerns every communicator of the

Word of God.

Hebrews 5:11-14

The book of Hebrews is encumbered with instructions and warnings to the
recipients. Some warnings appear in a surprising order, like the passage at hand
addressing believers and their maturity. The four verses of Hebrews 5:11-14 have
puzzled many interpreters of Scripture. This passage is an abrupt change of pace and
topic from the previous verses of deep Christology. The author of Hebrews pauses his
discussion to insert a section of admonition to his readers. John MacArthur comments,
“This section of the book of Hebrews has led to numerous and often conflicting

interpretations, even among evangelicals.” F. F. Bruce explains,

With the repeated reference to Ps. 110:4 in v.10, the logical consequence of our
author’s argument would have led him on to expound the significance of Christ’s
being a priest “after the order of Melchizedek.” This he does in Hebrews 7:1ff, but
first, he turns aside (as he has done before) to address some words of practical
admonition to his readers’ spiritual condition.®

Despite different interpretive possibilities, the following paragraphs aim to observe

Hebrews 5:11-14 specifically through the lens of a teacher.

Dullness of Hearing and
Spiritual Lethargy

The first issue the biblical author addresses in his letter is the dullness of hearing
and spiritual lethargy. Verse 11 states, “About this, we have much to say. And it is hard
to explain since you have become dull of hearing.” Bruce writes, “The relative pronoun ou

is masculine singular and thus must reference Melchizedek in the previous verse. More

5 John MacArthur, Hebrews, MacArthur New Testament Commentary (Chicago: Moody,
1991), 127, Accordance Bible Software.

S F. F. Bruce, The Epistle to the Hebrews, New International Commentary on the New
Testament (Grand Rapids: Eerdmans, 1990), 134, Accordance Bible Software.
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precisely, it references Christ being a priest after the order of Melchizedek.”” However,
the writer needs to pause his argumentation on Melchizedek to insert a warning. Donald
Guthrie comments, “The writer becomes suddenly conscious of the difficulty of this
exposition (verse 11) and remembering the dullness of the readers he takes the opportunity
of challenging them to strive for greater maturity.”® Paul Ellingworth notes, “The teaching
is difficult to explain, and the receptors are in danger of proving too immature and
insensitive to accept it. Yet elementary, traditional teaching is not enough; the difficult
teaching must also be given and, by implication, accepted.” The difficulty in explaining
comes primarily from the topic itself.!° However, in a secondary sense, a difficult topic
would still be intelligible to mature audiences. Hence, the author warns the recipients that
they may not be ready to understand difficult topics if they are still immature.

The author of Hebrews does not want the recipients to fall to a worse state than
before (6:1-3). Not all has been lost, for the positive encouragement later in 6:9—12

balances the hearers’ situation.'! William L. Lane somewhat disagrees:

It is commonly assumed on the basis of 5:11-6:3 that the community addressed had
failed to mature in faith and understanding, and consequently required rudimentary
instruction rather than the advance exposition of Christ’s priesthood and sacrifice

presented in 7:1-10:18. . . . [However, the] community has deviated from its earlier

7 Bruce, Epistle to the Hebrews, 134.
8 Donald Guthrie, New Testament Introduction, 3rd ed. (Downers Grove, IL: IVP, 1970), 730.

° Paul Ellingworth, The Epistle to the Hebrews, New International Greek Testament
Commentary (Grand Rapids: Eerdmans, 1993), 297, Accordance Bible Software.

10 Ellingworth explains, “Epunvedw in this kind of context would mean ‘explain,” so
duoepunveutos refers, not to any difficulty which the receptors might have in understanding . . . but to the
difficulty inherent in the subject itself, which, as the following Aéyetv makes clear, is ‘hard to explain.””
Ellingworth, Epistle to the Hebrews, 300.

! Ellingworth, Epistle to the Hebrews, 298. Some writers understand the entire section to be
irony. William L. Lane states, “It is irony, calculated to shame them and to recall them to the stance of
conviction and boldness consonant with their experience (6:4-5, 10) and hope (6:9—12).” William L. Lane,
Hebrews 1-8, Word Biblical Commentary, vol. 47A (Grand Rapids: Zondervan, 2017), 135. This point of
view must be rejected since in vv. 12 and 13, the writer of Hebrews indicates a falling back into needing
milk instead of meat. Hence, it is neither ironic nor a hypothetical situation. Ellingworth affirms that “the
author’s hesitation to embark on the difficult teaching about Christ’s high priesthood is not a rhetorical
device.” Ellingworth, Epistle to the Hebrews, 298.
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course . . . by becoming sluggish in understanding (5:12). Their regression to
infancy must represent a quite recent development.'?

Something serious must have happened to the receivers to warrant the author’s
interjection of verses 11-14.

A key mark of the readers’ immaturity was their dullness of hearing and spiritual
lethargy. The word for dullness (vwBpdg) can also be understood as a particular
sluggishness in hearing.'> When a person is spiritually dull and lethargic, he is difficult to
teach because his receptivity to truth is compromised.'# This dullness caused a significant
stagnation of growth. The listeners were unable to progress in their spiritual maturity
because of their sluggishness. The author of Hebrews then continues to explain what had

specifically taken place.

Not Ready to Teach

Verse 12 explains the immaturity of the readers: “For though by this time you
ought to be teachers, you need someone to teach you again the basic principles of the
oracles of God. You need milk, not solid food.” Guthrie remarks, “It is worth observing
that the verb translated ‘ought’ (opheilontes) implies an obligation not just a desired
characteristic.”'> Maturing in faith is expected of a Christian, while the absence of growth
over time indicates a problem. To be in a position to teach others (Col 3:16), every
Christian must be in the process of maturing, advancing from basic truths to advanced

truths. Bruce postulates,

The statement that the recipients of this letter ought by now to have qualified as
teachers of others has been made to bear an excessive weight of exegesis. . . . The
idea that ordinary Christians would not be expected to become teachers is quite

12 Lane, Hebrews 1-8, 135.

13 Walter Bauer, A4 Greek-English Lexicon of the New Testament and other Early Christian
Literature, ed. Frederick William Danker, 3rd ed. (Chicago: University of Chicago Press, 2001), s.v.
“Ywopag,” 683.

14 MacArthur, Hebrews, 130.

15 Donald Guthrie, Hebrews, Tyndale New Testament Commentaries, vol. 15 (Downers Grove,
IL: InterVarsity, 1983), 137, Accordance Bible Software.
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unwarranted; the word 810A0KAAOG is used here in quite an informal sense and not

of trained catechists or anything like that. It was an axiom of Stoicism that anyone

who had mastered true learning was in a position to impart it to others, and it is

equally a Christian axiom.'®
John Frame clarifies, “The writer tells his audience that they should all, by the present stage
of their Christian lives, be teachers. That is the general office.”!” This general office of
mature Christians becoming teachers is in focus. Ellingworth explains, “In the Pastorals,
didaskalos is a distinctive title of Paul (1 Tim 2:7; 2 Tim 1:11). Hebrews’ usage reflects a
different tradition in which no mature Christian should need instruction from any human
teacher.”!® The apostle Paul buttresses this general office of teaching in Colossians 3:16:
“Let the word of Christ dwell in you richly, teaching and admonishing one another in all
wisdom.”!® God naturally expects believers to become teachers as they mature, to leave
milk and move toward solid food.

In her work on Pauline scholastic communities, Claire S. Smith elucidates,

“From Homer onwards, 810d0Kw is widely attested, meaning ‘teaching’ or ‘instructing’
in a general sense, including ‘imparting of information,” ‘passing on of knowledge’ and
‘acquiring of skill.”’?? The act of teaching necessitates acquired skills. K. H. Rengstorf

describes a teacher’s task as “especially” including “the teaching of skills and development

of aptitudes.”! If one includes the component of time, the conclusion can be made that a

16 Bruce, Epistle to the Hebrews, 138n80.

17 John Frame, Systematic Theology: An Introduction to Christian Belief (Phillipsburg, NJ:
P & R, 2013), 1042.

18 Ellingworth, Epistle to the Hebrews, 302.
1 The use of didaskontes matches the usage in Hebrews.

20 Claire S. Smith, Pauline Communities as “Scholastic Communities”: A Study of the
Vocabulary of “Teaching” in 1 Corinthians, 1 and 2 Timothy, and Titus (Tiibingen, Germany: Mohr
Siebeck, 2012), 54.

21 K. H. Rengstorf, “diddoxw,” in Theological Dictionary of the New Testament: Abridged in

One Volume, ed. Gerhard Kittel, Gerhard Friedrich, and Geoffrey W. Bromiley (Grand Rapids: Eerdmans,
1985), 163.
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teacher must increase in skills and aptitudes over time. The comparison of milk and solid
food exemplifies this progression.

Not only must the teacher grow over time, but teaching itself is a process: a
process the writer of Hebrews had to go through to teach his readers. In this case, the writer
had to adapt his teaching to the recipients’ level of “the basic principles of the oracles of
God,” or figuratively, “milk.” The author had to use palin (again) to stress that his audience
had fallen back from a previous state. Ellingworth elaborates, “The structure of the . . .
clause stresses the receptor’s return (TTGAIV; cf. 6:1) to an immature state of dependence on
human teaching.”?? Thus, not only is acquiring skills necessary over time to become a
teacher, but the negative is also true. Over time, failure to progress in maturity will lead
back to immaturity, even though teaching is a natural part of the maturing life of a
Christian. There does not seem to be an autopilot state. Growing as a teacher encompasses
one’s entire life. Frame says, “Assurance of cognitive matters is inseparable from growth
in obedience and holiness.”?* The apostle Paul emphasizes this growth in Galatians 4:15:
“We are to grow up in every way into him who is the head, into Christ.” Hence, growth
needs direction.

The author of Hebrews further points to the “basic oracles of God” in Hebrews
6:1: “Therefore let us leave the elementary doctrine of Christ and go on to maturity.”
John Calvin explains that “leaving first principles they were to proceed forward to the
goal. For by the word of the beginning, he understands the first rudiments, taught to the
ignorant when received into the Church.”?* Calvin makes the important point that the

author of Hebrews is not urging his audience to move on and leave behind the gospel,

22 Ellingworth, Epistle to the Hebrews, 303.
2 Frame, Systematic Theology, 740.
24 John Calvin, Commentaries on the Epistle of St. Paul to the Hebrews, trans. John King

(Edinburgh: Calvin Translation Society, 1847), “Hebrews 6:1-2,” “Verse 1,” para. 1, Accordance Bible
Software.
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which was part of their initial knowledge of God, but to advance in their understanding of

spiritual things, mature things, and “solid food.”?’

A Teacher Must Grow in Skill

Verse 13 says, “For everyone who lives on milk is unskilled in the word of
righteousness, since he is a child.” MacArthur says, “A spiritual infant is not accustomed
(apeiros) to deeper truths. He cannot digest them any more than a physical infant can
digest a steak. The idea is that of being inexperienced, unskilful, and therefore unprepared
and incapable.”?® Guthrie adds, “The word ‘unskilled’ (apeiros) means literally ‘untried,’
hence inexperienced, and would suggest that the lack of skill was linked with lack of
practice.”?’ The author of Hebrews follows a logical argumentation. As long as the
listeners’ hearing is dull and they lack skill, they are not ready to become teachers.

Consequently, a teacher must constantly grow in skill and practice.

A Teacher Must Grow in Maturity
by Constant Practice

Hebrews 5:14 states, “But solid food is for the mature, for those who have their
powers of discernment trained by constant practice to distinguish good from evil.” Bruce
understands “mature” to specifically mean “ethically mature™: “It is ethically mature
people . . . who have built up in the course of experience a principle or standard of
righteousness by which they can pass discriminating judgment on moral situations as they

arise.”?® Frame defines a mature person as one whose “‘faculties’ have been exercised by

25 MacArthur also contends for this view since he understands the audience to be unbelieving
Jews. He says the term “oracles of God does not refer to the gospel. Those being addressed were Jews, and
to them, the oracles of God meant the Old Testament. The oracles of God were the laws of God, the mind
of God revealed in the Old Testament.” MacArthur, Hebrews, 132-33.

26 McArthur, Hebrews, 134.
27 Guthrie, Hebrews, 138.

8 Bruce, Epistle to the Hebrews, 136. MacArthur understands maturity as part of
sanctification: “Sanctification involves the spiritual process that is pictured by a body growing into
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constant use to discern good and evil.” He agrees with Bruce that “theological maturity
occurs together with ethical maturity. The ability to understand Melchizedek occurs as we
learn to discern good and evil.”?° The ability to discern between good and evil separates
milk from solid food, a child from an adult, an unskilled teacher from a skilled teacher,
and an immature person from a mature person. As Frame puts it, “Assurance of cognitive
matters is inseparable from growth in obedience and holiness.”? Growth in skill and
knowledge must come alongside growth in maturity.

Although only growing in knowledge apart from growing in obedience is
possible, MacArthur warns of some professing Christians whose lives contrast this point:
“They know the Scripture and the biblical languages well. They know what the Bible
says. But they do not know or accept what it means. For the time and study they have put
in, they ought to be teachers of the Word of God. But they do not even comprehend its
fundamentals.”!' As established, some Hebrew readers experienced a process of decay in
maturity. Recovering and maturing are also tied to a progression over time: learning to
discern between good and evil is a process of “constant practice,” a circle of dependence.??
Mature and skilled teachers are needed to teach new believers so that they, in their
season, will be ready to teach others.

This analysis of Hebrews 5:11-14 reveals that to become a teacher and improve
as a teacher, one needs to constantly improve and grow in skill, knowledge, and maturity.

This is the goal not only for the teacher but also for the learners. Like the author of

adulthood (Heb 5:11-14) or a tree bearing fruit (Ps 1:3).” John MacArthur and Richard Mayhue, eds.,
Biblical Doctrine: A Systematic Summary of Bible Truth (Wheaton, IL: Crossway, 2017), 62.

2 Frame, Systematic Theology, 741.
30 Frame, Systematic Theology, 740.
31 MacArthur, Hebrews, 131-32.

32 According to Ellingworth: “Teyvuvaouéva indicates the process of exercising which results
in a particular £s. The perfect indicates a continuous process, and, together with éydvrwy, suggests that
yeyvuvaouéva is to be understood with verbal force.” Ellingworth, Epistle to the Hebrews, 309.
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Hebrews, Bible teachers seek the students’ knowledge, skill, and maturity growth. From
an opposite standpoint, aspects of the teacher or the lesson that do not foster the growth
of knowledge, skill, and maturity are detrimental and must therefore be avoided or adapted,

both from a theological perspective and a didactical/pedagogical standpoint.

James 3:1-12

James issues a set of warnings about the characteristics of a teacher of the Word
of God. James points out that teaching involves growth in the restraint of the tongue and
in humility. The author uses colorful and pointed language to paint a dire picture of what
the tongue is capable of. This analysis of James 3 will focus on a teacher’s perspective

and possible solutions for Christian teaching.

The Responsibility of a Teacher

James begins his chapter with a sober warning: “Not many of you should
become teachers, my brothers, for you know that we who teach will be judged with greater
strictness” (v. 1). The warning addresses two groups of teachers. James B. Adamson
delineates these two groups: “First, the sincere who nevertheless are not likely to be able
to approach the high standards required of the teacher; and second, the insincere who are
pretenders not fit to be counted as Christians, much less teachers.”? James is not trying
to discourage someone from becoming a teacher. According to D. Edmond Hiebert, he is
“seeking to restrain the rush to teach on the part of those not qualified.”**

Although teachers in an official office are addressed in a primary sense, the
warning concerns all who teach. J. Ronald Blue says, “It is doubtful that the reference

here is to official teachers of the apostolic or prophetic status. These are the unofticial

teachers (81040KaAOI) in the synagogue meetings of the church family where much

33 James B. Adamson, The Epistle of James, New International Commentary on the New
Testament, rev. ed. (Grand Rapids: Eerdmans, 1976), 140.

34 D. Edmond Hiebert, James, rev. ed. (Winona Lake, IN: BMH, 1997), 185.
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latitude was given for even strangers to speak.”*> Adamson adds, “The logic of the
passage is better preserved if we take James to be saying that teachers, all teachers, are
prone, very prone, to sin.”3® Further, D. Edmond Hiebert states, “The term ‘teachers’
occurring only here in the epistle, is not to be restricted to officially appointed teachers
but includes all who arise to instruct their fellow member.”*” By using the first person
plural, James includes himself as a teacher and puts himself under responsibility for the
warnings he is about to give.*® James clarifies that teaching is not a task to be taken
lightly—it comes with great responsibility. With great responsibility comes greater scrutiny
and judgment or strictness.?® Ralph P. Martin explains, “Those who teach come under
great scrutiny and are liable to the greater . . . judgment.”*® James points to a future
judgment, as Hiebert explains, “The future tense looks forward to the time when as a
teacher they will stand before the judgment seat of Christ (Rom 14:10-12; 1 Cor 3:10—
15; 2 Cor 5:10).”*! The consequences of not controlling the tongue are not only

immediate, as shown in the following verses, but also future.

35 J. Ronald Blue, “James,” in The Bible Knowledge Commentary, vol. 2, The New Testament
(Wheaton, IL: Victor, 1985), 827, Accordance Bible Software.

36 Adamson, Epistle of James, 140.
37 Hiebert, James, 186.

38 Daniel B. Wallace, Greek Grammar Beyond the Basics: An Exegetical Syntax of the New
Testament (Grand Rapids: Zondervan, 1996), 398.

39 When speaking about the two realities of every sin as eternally condemnable and some sins
being more significant than others, Biblical Doctrine states, “These two biblical realities are harmonized by
considering that there is both a quantitative and a qualitative aspect to sin and punishment” MacArthur and
Mayhue, Biblical Doctrine, 469.

40 Ralph P. Martin, James, Word Biblical Commentary, vol. 48 (Grand Rapids: Zondervan,
1988), 107, Accordance Bible Software.

41 Hiebert, James, 187.
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MacArthur says, “James’s point is that no believer should begin any form of
teaching God’s Word without a deep sense of the seriousness of this responsibility.”*?
Adamson expands, “The desire to teach may be a sign of youth or immaturity: because of
inexperience, such teachers may be ignorant of the peculiar temptations of the office, and
self-assertion, acrimony, and impatience often accompany their efforts.”*3 James’s
assessment aligns with the previous conclusion in Hebrews 5:11-14 that mature Christians
are to be teachers.

Hebrews 5:14 connects maturity with the practice of distinguishing good from
evil. James describes another dimension: “Another measure of spiritual maturity is a
believer’s speech.”* James invests a significant portion of his epistle to uncover and flesh
out the dangers of the tongue and the consequences of not controlling it. He shows great
awareness of his own inclusion in verse 2: “For we all stumble in many ways.” Again,

James incorporates himself in his assessment and asserts that all who teach, no matter

how mature or immature, will sooner or later stumble over the tongue.

The Need for the Teacher to Exercise
Control and Restraint with
His Tongue

Verse 2b begins with this hypothetical statement: “If anyone does not stumble

in what he says, he is a perfect man, able also to bridle his whole body.”*> Hiebert remarks,

42 John MacArthur, James, MacArthur New Testament Commentary (Chicago: Moody, 1998),
148, Accordance Bible Software. Spiros Zodhiates says, “If we teach because of the desire to show off,
without living Christ before we preach Him, the judgment of God will be a severe condemnation; but if our
teaching is motivated by a sincere and honest love for the Lord and the edification of those who hear us,
then we can welcome this judgment, for it will mean a great reward.” Spiros Zodhiates, The Labor of Love
(Chattanooga: AMG, 1985), 78.

43 Adamson, Epistle of James, 141.
44 Blue, “James,” 827.

45 Peter H. Davids writes, “‘If someone’ begins James, using a formula for a hypothetical
instance which he frequently used to begin paragraphs within a larger context (1:5; 2:26).” Peter H. Davids,
The Epistle of James, New International Greek New Testament Commentary (Grand Rapids: Eerdmans,
2013), 137.
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“The present tense here denotes iterative action, indicating that such experiences of

stumbling occur repeatedly in life.”*¢ Controlling the tongue is difficult. Hiebert continues,
“Able to keep his whole body in check amplifies his maturity at the point of
interest in this test of faith. . . . Since the tongue is the most difficult to keep under
control, victory at this point assures that he also is able to check and to control the
activities of the “whole body.” He is able to control all his members and capacities
that sin seeks to use to express itself.4’
Hence, controlling the tongue affects all other areas of life. Control of the tongue shows
maturity. Warren Wiersbe notes, “The person who is able to discipline his tongue gives
evidence that he can control his whole body. He proves that he is a mature (perfect)
man.”*® Living faith must produce inward results, such as the development of self-control,
which is best seen in the control of the tongue. Hiebert comments, “The ability to control
his tongue is a matter of great significance for the believer. It is a test of Christian
character, the proof of maturity and self-control.”*® Of course, control of the tongue is a
duty of every believer, but particularly of those teaching.

James illustrates the damaging effects of an out-of-control tongue in the example
of the bits in the mouths of horses and the small rudder of large ships (Jas 3:3-5). In both
illustrations, a small action leads to a great reaction. Thus, there is an absolute need to
control the tongue if a disaster is to be avoided. False information taught by a teacher and
heard by twenty students is multiplied by twenty. A single slanderous word from the pulpit
can potentially damage an entire congregation or ministry. Considering the current age of
mass communication methods never previously available to mankind, James’s warnings

become even more critical. Martin comments, “When the tongue itself is out of control, it

can wreak havoc on that which it was meant to help, and an unrestrained teacher can

46 Hiebert, James, 188.
47 Hiebert, James, 189.

48 Warren W. Wiersbe, The Bible Exposition Commentary: The New Testament (Wheaton, IL:
Victor Books, 1996), 358.

49 Hiebert, James, 188.
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adversely affect the entire community of faith.”>° Martin digs deeper into the analogy of
tongue-body and member-church when he writes, “If teachers, who use their tongue to
influence others, are kept in firm check, the health and condition of the congregation will
be assured thereby.”! Proverbs 10:19 clarifies, “When words are many, transgression is
not lacking, but whoever restrains his lips is prudent.”

Even though a teacher speaks many words when teaching, restraint of the tongue
must always be a factor under consideration. Hiebert states, “Since the teacher’s work is
performed primarily through his use of the tongue, the controlled use of the tongue is of
central importance for the Christian teacher.”? The lack of self-control in tongue usage
does not match a mature teacher’s biblical picture. Lack of restraint of the tongue fights

against the very purpose of teaching, which is to bring the students to maturity in Christ.

The Teacher’s Propensity for Pride
and Need for Humility

James takes great care in explaining that the tongue is not just capable of doing
great damage, but that it actually causes condemning destruction. Frame states, “Sins of

53 James

the tongue take prominence in biblical lists of sins, such as Romans 3:10-18.
3:5-6 illustrates the tongue as a fire capable of setting an entire forest ablaze. James
continues, “For every kind of beast and bird, of reptile and sea creature, can be tamed and
has been tamed by mankind, but no human being can tame the tongue” (7—8a). Peter H.

Davids explains that “pride in the ability of humans to tame animals was quite common

in the Greek-speaking world. . . . [But James] pops the bubble of pride: no one is able to

30 Martin, James, 110. He expands, “James’ analogy . . . of the bridle (yaAvaywyely is the verb,
also implying restraint; it is found only here and in 1:26 in NT) begins a list of illustrations (bit, 3:3; rudder
of ships, 3:4; fire, 3:5, 6; spring of water, 3:12; fig tree, 3:12), describing what the tongue and its activity
are like” (48).

3! Martin, James, 111-12.

32 Hiebert, James, 185.

53 Frame, Systematic Theology, 789.
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tame his own tongue.”* This is not to say that James takes on a fatalistic perspective
where an untamable tongue only speaks evil all day. He later explains in verses 9-10 that
the tongue is able to speak both good and evil. However, the proverb stands true: “Pride
goes before destruction, and a haughty spirit before a fall” (Prov 16:18). From the fall of
man in Genesis 3, pride has been shown to be of the evilest source.

Pride is one characteristic of false teachers. The apostle Paul writes to Timothy
that a false teacher “is puffed up with conceit and understands nothing. He has an unhealthy
craving for controversy and for quarrels about words, which produce envy, dissension,
slander, evil suspicions” (1 Tim 6:4). In his position of influence, the teacher is in danger
of being prideful; however, humility is the solution to pride. Davids writes, “[James]
considered himself a teacher and had a proper humility about his position.”> The tension
between pride and humility is all-prevalent in the ministry of a teacher of the Word of
God. MacArthur agrees, “There is an almost constant tension in the book of James
between what is and what ought to be.”®

In verses 9—12, James exposes the tongue’s inconsistency. With it, “we bless
our Lord and Father, and with it we curse people,” and “from the same mouth come
blessing and cursing” (9—-10). Douglas J. Moo writes, “The person who is double and
inconsistent with regard to the things of God in his heart (dipsychos) will be double and
inconsistent in his speech.”” Asserting “the incompatibility of a pure heart and impure
speech,” James closes his section on the tongue in verse 12 with three examples of how

the tongue can contaminate everything.>® Martin adds, “The power (and poison) of the

34 Davids, Epistle of James, 144.
55 Davids, Epistle of James, 137.
6 MacArthur, James, 161.

37 Douglas J. Moo, James, Tyndale New Testament Commentaries, vol. 16 (Downers Grove,
IL: TVP, 1985), 133.

8 Moo, James, 134.
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tongue . . . can be seen from the fact that while fresh water added to salt water does not
produce fresh water, salt water added to fresh causes the water to be salty. The poison of
the tongue is all-pervasive.” A teacher might find these words difficult, but they represent
reality. As seen in verse 2, no one is perfect in their speech, not even the most mature
teacher. Even though a good teacher seeks to constantly improve his teaching, no one can
claim to have reached perfection. Doing so would only reveal the teacher’s pride. This
reality must lead him to accept his humble dependence on God in teaching. Jay E. Adams
says, “So-called perfectionism is often no more than intense pride.”®® Pride is the
problem, and humility is the solution. In practical terms, this could mean that a teacher
speaks less overall or writes more things down as an additional barrier for the untamed
tongue. In Matthew 6:7, Jesus encourages his audience to use the right words instead of
many words.5!

James 3:1-12 must play a vital role in the life of every teacher of God’s truth.
The section of the epistle of James enhances and expands the arguments made in Hebrews
5:11-14 by warning unready and immature believers to become teachers, for teachers will
be judged with greater strictness. James also urges his readers and all teachers to exercise
control and restraint with their tongues due to a teacher’s propensity for pride and need

for humility.

Second Timothy 3:10-17

The last epistle of Paul to Timothy has many summative statements that only a
man on his last stretch of life can give (2 Tim 4:6). Paul was nearing the end of his life,

not just as a believer but as one of the greatest teachers the church has ever seen. Although

39 Martin, James, 121.
% Jay E. Adams, The Christian Counselor’s Manual (Grand Rapids: Zondervan, 1973), 201n10.

61 See also Eccl 5:3: “For a dream comes with much business, and a fool’s voice with many
words.”
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2 Timothy 3:10-17 is mostly known as a key passage for the inerrancy of Scripture, it also

includes crucial lessons for teachers and the goals Paul pursued with his teaching.

Teaching for Transformation

Unlike the false teachers, Timothy proved to be a worthy student and recipient
of Paul’s instructions. New Testament scholar William D. Mounce says, “It is the act of a
good friend and mentor encouraging his son in the faith by reflecting over their common
experiences and calling Timothy to remember and be encouraged.”®? The apostle had
much more than the transmission of knowledge as his goal. Mounce continues,
“TTapakoAouBeiv means more than ‘to follow.” It is used elsewhere of a disciple
following his teacher, learning from him, and following his example.”®? William Barclay
says of this term,

It means to follow a person physically, to stick by him through thick and thin, to be
by his side in fair weather and in foul. It means to follow a person mentally, to
attend diligently to his teaching, and fully to understand the meaning and the
significance of what he says. It means to follow a person spiritually, not only to
understand what he says, but also to carry out his ideas, and to be the kind of person
that he wishes us to be.%*

Paul purposefully lived a transparent life so that others could see his conduct
and emulate it. His teaching was a life-encompassing endeavor. He writes to the church
in Corinth, “I exhort you, therefore, be imitators of me” (1 Cor 4:16). He was a true mentor
who was only satisfied when lives were changed. Out of his own life, Paul continues with
a list of nine leadership qualities or characteristics in 2 Timothy 3:10-13. They can be

divided into three categories: (1) ministry duties of teaching, conduct, and purpose (v. 10a);

(2) personal virtues of faith, patience, love, and perseverance (v. 10b); and (3) difficult

62 William D. Mounce, Pastoral Epistles, Word Biblical Commentary, vol. 46 (Grand Rapids:
Zondervan, 2000), 556, Accordance Bible Software.

3 Mounce, Pastoral Epistles, 556.

%4 William Barclay, The Letters to Timothy, Titus, and Philemon, Daily Study Bible
(Louisville: Westminster John Knox, 1975), 224.
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experiences such as persecutions and sufferings (vv. 11-13).%° Or, in Andreas J.
Kostenberger’s words, “Mentoring and disciple-making don’t merely involve imparting a
body of information but most vitally entail modeling of one’s convictions in real life.”%¢
The first two qualities are of particular importance to teachers. They reveal what Paul’s
modus operandum was.

Not only did he teach truth, as in doctrine and transmission of apostolic

knowledge, but also for the transformation of the way of life. Mounce points out,
ddaokaria, “teaching,” and . . . dywyn, “way of life,” head the list as the two most
significant aspects of Paul’s ministry relative to Timothy’s historical situation. The
opponents’ errant teaching (1 Tim 1:6-7) and aberrant behavior (2 Tim 3:6-9) are

the main causes of Timothy’s problems in Ephesus, and, as Paul repeatedly states,
they are closely intertwined.®’

George W. Knight III writes, “Since teaching never exists apart from the reality of the
teacher’s life and from the change that it has brought about in the teacher’s life, he adds
the marks of godliness that flow from the teaching and accompany it in his own life.”%®
Teaching biblical truth was never meant to be an isolated intellectual activity.
Instead, the telos of teaching is the transformation of lives. In the first sense, that
transformation happens at salvation (v. 15), and in the second sense, believers are
transformed in their process of sanctification (v. 17). Consequently, a true teacher of the

Word of God is only complete if teaching for knowledge and transformation is practiced—

one cannot function without the other.

65 John MacArthur, 2 Timothy, MacArthur New Testament Commentary (Chicago: Moody,
1995), 129, Accordance Bible Software.

%6 Andreas J. Kostenberger, /-2 Timothy and Titus, Evangelical Biblical Theology Commentary
(Bellingham, WA: Lexham, 2021), 263.

7 Mounce, Pastoral Epistles, 557.

8 George W. Knight I11, The Pastoral Epistles, New International Greek Testament
Commentary (Grand Rapids: Eerdmans, 1999), 439.
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Teaching for Increased Knowledge
and Wisdom

Paul writes in verse 14, “But as for you, continue in what you have learned and
have firmly believed, knowing from whom you have learned it.” Guthrie explains, “In
contrast to the false teachers with their constant endeavor to advance to something new,
Timothy may be satisfied with what he has already received.”®® While the false teachers
were continuing in their downward spiral, Timothy was to firmly continue in what he had
already begun.”® As a basis for his firmness, as Mounce states, “Paul appeals not only to
Timothy’s schooling but also to the process by which that learning has proven itself to be
true in his experience.”’! Mounce also notes that Paul cites two sources of Timothy’s
confidence: “The first is the character of those who taught him,” and “the second source
of Timothy’s confidence is the iep& ypduuaTa, ‘sacred writings,” that he has known
since childhood.””

Thus, two goals of Paul’s teaching emerge. The first is the transmission of
knowledge from the Word of God through instruction.” In Timothy’s case, that knowledge
came from reading the “sacred Scriptures,” being taught by his mother and grandmother,
and being taught by the apostle Paul himself. The second goal of Paul’s teaching is the
transmission of wisdom. The biblical idea of wisdom is one of applied knowledge,

inseparable from practical life.”* As seen in Hebrews 5:14, the mature and the wise

% Donald Guthrie, The Pastoral Epistles, Tyndale New Testament Commentaries, vol. 14
(Downers Grove, IL: IVP, 1990), 180, Accordance Bible Software.

70 Kostenberger, 1-2 Timothy and Titus, 265.
" Mounce, Pastoral Epistles, 563.

72 Mounce, Pastoral Epistles, 563. Knights adds, “The participle €idg, ‘knowing,” is used
here, as often by Paul, to ask the recipient to recall what he knows quite well (in the PE [Pastoral Epistles]:
1 Tim. 1:9; Tit. 3:11; 2 Tim. 2:23).” Knight, Pastoral Epistles, 442-43.

73 Knight writes, “‘To make wise,” codioat, means here ‘to teach’ or ‘instruct’ one about
something.” Knight, Pastoral Epistles, 444.

4 See H. L. Drumwright Jr., “Wisdom,” in The Zondervan Encyclopedia of the Bible, ed.
Merril C. Tenney and Moisés Silva, rev. ed. (Grand Rapids: Zondervan, 2010), 5:1088.
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continuously practice distinguishing good from evil. Paul urges Timothy to continue with
what he has learned. This type of teaching was profitable for Timothy since his knowledge
came from the apostle Paul personally and from his apostolic doctrine.”

In verse 16, Paul writes the famous words, “All Scripture is breathed out by God
and profitable for teaching, for reproof, for correction, and for training in righteousness.”
Writing on the usefulness of Scripture, Smith says, “The usefulness of Scripture lay in its
ability to transform.””¢ The apostle emphasizes the source of Scripture and its power. As
a teacher, he knew exactly what Scripture is capable of—to be profitable. Timothy was to
profit from Scripture in all areas of life, including his own teaching and training, for by it
and through it come knowledge and wisdom. Knight explains, “Paul reminds Timothy
that what he has been taught he has learned from ‘the sacred writings’ and that they, since
they are inspired by God, are given not only to point a person to the salvation in Christ
but also to teach, reprove, correct, and instruct so that a person may be equipped for a life

of obedient deeds.””’

Teaching for Completion

In verse 17, Paul summarizes the goal of all his endeavors: “That the man of
God may be complete, equipped for every good work.” He wants nothing more than to
see Timothy fully equipped for every good work.”® Knight succinctly concludes, “The

sense of the passage is that Scripture is given to enable any ‘person of God’ to meet the

7> Mounce says, “Sidaoxaria, ‘teaching’ (cf. 1 Tim 1:10), is a technical term in the PE for the
doctrinal formulation of Scripture (cf. especially 1 Tim 4:13).” Mounce, Pastoral Epistles, 570.

76 Smith, Pauline Communities as “Scholastic Communities,” 70. See also Luke Timothy
Johnson, The First and Second Letters to Timothy, Anchor Bible, vol. 35A (New Haven, CT: Yale
University Press, 2001), 420.

" Knight, Pastoral Epistles, 438.

78 The play of words is difficult to bring into English. Mounce comments, “Paul says that
Scripture makes the person of God proficient (&pttog) and then uses the cognate verb (in a compound form
with the perfective preposition) to emphasize that Timothy is fully equipped (2§apilewv).” Mounce, Pastoral
Epistles, 571.
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demands that God places on that person and in particular to equip Timothy, the Christian
leader, for the particular demands made on him.””® These are invaluable lessons from

Paul to every teacher of the Word of God. K&stenberger clarifies,

Christian training must first be grounded in Scripture (not merely general life
experience or commonsense values). Second, it must be thorough—there are no
shortcuts to true spiritual growth—including both instruction and correction, rather
than focusing unilaterally on encouragement. Third, the purpose of such training
isn’t merely an individual’s personal edification or intellectual stimulation; it’s
ministry to others.’¢

Conclusion

A teacher and his teaching matter greatly to God. Content and character are
inseparable in the Lord’s eyes. Hebrews 5:11-14 reveals the necessity for the teacher to
be mature and constantly grow in maturity by sharpening his hearing and practicing
dividing between good and evil. Maturity is also a goal for the teacher to achieve in their
students, so they can become teachers as well.

James 3:1-12 shows the responsibility of a teacher of the Word of God and the
stricter judgment awaiting those who teach. James primarily focuses on the use and dangers
of the tongue, which can easily lead the teacher to pride. Hence, a teacher must always be
aware of his shortcomings and the need for humility and restraint of his tongue.

In his last epistle to Timothy, Paul penned the aim and goal of teaching. Paul
demonstrated with his entire life that he was not just teaching for increased knowledge but
for the transformation of lives. Of course, teaching must first transmit knowledge before
it can be applied to a life of wisdom. The teacher’s final goal is the student’s transformed

life; he aims to equip the student for every good work—a mighty and blessed task.

7 Knight, The Pastoral Epistles, 450.

80 Kostenberger, 1-2 Timothy and Titus, 269.
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CHAPTER 3

THEORETICAL AND PRACTICAL ISSUES RELATED
TO SMALL GROUP TEACHING

Skill and confidence are directly related. The Oxford Dictionary defines skill
as the “capability of accomplishing something with precision and certainty; practical
knowledge in combination with ability; cleverness, expertness.”! A skillful teacher exerts
his trade with certainty. He is confident he is teaching the right content in the right way to
a specific group. Knowledge and practice over time lead to the necessary skills to
confidently teach.? Confidence ought not to be mistaken with pride or arrogance. A
genuine teacher in the church context seeks to better himself over time in his exposition,
hermeneutics, didactics, and application of the biblical text.

This chapter argues that small group Bible teachers in German-speaking
Switzerland can improve their teaching skills and confidence through contextually tailored
didactic methods. A brief analysis of the Swiss teaching, church, small group, and cultural
context will provide the framework for different teaching methods. A compilation of
common struggles among small group leaders in the German-speaking churches of Action
Biblique will serve as a primer for the feedback methodology and incremental didactical
improvement presented in the coming paragraphs. This chapter closes with a selection of
different teaching methods and a reminder of the importance of class leadership.

When teaching in a Bible study group, one essentially teaches about God or

things concerning God. Michael S. Lawson states, “Teachers use methods to direct students

1 «Skill,” Oxford English Dictionary, accessed August 26, 2024, https://www.oed.com/search/
dictionary/?scope=Entries&q=skill&tl=true.

2 Michelle S. Barratt and Virginia A. Moyer, “Effect of a Teaching Skills Program on Faculty
Skills and Confidence,” Ambulatory Pediatrics 4, no. 1 (2004): 117-20.
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through content toward God.”?

Christians are obligated to teach and instruct one another
about God’s being and his deeds (Ps 119:68). The Bible promises the help of the Holy
Spirit when Christians study God’s Word. In this sense, biblical teaching differs from
secular teaching. Roy Zuck summarizes, “The Holy Spirit’s work is necessary for
spiritual enablement in every phase of teaching and learning.”* The Holy Spirit knows the
depths of God and reveals them to the studying Christian. In other words, the study of
God and his Word cannot be done without the help of the Spirit of God. Zuck continues,
“If the Holy Spirit is not at work through the teacher and through the written word of
God, then our teaching remains virtually ineffective and is little different from secular
teaching.” Thus, Lawrence O. Richards and Gary J. Bredfeldt rightly conclude,
“Authority in teaching the Bible is not derived from the teacher’s skills or method
selected but only from teaching what the scriptures teach.”®

The best teaching methods are of little help if there is no clear goal or truth to
be communicated. The exegetical process of interpretation and sound hermeneutics is
critical for good Bible teaching and necessarily precedes the communication of the
prepared lesson. For brevity, the process of biblical exposition based on sound
hermeneutics is not included in this thesis. However, a mutual understanding of biblical
exposition and hermeneutics is necessary to train small group teachers in teaching

methods adequately. The role of hermeneutics in lesson preparation is part of the twelve-

class curriculum presented in chapter 4.

3 Michael S. Lawson, The Professor’s Puzzle: Teaching in Christian Academics (Nashville:
B & H, 2015), 32.

4 Roy B. Zuck, Spirit-Filled Teaching: The Power of the Holy Spirit in Your Ministry (Nashville:
Nelson, 1998), 3.

5 Zuck, Spirit-Filled Teaching, 6.

¢ Lawrence O. Richards and Gary J. Bredfeldt, Creative Bible Teaching, rev. ed. (Chicago:
Moody, 2020), 20.
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The Swiss Educational Context

A general introduction to the Swiss educational context helps explain how the
Swiss function and operate in a small group environment. The Swiss higher education
system is unique. In an article in the European Journal of Education, Juan-Francisco

Perellon writes,

If one word were to characterize the Swiss higher education system, it would have
to be diversity. Diversity, first, in the sectors composing the system and the actors
involved in their organization and steering. Switzerland presents the particularity of
not having a central Ministry of Education. Responsibility for primary and secondary
education rests exclusively with the cantons, whereas the organization and, to a
lesser or greater extent, the funding of higher education is shared between federal
and cantonal authorities.’

Switzerland has followed a unique path in terms of its educational system for
decades and centuries. With a balanced mix of professional trade schools and higher
education organizations, Switzerland enjoys a high level of education while being
diverse. Forty-four percent of the population possesses a university-level degree.® More
than half of the population does not have a university-level education but is nevertheless
highly qualified through vocational-school education. Vocation schools are highly
professionalized but mostly do not include classic literature, social sciences, or world
history, which is the case for most tertiary-level qualifications. The teacher must consider
these Swiss specialties when applying teaching methods from other contexts.

The uniqueness of the Swiss education context poses two challenges for small
group Bible teachers. First, didactical tools that work well in another culture might not be

suited for the Swiss context. Even if adequately translated, those tools need

contextualization. Second, the way the Swiss have learned throughout their lives differs

7 Juan-Francisco Perellon, “The Creation of a Vocational Sector in Swiss Higher Education:
Balancing Trends of System Differentiation and Integration,” European Journal of Education 38, no. 4
(2003): 358.

8 “Bducation—Facts and Figures,” Eidegnossisches Departement fiir Auswiirtige
Angelegenheiten, January 18, 2021, https://www.eda.admin.ch/aboutswitzerland/en/home/bildung-
wissenschaft/bildung/bildung---fakten-und-zahlen.html#:~:text=Currently%2044%25%200{%20
people%20in,graduates%20has%20more%20than%?20doubled.
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from the learning approaches used in the North American and British educational systems.
For the majority of the population, the educational path was practical rather than
theoretical academic. Hence, the mere availability of resources for small group didactics
from the US and UK context only partially equips a Swiss small group teacher. Cross-
cultural teacher James E. Plueddemann cautions, “There will never be a guaranteed fool-
proof method for teaching across cultures because we will never be in full control of all
the things that promote effective teaching.” Thus, contextualization of teaching methods
is elemental for teaching small groups.

The Swiss are used to small groups. In its guidelines, the Canton of Zurich
Board of Education requires class sizes for vocational schools to be between ten and
twenty students.!? Primary schools and tertiary schools work with similar class sizes.
Small groups are the learning environment where most Swiss spend much of their
learning time. While secular teachers are trained and equipped to teach in those small
groups, most small group leaders within the churches are not similarly trained. For these
reasons, the training of small group teachers must be specific enough to account for local

idiosyncrasies and general enough to fit an average church setting.

Small Group and Church Context

FEG Schweiz, the largest evangelical denomination in Switzerland, counts 94
churches and 8,000 members, 85.1 per church, and 133 visitors on an average Sunday.'!
The five German-speaking churches of Action Biblique rank just under the FEG average.

Swiss churches are significantly smaller than United States churches, about 185 members

9 James E. Plueddemann, Teaching across Cultures: Contextualizing Education for Global
Mission (Downers Grove, IL: IVP, 2018), 132.

10 “Richtlinien zur Berufszuteilung an Berufsfachschulen,” Bildungsdirektion Kanton Ziirich—
Mittelschul und Berufsbildungsamt, May 2013, https://www.zh.ch/content/dam/zhweb/bilder-dokumente/
organisation/bildungsdirektion/gs/bildungsrat/beschluesse/2013/brb_21 richtlinien_berufszuteilung.pdf, 8.

' Andrea Vonlanthen, “Die FEG ist Sehr gut Unterwegs,” ideaSpektrum, November 2017, 16.
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per church.!? In addition, homes, where most small group Bible studies occur, are also
significantly smaller in Switzerland. The Swiss Federal Statistical Office lists an average
of 2.18 persons per household.!? The space per person within a home available to the
Swiss is 45 square meters, compared to 75 in the United States.'*

The data above clarifies the term “small group” in a Swiss context. Small groups
within a Swiss church context consist of ten or fewer participants with limited spatial
availability. Small groups often occur in homes where didactic methods must be adapted
to confined areas. This signifies in practical terms that tools like screens, projectors,
flipcharts, and splitting the participants into small groups are not suited for this context.
The average length of a small group teaching setting in Swiss evangelical churches ranges
between sixty and ninety minutes, depending on the time spent in prayer and whether
meals are included in the gathering. This small group framework will serve as a focus

point for the didactic methods presented in this chapter.

12 “Fun Facts about American Religion,” Hartford Institute for Religion Research, accessed
August 5, 2024, http://hirr.hartsem.edu/research/fastfacts/fast facts.html#sizecong. The second largest
evangelical group of churches is the Viva Kirche Schweiz (formerly known as Chrischona Schweiz),
however there are no public attendance and church size records available.

13 “Households and Living Arrangements,” Federal Statistical Office, December 31, 2022,
https://www.bfs.admin.ch/bfs/en/home/statistics/population/families/households.html. US household size is
2.5 persons per house. See US Census Bureau, US Department of Commerce, “Occupancy
Characteristics,” 2023, American Community Survey, ACS 1-Year Estimates Subject Tables, Table S2501,
2023, accessed October 7, 2024, https://data.census.gov/table/ ACSST1Y2023.S2501?q=United States
household size. Switzerland has about 4 million private households (at the end of 2022). Over a third of
these households are one-person households, corresponding to 17 percent of the permanent resident
population. Couples without children and households with at least one child under 25 each account for
nearly 30 percent of all households. “Households and Living Arrangements,” Federal Statistical Office,
December 31, 2022, https://www.bfs.admin.ch/bfs/en/home/statistics/population/families/households.html.

14 “Wie viel Wohnraum Benétigt ein Mensch?,” Spieler & Seeberger, accessed August 5, 2024,

https://spieler-seeberger.immo/wie-viel-wohnraum-benoetigt-ein-mensch/#:~:text=In%20den%20US A%20
sind%20es,lediglich%206%20m>%20pro%20Person.
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Cultural Context
In a 2018 study, Friedrich M. Go6tz, Tobias Ebert, and Peter J. Rentfrow

analyzed different personalities across Swiss regions.!> People from French and Italian-
speaking regions were comparatively moody, tense, and depressed, as well as introverted,
reserved, and quiet compared to the German-speaking regions.'® Another clear-cut divide
they found was for extraversion, with German speakers being more extroverted than
French-speaking people.'” These clear language region divisions pose additional
complexity for small group teachers. A concept that worked in one area of Switzerland
might not necessarily work in another region.

However, there are also national commonalities, such as the Swiss citizens’
relationship to leadership. Michael Russenberger explored this in the context of
evangelical churches: “There is a clear mutual influence between the historically derived
democratic leadership culture and the development of Christianity.”'® This fact bears

consequences for small group leaders. Russenberger continues,

The most important core value of Swiss leadership culture is historically derived
from the ongoing common resistance in which the Swiss engaged against any form
of foreign rule. This means that the Swiss are suspicious of any growing or lasting
influence of an individual or a group and they will sooner or later resist such
influence."

Generally, the Swiss prefer codetermination over individual leadership. Often,
the priority is not finding the truth, but instead finding the consensus of the majority.

Russenberger states, “Democracy as a means of codetermination by the individual in

15 Friedrich M. Gétz, Tobias Ebert, and Peter J. Rentfrow, “Regional Cultures and the
Psychological Geography of Switzerland: Person-Environment-Fit in Personality Predicts Subjective
Wellbeing,” Frontiers in Psychology 9 (2018): 1-16.

16 Gotz, Ebert, Rentfrow, “Regional Cultures,” 7.

17 Gétz, Ebert, Rentfrow, “Regional Cultures,” 6. These differences between French and
German-speaking regions provide room for further exploration beyond this project to determine how far the
didactic methods in this project apply to the French-speaking churches of Action Biblique Switzerland.

18 Michael Russenberger, “Leadership Style in Swiss Evangelical Churches in the Light of
Their Historically Shaped Leadership Culture,” Bulletin for Christian Scholarship 75, no. 3 (2010): 659.

19 Russenberger, “Leadership Style,” 662.
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respect of important decisions, is another core value of Swiss leadership culture. From an
early age, children are trained to accept majority decisions.”?® What might be profitable
as a political landscape can be problematic for small group leaders. Majority decisions or
opinions do not overrule biblical principles. Hence, the educational, church, and cultural
contexts of small groups in Switzerland pose nationally specific challenges for small

group teachers.

Common Struggles for Swiss Small Group Teachers

Regular conversations with pastors of the German-speaking churches of Action
Biblique have brought three common struggles to the surface that small group teachers
face in their teaching. First, although typically more extroverted than other national
regions, German-speaking Swiss believers are still a non-verbal culture with little will to
express their opinions, making feedback challenging in small group teaching. When
participants disagree with something taught or have opinions about improving training,
they often hesitate to express these thoughts. At the same time, it is not customary for the
small group leader to ask for feedback. This hesitation in communication can lead to a
stagnation of the improvement of teaching skills and can hinder increased confidence in
lesson preparation and teaching.

A second small group teacher challenge is the lack of didactic methodology
and class preparation. The small group leader often studies the biblical text, makes
observations about the text, and writes down a handful of applications. During the class,
however, each participant shares his or her opinion on the text, and the group leader
shares his opinion. The result is a mere exchange of opinions. Often, students go home
with the same opinions as before the class, happy to be part of the majority consensus.
The lack of intentionally applied didactic methods, structure, and leadership frustrates

small group leaders with the group’s lack of progress and understanding.

20 Russenberger, “Leadership Style,” 662.
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A third common challenge among small group teachers is the lack of
incremental improvement from class to class. Seldom expressed feedback from the
students, unclear or absent teaching methodology and structure make it difficult for small
group teachers to assess and improve their teaching skills. This leads to a lack of
incremental improvement of teaching skills and can lead to an overall didactic stagnation.
If a lesson or a class did not go well didactically, improvement must occur before the
next class to avoid repeating the same errors. Spiritual growth can be slowed or hindered
if those improvement opportunities are missed.

Among the three struggles of small group teachers discussed, feedback was
determined as a primary focus for the Swiss small group teachers. Establishing a culture
of feedback between students and teachers provides a good starting point for improving
the perceived teaching skills of the Bible teachers. Another advantage of a feedback
culture is the improvement of self-evaluation. Concrete and specific feedback allows for

a concrete and specific self-evaluation.

Feedback and Self-Evaluation

Feedback is essential for improving teaching. Higher education researcher
Kathleen T. Brinko calls feedback collection and summarizing “extremely powerful.”?!
Although many feedback methods exist, George R. Bateman and Harry V. Roberts
recommend the Two-Way Fast Feedback method as a simple, short, and effective way to
improve didactical skills incrementally.?? This method consists of two juxtaposed questions

at the end of the lesson: (1) what was the muddiest point in the lesson? And (2) what was

the most important thing you learned? Bateman and George explain,

The key requirements are that the process be systemic and sustained and that
instructors provide prompt, reverse feedback to students, not only by changing the

21 Kathleen T. Brinko, “The Practice of Giving Feedback to Improve Teaching: What Is
Effective?,” Journal of Higher Education 64, no. 5 (1993): 574.

22 For an in-depth study of the impact of feedback on teaching, see Luke Mandouit, “Using
Student Feedback to Improve Teaching,” Educational Action Research 26, no. 5 (2018): 755-69.
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manner of teaching (when necessary) but also by clearing up confusion and

answering questions that were not raised during class. If these requirements are not

met, the feedback effort might fail >

In a church context, feedback is not confined to the transmission and reception
of knowledge. Although essential, knowledge is not the final goal of teaching. George
Knight comments, “Christian educators are not nearly as concerned with passing on
information as they are in helping students develop a Christian way of viewing reality
and organizing knowledge within the framework of the Christian worldview.”** More
than a century ago, master teacher John Milton Gregory concluded, “True teaching, then,
1s not that which GIVES knowledge, but that which stimulates pupils to GAIN it. One
might say that he teaches BEST who teaches LEAST; or that he teaches best whose
pupils learn most without being taught directly.”?> Hence, asking for feedback from
students in a small group Bible study needs to include the applicational, practical aspects
of the Christian life and knowledge. Bateman and George’s two-way feedback method
can be adapted to include the following questions: (1) what has remained unclear in the
application of today’s topic?, or (2) what is the most important truth you want to apply in
your life after today’s lesson?
Another form of feedback is self-evaluation. Peter W. Airasian and Arlen R.

Gullickson write, “Teacher self-evaluation is a process in which teachers make judgments
about the adequacy and effectiveness of their own knowledge, performance, beliefs, or

effects for the purpose of self-improvements.”?® Australian lecturer Lyndal Taylor adds,

2 George R. Bateman and Harry V. Roberts, “Two-Way Fast Feedback for Continuous
Improvement of Teaching and Learning,” Quality Progress 28, no. 10 (1995): 168.

24 Knight, Philosophy and Education, 214.

25 John Milton Gregory, The Seven Laws of Teaching (Boston, IL: Congregational Sunday-
School, 1886), 33, Kindle. Transmission of knowledge (production model, content-centered) is not the only
dimension available to the teacher. Plueddemann contends, “While there are many good ideas in The Seven
Laws of Teaching, the book reflects the values of a low-context culture with a production model of
teaching.” Plueddemann, Teaching across Cultures, 107.

26 Peter W. Airasian and Arlen R. Gullickson, Teacher Self-Evaluation Tool Kit (Thousand
Oaks, CA: Corwin, 1996), 2.

38



“Self-evaluation can be undertaken for a variety of reasons. It can be done to determine
the effectiveness of certain teaching practices. Alternatively, the results can be used to
provide concrete evidence of good teaching and a commitment to its improvement.”?’
Taylor offers multiple self-evaluation options such as checklists, audio and visual feedback,
co-operation with colleagues, observation of others, and retrospective reports.?® Taylor,
Airasian, and Gullickson stress the importance of making self-evaluation a habit. Self-
evaluation requires a systematic approach. Airasian and Gullickson propose several self-
evaluation steps: problem identification, information gathering, reflections and decision-
making, and application and change.? If self-evaluation is to be meaningful, it must lead
to change. Taylor writes, “The primary purpose of evaluation is to make a decision as to
whether to modify, cancel or continue with a particular form of training.”*° Incremental
didactical improvement comes from a process of feedback/self-evaluation, reflection,
and, if necessary, changing teaching methods.

As mentioned, the lack of incremental improvement from class to class is one
reason for stagnation in small group teachers’ skills. Lawson encourages teachers to
improve: “Moving from student to teacher requires both an emotional and cognitive
jump. Even the first time teaching through material gives you a stronger grasp and better
recall. Subsequent time through the same material increases your sense of competence.”!
Incremental didactical improvements require a starting point and a goal. Richards and

Bredfeldt identify the starting point as the teaching idea: “The teaching idea summarizes

the major concept of the lesson that the creative Bible teacher desires to communicate in

7 Lyndal Taylor, “Reflecting on Teaching: The Benefits of Self-Evaluation,” Assessment &
Evaluation in Higher Education 19, no. 2 (1994): 110.

28 Taylor, “Reflecting on Teaching,” 114.
2 Airasian and Gullickson, Teacher Self-Evaluation, 3-4.
30 Taylor, “Reflecting on Teaching,” 114.

31 Lawson, The Professor’s Puzzle, 117.
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2932

a relevant way.””> Consistent hermeneutical and exegetical work is a prerequisite to

improved didactics. As Zuck explains, “Effective teaching begins with a prepared

teacher, as well as a prepared lesson.”?3

Variation of Methods

Didactics concerns how the teacher wants the student to change.* In simplest
terms, a didactic method is a learning activity that helps students change. This change
happens by engaging students in the lesson. Richards and Bredfeldt state, “Methods are
selected for the purpose of engaging students in the learning process.”* Therefore, this
project focuses on methods suitable for an average small group Bible teacher. Methods
for higher academic education and business seminar moderation are excluded.

Taxonomy is often used as a basis to classify teaching methods.*® University of
Chicago professor Benjamin Bloom developed a taxonomy of learning with three
classifications or domains: cognitive (head), affective (heart), and psychomotor (hands).?’
Bloom then created six major categories: knowledge, comprehension, application, analysis,
synthesis, and evaluation. The categories progress from lower to higher orders of

complexity.*® Lorin W. Anderson and David R. Krathwohl revised the categories and

32 Richards and Bredfeldt, Creative Bible Teaching, 147.
33 Zuck, Spirit Filled Teaching, 127.

34 Richards and Bredfeldt, Creative Bible Teaching, 148.
3% Richards and Bredfeldt, Creative Bible Teaching, 203.

3¢ See Brad Hokanson and Simon Hooper, “Levels of Teaching: A Taxonomy for Instructional
Design,” Educational Technology 44, no. 6 (2004): 14-22; Charles R. Beck, “A Taxonomy for Identifying,
Classifying, and Interrelating Teaching Strategies,” Journal of General Education 47, no. 1 (1998): 37-62.

37 Benjamin Samuel Bloom, Taxonomy of Educational Objectives: The Classification of
Educational Goals (Harlow, UK: Longman, 1984). Richards and Bredfeld present a great example of the
apostle Peter’s speech in Acts 2:37. During his speech, Peter touches all three domains according to
Bloom’s taxonomy. Richards and Bredfeldt, Creative Bible Teaching, 150-52.

38 James M. Lang, Small Teaching: Everyday Lessons from the Science of Learning (San
Francisco: Jossey-Bass, 2016), 13.
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now include terminology changes. Progressions begin with remembering, understanding,
applying, analyzing, and evaluating, and end with creating.?® This taxonomy is helpful as
a general guideline, but the contextual applicability supersedes the taxonomical
classification for this project. The same teaching method can be applied to different
taxonomical levels.

The methods selected for the small group teachers in a Swiss context fulfill
several criteria. First, they must be easy to understand and implement. Although based on
solid educational science, no advanced knowledge of didactics is necessary. Second, the
methods must be narrow enough to fit the context of small adult groups in Switzerland
but flexible enough to be implemented in different contexts, such as homes, churches, and
Bible schools, for everyone from young adults to seniors. Third, they must be adaptable
to various skill levels of teachers and be beneficial for low-knowledge students as well as
knowledgeable and mature Christians. The active utilization and variation of teaching
methods in the learning process can help the small group teacher grow in skill and
confidence. The next paragraphs will address the following didactic methods: retrieving,
predicting, interleaving, comprehension building, practice, and self-explanation.

The first method is retrieving information. Repetition of material (for example,
by quizzing) covered in previous lessons considerably impacts the long-term retrievability
of information. In their educational psychology bestseller Make It Stick: The Science of
Successful Learning, Peter C. Brown, Henry L. Roediger III, and Mark A. McDaniel
discovered that with simple non-graded quizzes during a school semester, students
improved by an entire letter grade in their final exams.*® Although quizzes are more

suitable for a classroom setting than a small group Bible study, the principles are still

39 Lorin W. Anderson and David R. Krathwohl, 4 Taxonomy for Learning, Teaching, and
Assessing: A Revision of Bloom’s Taxonomy of Educational Objectives (Reading, MA: Addison Wesley
Longman, 2001), 67-68.

40 Peter C. Brown, Henry L. Roediger I11, and Mark A. McDaniel, Make It Stick: The Science
of Successful Learning (Cambridge, MA: Harvard University, 2014), 35.

41



applicable. Too often, the study leader dives right into the frontal unilateral teaching of
Scripture to be covered without repeating or orally quizzing listeners on previously
covered materials. A quiz does not necessarily need to be in written form. Even a mutual
or individual time of reflection on past material has shown positive retrieval effects.*!
The retrieval of information is one of the necessary building blocks for the
transformation of lives. Students need to be made aware of why they need to retrieve
information. Lawson states, “Before adults memorize anything, they will need to know

why they need it.”*

If the Word of God is to be applied to participants’ lives, then
information retrieval is vital. This connection must be made by the teacher and
communicated to students. The repetition of material covered with the group is a door
opener for interactive discussion—one of the advantages of small groups.

In Small Teaching, James M. Lang proposes a series of learning principles that
have some foundation in the learning sciences and positively impact real-world educational
environments. This section follows most of his outline. Lang suggests, “The quickest
method for cultivating retrieval practices in class takes the form of asking questions.”*?
He proposes opening questions like “Before we start, can anyone remind me what we
talked about last week?” or “Before we start a new section, what have we discussed so
far?”* Not only do these questions help retrieval for the participants, but they also serve
as a measuring gauge for the small group leader. They show how content has been

retrieved or applied, what was clear, and what still needs exploring or explaining. Closing

with questions of retrieval can serve as immediate feedback on the participants’

4 Mary A. Pyc, Pooja K. Agarwal, and Henry L. Roediger I1I, “Test-Enhanced Learning,” in
Applying Science of Learning in Education: Infusing Psychological Science into the Curriculum, ed. Victor
A. Benassi, Catherine E. Overson, and Christopher M. Hakala (Washington, DC: Society for the Teaching
of Psychology, 2014), 80.

42 Lawson, The Professor’s Puzzle, 83.
43 Lang, Small Teaching, 29.

4 Lang, Small Teaching, 29.
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knowledge and understanding. They also stimulate students’ reflective minds, which
helps them apply their knowledge to their lives after class.

The second method is predicting. Lang explains, “Making predictions about
material that you wish to learn increases your ability to understand that material and
retrieve it later.”* With specific prediction questions, the teacher can “not only draw on
prior knowledge but also use it to reason about new knowledge.”*® Bible teachers can
take advantage of this method by asking a timeline question: “We are about to start with
the first chapter of the book of Daniel. The prophet Daniel lived in Babylonian exile;
what kind of message do you expect to find in his book?”” This question helps the small
group teacher evaluate the listeners’ knowledge of Israel’s history and correctly place the
book in its context. Predicting also has practical implications for the teacher. The teacher
can predict the main issues of the class and then evaluate their own prediction after the
class, like self-feedback for incremental improvement. This habit helps with the teacher’s
confidence since, over time, he will become better at predicting specific class dynamics
or anticipating questions about the class content.

The third method is called interleaving. Interleaving has its roots in language
acquisition and is closely related to information retrieval. Several decades ago, Kristine C.
Bloom and Thomas J. Shuell researched French language acquisition at an American high
school. They found that spaced learning or interleaving had better effects on long-term
retention than mass learning.*’ Since most small group Bible studies in Switzerland

operate every one to three weeks, interleaving and spacing of learning are advantageous.

4 Lang, Small Teaching, 43. For an in-depth study on prediction, see also Nate Kornell,
Patricia Klein, and Katherine Rawson, “Retrieval Attempts Enhance Learning, but Retrieval Success
(Versus Failure) Does Not Matter,” Journal of Experimental Psychology 41, no. 1 (October 2014): 283-94.

46 Susan A. Ambrose et al., How Learning Works: Seven Research-Based Principles for Smart
Teaching (New York: John Wiley, 2010), 33.

47 Kristine. C. Bloom and Thomas. J. Shuell, “Effects of Massed and Distributed Practice on the
Learning and Retention of Second-Language Vocabulary,” Journal of Educational Research 74, no. 4
(1981): 245-48.
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Lang proposes several interleaving options, such as opening each session by posting a
test question from previous class content or having students create a question based on
that day’s material and pose that question back to them in the future.*® A small group
study leader could ask about the passage’s main point or the main application of a text,
alternating between the beginning and end of a class. Interleaving needs to be
purposefully included in the lesson preparation; otherwise, it will become mere retrieval
of information.

The fourth method is called comprehension building. Teaching researcher Susan
Ambrose and her co-authors identify clear differences between novices and experts in
processing new knowledge. They show that experts have a richer “density of connections
among the concepts, facts, and skills they know.”** In his discussions, Jesus Christ often
demanded his audience to make connections: “Have you not read?”” (Matt 19:4). He
demanded them to connect truths from the Old and New Testament or expand an idea from
small to large (Matt 5—7). Connecting theological and biblical truths is critical to
advancing one’s understanding of the Christian life. A small group teacher could use this
method to encourage the class to think through more complex case studies or examples.

Researchers Adolfo Sanchez and Luz E. Lopez write, “The ability to make
connections prepares students to tackle new information, to discover its basic organization,
and to reduce its complexities. It adds meaning to knowledge, aids in retention, and eases
transfer.”>* Making connections also depends on good questions on the part of the teacher.

Open-ended questions are favorable over closed questions.>! A practical option for small

8 Lang, Small Teaching, 77.
49 Ambrose et al., How Learning Works, 49.

39 Adolfo Sanchez and Luz E. Lopez, “Making Connections: An In-Depth Concept Teaching
Technique,” (paper presented at a Meeting of the Center for Critical Thinking, Naples, FL, August 1-4,
1993), 1.

31 Sanchez and Lopez provide a series of questions to assist the student with making

connections, an instructional technique for developing thinking skills. Sanchez and Lopez, “Making
Connections,” 17-22.
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group leaders could be asking the group in the first five minutes to reflect on what they
already know about the subject. At the end of a small group study, the leader could ask
the group for feedback on the covered content that fits into the last two or three previous
classes, encouraging students to connect content from several past weeks. Lang proposes
what he calls a minute thesis. He proposes asking students at the end of a class or a
semester to summarize the content or main points in one minute.>?> German researchers
Cornelia Entner and Andreas Fleischmann studied didactic models for small groups,
demonstrating the direct connection between long-term learning and the ability to
connect new knowledge with existing knowledge.’*

The fifth method is practice. Cognitive scientist Daniel Willingham writes, “It
is virtually impossible to become proficient at a mental task without extended practice.”*
Having the opportunity to practice is key for learners. Practice is as important for the
student as it is for the teacher. A practical option for a small group leader could be asking
students to make observations in the biblical text or asking them to organize or summarize
their observations. The teacher could practice finding the main verb of the passage with the
students or help them think through different practical applications of the biblical text.
Another simple way to practice basics is to install certain habits like praying for guidance

before delving into the text or closing the lesson with a prayer about the content just

covered.”?

52 Lang, Small Teaching, 106.

53 Cornelia Entner and Andreas Fleischmann, “Didaktische Modelle fiir den Kleingruppen-
unterricht,” Manuelle Medizin 55, no. 6 (2017): 355. Entner and Fleischmann also point out that helping
students make connection through interactive means is one of the great advantages of teaching small groups
with two to twenty students.

54 Daniel T. Willingham, Why Don 't Students Like School? A Cognitive Scientist Answers
Questions about How the Mind Works and What It Means for the Classroom, 2nd ed. (San Francisco:
Wiley, 2021), 107. Willingham even goes so far as to say that the only way to develop a mental facility is
to repeat the target process again and again (115).

55 A biblical example of the practice is the prophet Daniel—his prayer practice was widely
known throughout the Babylonian empire.
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The sixth method is self-explanation. Researchers Jennifer Chiu and Michelene
Chi discovered, “Self-explanation has been found to be beneficial for low-knowledge
students . . . or students with no prior knowledge of the subject.”® Self-explanation is
“the act of trying to explain how new information is related to known information or
steps in a problem-solving process.”” Self-explanation is a fitting method for teaching or
repeating biblical or theological concepts. Questions like, “How would you describe the
biblical idea of forgiveness?” or “Explain in your own words who the people of God are.”
These tasks and questions allow the teacher to probe participants’ understanding of
biblical truth and help the students explain how this truth is connected to other topics they
already know. As seen in chapter 2, all believers are tasked to teach in one form or
another, which always entails explaining. Even the most foundational truths, like the
gospel, need to be presented to others in simple terms.

This selection of six teaching methods provides a broad and solid starting point
for small group Bible teachers. There are, of course, many more teaching methods
available. Author of Leading Dynamic Bible Study, Rice A. Pierce, offers four questions

a teacher may ask in evaluating a teaching method:

(1) Did I prepare sufficiently in order to use this procedure to its best advantage?

(2) Did I use this method in class in such a manner that it could work best for the
class?

(3) Did the procedure actually make its unique contribution to class Bible study?

(4) Did the procedure seem to cause any change in members toward the achieving
of my larger teaching aim or sub-aim?°8

56 Jennifer Chiu and Michelene T. H. Chi, “Supporting Self-explanation in the classroom,” in
Applying Science of Learning in Education: Infusing Psychological Science into the Curriculum, ed. Victor
Benassi et al. (Washington, DC: Society for the Teaching of Psychology, 2014), 95. See also Stephen. L.
Chew and William. J. Cerbin, “The Cognitive Challenges of Effective Teaching,” Journal of Economic
Education 52, no. 1 (2020): 17-40.

37 “Self-Explanation—CATL Teaching Improvement Guide,” University of Wisconsin-La
Crosse, accessed September 10, 2024, https://www.uwlax.edu/catl/guides/teaching-improvement-guide/
how-can-i-improve/self-explanation/.

38 Rice A. Pierce, Leading Dynamic Bible Study (Nashville: Broadman, 1969), 117, emphasis
original.
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Although individual usage of methods improves skill and confidence, the combination or
variation of different methods opens many new possibilities.

With a slight variation in teaching methods, improvement and an increase in
skill can be achieved in a small group. Plueddemann offers encouraging words:
“Pedagogical flexibility isn’t easy, but it’s rewarding. Becoming fluent in more than one
teaching style is like learning to be fluent in more than one language.”® Applying different
teaching methods helps structure an engaging lesson—it allows the teacher to experiment
with different didactical options in his context. It provides an opportunity for incremental
skill increase through consistent feedback. Finally, variation of methods helps the teacher
find his own teaching style in which he can confidently move. Or as Richards and
Bredfeldt put it, “If you understand what you are trying to accomplish, you can select or
invent an activity to accomplish it. Master the parts of the lesson process, and method

skill will follow.”6°

Intentional Leadership of the Class

The positive effect of method variation also has a counterpart. Lack of
methodology and preparation leads to a chaotic and unstructured lesson that is
counterproductive to learning. Zuck lists four factors that hinder learning: lack of
motivation, lack of lesson preparation, not involving students in meaningful learning
activities, and not relating biblical truths to life-needs.®' The small group needs guidance
and leadership. This is particularly challenging in a Swiss context, where the general
relationship to leadership, especially in a church, is seen critically.®> However, the absence

of leadership is not a solution, even for a Swiss context. Lack of guidance by the small

59 Plueddemann, Teaching across Cultures, 44.
60 Richards and Bredfeldt, Creative Bible Teaching, 178.
81 Zuck, Spirit-Filled Teaching, 123.

62 Russenberger, “Leadership Style,” 662.
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group teacher leads to frustration and confusion. Findley Edge identifies six reasons why
self-guided application of Bible lessons tend to fail: (1) the student might not understand
the meaning of the passage, (2) the individual may not see the relationship between the
text and his life, (3) prejudice hindering life application, (4) insufficient information, (5)
unable or unwilling to make changes in their own life, and (6) life situations that are too
complex to distinguish between right and wrong.®® The small group will most likely not
succeed by itself; intentional leadership of the group is necessary.

Teaching and leadership are inseparably connected. In Great Leader, Great
Teacher, Gary Bredfeldt quotes the President of The Southern Baptist Theological

Seminary, Albert Mohler:

This is a vitally important truth that must be recovered in this generation—that the
essence of Christian leadership is teaching. This truth was especially evident in the
model of Jesus with His disciples, and it is also the paradigm of leadership as found
in the New Testament church. First and foremost, the Christian leader is one who
teaches the Word of God. And the recovery of this sense of Christian leadership is
absolutely necessary for the church’s health in this generation.®

Jesus Christ was the greatest leader and teacher ever to walk on this earth. He
led, taught, and utilized teaching methods. Jesus’s primary teaching method was asking
questions. This is how Jesus mainly taught and interacted with many different groups,
including his small group of twelve disciples. Leading a class with proper questions is a
pivotal way to interact with small groups. Toyin Tofade, Jamie Elsner, and Stuart T. Haines
summarize, “Well-crafted questions lead to new insights, generate discussion, and promote
the comprehensive exploration of subject matter. Poorly constructed questions can stifle
65

learning by creating confusion, intimidating students, and limiting creative thinking.

The authors created a taxonomy of questions, differentiating between low-order and high-

%3 Edge B. Findley, Teaching for Results (Nashville: Broadman, 1956), 4-14.

64 Albert Mohler, quoted in Gary Bredfelt, Great Leader, Great Teacher (Chicago: Moody,
2006), 8.

65 Toyin Tofade, Jamie Elsner, and Stuart T. Haines, “Best Practice Strategies for Effective Use
of Questions as a Teaching Tool,” American Journal of Pharmaceutical Education 77, no. 7 (2013): 155.
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order questions. They categorized the questions according to Bloom’s taxonomy:
“Teachers most often ask lower-order, convergent questions that rely on students’ factual
recall of prior knowledge rather than asking higher-order, divergent questions that promote
deep thinking, requiring students to analyze and evaluate concepts.”%® Low-order questions
fit the cognitive dimension of remembering, understanding, and applying. High-order
questions fit the cognitive dimension of analyzing, evaluating, and creating.®’

Using and learning to use questions as a teaching method is an excellent way
to improve skill and confidence in teaching while interacting with the small group and
allowing others to speak and learn. Preparing good questions beforehand is an essential
part of class preparation and is a habit that suits any teacher well. Finally, asking good

questions was the method of choice for Jesus to lead and teach.

Conclusion

This chapter demonstrated that small group Bible teachers in German-speaking
Switzerland can improve their teaching skills and confidence through various
contextually tailored didactic methods. The uniqueness of the Swiss teaching context was
demonstrated in several areas, including its dual education system with its tertiary and
vocational sectors. In addition, the specifics of small spaces available for small groups of
ten or fewer were shown to require particular didactic methods. Finally, culture and
different personalities play a role within the country’s boundaries, including students’
relationship to leadership and feedback culture.

The main identified areas of struggle for small group teachers in the German-
speaking churches of Action Biblique were the stagnation or absence of incremental

didactical improvement from class to class, the lack of didactic methodology in class

66 Tofade, Elsner, and Haines, “Best Practice Strategies,” 1.

87 Tofade, Elsner, and Haines, “Best Practice Strategies,” 3. See also Jane D. Hill and Kathleen
Flynn, “Asking the Right Questions,” Learning Professional 29, no. 1 (2008): 46.
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preparation, and the lack of feedback. These struggles can be mitigated with a few
purposely tailored teaching methods to improve the perceived skill and confidence of the
small group teachers. The chapter featured teaching methods suitable for the Swiss
context and general enough to be applied in different churches with varying teaching skill
levels. The proposed methods were retrieving information, predicting, interleaving,
comprehension building, practice, and self-explanation. Through repeated and consistent
application of the two-way fast feedback method, incremental improvement in teaching
skills and confidence can be achieved.

This chapter also expanded on the advantages of method variation, necessity of
small group leadership, and importance of leading the group with proper and prepared
questions. Finally, despite all teaching methods to aid knowledge acquisition, Zuck
states, “The ultimate objective in teaching the Bible is not Bible knowledge, though that

is very important; it is applied Bible knowledge in the student’s everyday life.”®

68 Zuck, Spirit-Filled Teaching, 104.
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CHAPTER 4
PROJECT PREPARATION AND IMPLEMENTATION

The purpose of this project was to improve the teaching ability of small group
teachers in the German-speaking churches of Action Biblique, Switzerland, by designing
and implementing a twelve-lesson curriculum in Bible exposition and the didactics of
biblical teaching. Three goals were defined to accomplish this purpose: (1) assess adult
small group teachers’ perceived skill, confidence and preparation methods, (2) develop a
twelve-lesson curriculum to equip the teachers in their small group ministry, and
(3) improve the teaching ability of the small group teachers through implementing the
developed curriculum over four Saturdays, each with three lessons of ninety minutes.

This chapter addresses the preparation and implementation of this project.

Project Preparation

Preparations for the project started in the fall of 2023 in the “Foundations of
Teaching” class at The Southern Baptist Theological Seminary with Matthew Haste. As
an assignment, a sample curriculum was developed with eight lessons based partly on the
requirements of the second project goal. The basic curriculum framework was later
expanded to twelve lessons. In the fall of 2024, an assignment from “Applied Empirical
Research” provided the basis for the pre-survey. In the months leading up to the class,
numerous conversations with pastors and elders of the AB churches took place to
understand better where the small group leaders needed help specifically. The assigned
readings for the “Foundations of Teaching” class proved useful for many aspects of the

curriculum.
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Promotion

On October 28, 2024, the elders of all three German-speaking churches of AB
Switzerland came together at their annual meeting, where the project for small group
teachers was officially presented. AB Basel declined to participate in the project due to
their small number and the advanced age of their members. AB Bern showed interest in
the project and promoted the course flyer on their communications platform. On
November 3, the project and flyer were presented to the church of AB Ziirich. The training
location had yet to be determined and depended on the number of applicants from AB
Bern. Since no registrations came from AB Bern or AB Basel, the training location was

determined to be at AB Ziirich. The registration deadline was January 31, 2025.

Curriculum Development

The second goal was to develop a twelve-lesson curriculum to equip the
teachers in their small group ministry. The curriculum development took place in January
2025. Careful attention was given to the different didactical methods in each lesson. On a
meta perspective, each lesson was to showcase the use of different teaching methods in a
live environment as examples and inspiration for participants. Each teaching method was
specifically selected to help mitigate some of the stumbling blocks of Swiss small group
teachers.

Although the focus of this project was to train the small group teachers in
didactics, a portion of the curriculum had to cover the topics of hermeneutics and Bible
exposition to ensure a similar knowledge level among the students. The results of the
lesson preparation worksheet later determined the number of lessons devoted to
hermeneutics and Bible exposition.

Each lesson followed a basic structure of (1) prayer and opening Bible verse,

(2) repetition/recapitulation, (3) opening question and discussion, (4) class content,

52



(5) feedback, and (6) prayer and dismissal.! The lessons were structured so that most, if
not all, teaching methods presented in chapter 3 were applicable to a typical Swiss small
group. No projectors or screens were used since these tools are unavailable to the
participants in their own small groups.? The curriculum was finished on January 28 and

sent to the panel of experts for evaluation.

Curriculum Evaluation and Adaptations

In the first week of February, the translated curriculum and evaluation rubric
were sent to the panel of three experts for evaluation and completion. The first expert was
the senior pastor of Action Biblique Zurich, who had more than thirty years of pastoral
experience and small group training in a Swiss context. The second expert was the senior
pastor of Action Biblique Bern, who had several decades of ministry experience in
different churches and in leading different formats of small groups. The third expert was
a training concept developer at Mercedes-Benz Stuttgart. His experience includes the
development of training concepts for small adult groups in an international context as
well as several years of experience as a small group trainer in a customer contact
environment. Due to the local focus of the training program, no North American or
English-speaking experts were part of the panel of experts.

All three experts returned their curriculum evaluation rubric by the end of
February 2025. They advised removing several topics from the curriculum and replacing
them with more practical exercises with the class. More attention was given to tailoring
the curriculum to teachers who already have experience with small groups rather than a
beginner’s class for first-time teachers. The necessary adaptations were made in the

German curriculum.

! See sample lesson in appendix 6.

2 The curriculum format was changed from letter size to DIN A4 to meet European paper and
printing standards.
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Participant Document Development

With the curriculum finished, work began on the participant document.? The
first draft of the first three lessons was completed by the end of February. The focus of
the participant document was an easy-to-read interactive manuscript with plenty of room
for notes and exercises. Feedback provided by the class during the first Saturday helped

improve the participant documents for the following lessons.

Logistics

Leading up to the class, the curriculum and participant documents were
printed. Each participant received a personalized binder. Each Saturday consisted of two
ninety-minute lessons in the morning with a thirty-minute break in between and a ninety-
minute lesson in the afternoon after a one-hour lunch break. Refreshments, snacks, and
lunch were provided.

The classroom consisted of five tables of six students in a half circle around a
standing table. Between one and three flipcharts were placed in the room for group
exercises. Attendance was taken before each lesson, and detailed notes were made of the

participants’ feedback about the class and about the documents they had received.

Project Implementation

The implementation of the project consisted of four stages. The first stage was
to administer the pre-survey in February 2025. The second stage involved evaluating the
pre-survey responses and adapting the curriculum based on the evaluated results. The
third stage involved teaching the curriculum over the course of four Saturdays. Each of
the twelve lessons is briefly summarized in this section. The last stage of the

implementation was the completion of the post-survey on the last day of class.

3 See sample lesson in appendix 7.
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Pre-Survey

The first goal was to assess adult small group teachers’ perceived skill,
confidence, and preparation methods. On January 9, 2025, the Office of Professional
Doctoral Studies gave approval of the instruments for data collection (survey, worksheet,
and curriculum evaluation rubric). Because several participants were over the age of 65, a
paper version of the pre-survey was chosen. Participants submitted their applications for
the course via e-mail. On February 2, the survey was distributed to the nineteen registered
participants, and fifteen returned the survey by February 16. However, only ten
participants answered all items on the survey. The pre-survey results were collected and
added to an Excel table as preparation for the #-test and other analytical interpretation. A
six-digit random number was assigned to each participant to ensure anonymity.

The pre-survey results allowed some preliminary insights.* Ninety percent of
participants (9/10) had been Christians for more than 15 years. More than half of the
participants (6/10) were older than 55. Teaching frequency was well distributed among
the participants, ranging from 0-2 and 20+ times per year. An important observation was
that 60 percent (6/10) of the participants had not read a book or article about teaching in
the past year. Two reasons for this observation can be listed at this point. First, there are
very few books and articles in German on teaching small groups in a church context,
which could lead to a lack of opportunity for further education for the teachers. Second,
the stagnation of incremental improvement in small group teaching can be partially
attributed to a lack of continual training. In sum, the class consisted of older and mature
teachers who for the most part appeared to have stagnated in their development of small

group teaching.

4 For a detailed table of the results see appendix 5.
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Evaluation and Adaptations

The first round of curriculum adaptations was completed with the feedback of

the expert panel. The second round of curriculum adaptations followed the submission of

the pre-surveys. The pre-surveys showed a wide range of teaching experience, which

influenced the choice of exercises provided to the participants. Worksheet results also

revealed a strong hermeneutical foundation because most participants had attended

previous hermeneutics classes in the church. Consequently, I merged the two lessons on

hermeneutics and exposition to make room for an additional lesson on teaching methods.

Before each of the four Saturdays, the participant document was adapted and improved

upon.
Table 1. Overview of the twelve lessons
Lesson Content of the Lesson

1 Introduction to teaching, goal of the program, the biblical definition of
teaching and teaching examples from the Old and New Testament.

2 The NT command for all believers to teach, and the difference between the
universal and particular calling to teach.

3 Foundations of teaching in a small group, the influence of culture and
education on small group training, and boundaries of culture.

4 The importance of the teacher’s character, and how the character of the
teacher positively or negatively influences the small group.

5 Introduction to the basics of Bibel interpretation and exposition.

6 Introduction to teaching methods, the importance of asking questions, and an
analysis of how Jesus asked questions in the gospel of Mark.

7 The structure of a small group lesson, different learner types and cognitive
skills as well as how different methods apply to small groups.

8 Teaching methods (1) retrieving information and (2) predicting.

9 Teaching methods (3) interleaving, (4) comprehension building, (5) practice,
and (6) self-explanation.

10 Application as part of small group teaching, application and the
transformation of lives.

11 Feedback, various feedback methods and classroom management.

12 Questions and Answers, group and individual feedback, and post-survey test.

Training Week 1

Training week 1 occurred on March 1, 2025, from 9:00 a.m. to 3:00 p.m. The

main goal of the first week was to provide an extensive introduction to the project, the

biblical foundations of teaching, and the subject of teaching small groups. The first training
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week also focused on team building as a class and gathering expectations for the twelve

lessons to follow.

Lesson 1

The first lesson began with a broad introduction to teaching in general, the goal
of the entire training program, as well as organizational information about documents,
feedback, and classroom behavior. The lesson covered the general definition of teaching
and the differences between a secular and a biblical definition of teaching. It then provided
examples of teaching in the Old and New Testaments. The class then worked through a
group work on flipcharts, determining the differences and commonalities between a
teacher in general and a teacher of the Bible. The lesson ended with a short overview of

different teaching philosophies and their impact on small group teaching.

Lesson 2

The second lesson began with a survey on the New Testament command for all
believers to teach based on Matthew 28:16-28, Colossians 1:28, 3:16, Romans 15:14, and
James 3:1. I asked each participant to write down five reasons why he or she wanted to be
a small group teacher. Next to the universal command for all believers to teach one another,
the lesson also included the difference between the general and the specific call to teach
within the church. A last group exercise covered the goal of teaching in the New Testament
based on Hebrews 5:11-14, James 3:1-12, and 2 Timothy 3:10-17, as analyzed in chapter

2 of this project.

Lesson 3

The third lesson focused on teaching in small groups. The research findings of
the Swiss small group peculiarities in chapter 3 were presented to the class in a summative
fashion. The influence of culture and education on small group training was hotly debated
among participants. Many were completely unaware of how much influence culture has

on teaching. A group discussion also included the boundaries between culture and biblical
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commands. The class ended with an assignment on the formula knowledge + practice +
time = a skilled teacher. The first week of training concluded with a repetition of the three

lessons and an outlook on the coming week.

Training Week 2
Training week 2 took place on March 8§, 2025, from 9:00 a.m. to 3:00 p.m. The

second training week covered the character of the teacher and the effects of the teacher’s
character on the small group. Additionally, the class was introduced to Phil 4:10-14 as the
main biblical text to accompany the class during the rest of the training program. Week 2
concluded with the basics of biblical interpretation and an introduction to teaching

methods.

Lesson 4

The fourth lesson began with a repetition of the previous three lessons and then
covered the importance of the teacher’s character as described in chapter 2 of this project.
The participants returned to the three New Testament passages studied in lesson 2 for a
deep dive into the character qualities of a small group teacher. The class concluded with
group work on how positive and negative character qualities influence the small group

teaching effort.

Lesson 5

Lesson 5 introduced the basics of Bible interpretation. The three steps of
observation, exposition, and application were applied to Philippians 4:10—-14. The class
was divided into three groups, and each group focused on one of the steps. As a class, the
findings were collected and written down on flipcharts. The class finished with an overview
of different genres of biblical texts. Time in the class ran out, and the participants were
asked to finish the assignment on their own. Based on the feedback received in the previous
four lessons, a glossary of definitions was added to lesson 6 to provide a common

understanding of expressions such as hermeneutics, exegesis, and didactic methods.
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Lesson 6

Lesson 6 explored questions as a teaching method. The importance of asking
good questions was such that an entire lesson was devoted to it. The class analyzed
multiple ways Jesus asked questions in the Gospel of Mark. The exercise consisted of
finding biblical examples for nine different types of questions. The class then turned back
to Philippians 4:10-14 to develop seven different questions for a small group context
(opening questions, discussion questions, hypothetical questions, comparison questions, a
question without an obvious answer, an application question, and a closing question). The
lesson concluded with feedback on the previous six lessons as well as an outlook on

training week 3.

Training Week 3
Training week 3 took place on March 15, 2025, from 9:00 a.m. to 3:00 p.m.

This week centered around structuring a small group Bible lesson and how to consider
different learner types and cognitive skills in preparation. The rest of the third training

week was spent on didactics and how different teaching methods apply to small groups.

Lesson 7

Lesson 7 introduced the structure of a lesson, learning outcomes, and different
types of learners. The Hook-Book-Look-Took method was presented as a sample structure
for a small group class. In the process of translating the curriculum into German, the
original alliteration was lost and replaced by a similar one. Based on Philippians 4:10-14,
four groups chose one of the steps of lesson preparation and worked out several
examples. A second exercise required the students to sort the six levels of cognitive skills
according to Bloom’s taxonomy. The third part of lesson 7 covered four different learner
types according to Frederic Vester (visual, verbal, cognitive, and auditory learners). With
a short test, the participants were able to identify their own proclivity toward a learner
type. The class closed with a discussion on implementing and considering different

learner types and cognitive skills in their own small group training.
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Lesson 8

Lesson 8 introduced the first series of teaching methods. The lesson began with
a discussion on why teaching methods are needed in the first place, and the class worked
through objections. The methods presented were specifically selected to mitigate the
small group challenges discussed in chapter 3 of this project. After discussing twelve
ways to study the Bible by Rick Warren,’ the class worked through the first two teaching
methods based on James M. Lang’s Small Teaching: (1) retrieving information and (2)

predicting.®

Lesson 9

Lesson 9 continued the instruction of the six teaching methods from the previous
lesson: (3) interleaving. (4) comprehension building, (5) practice, (6) self-explanation. A
short exercise and example from Philippians 4:10-14 accompanied each method. The class
ended with a discussion on the importance of incremental improvement in the application
of teaching methods and the importance of using different methods in a small group

environment. The participants gave their feedback on the first three weeks of class.

Training Week 4

Training week 4 took place on March 22, 2025, from 9:00 a.m. to 3:00 p.m.
The last training week concentrated on applying the biblical text in a Swiss small group.
The class also explored the importance of feedback and how a good feedback culture can
be achieved in a small group. The training program ended with an extensive review and

feedback of all twelve lessons. The post-survey was distributed.

5 Richard Warren, Rick Warren’s Bible Study Methods: Twelve Ways You Can Unlock God’s
Word (Grand Rapids: Zondervan, 2006).

6 James M. Lang, Small Teaching: Everyday Lessons from the Science of Learning (San
Francisco: Jossey-Bass, 2016).
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Lesson 10

Lesson 10 specifically addressed the application part of small group teaching.
The pre-survey had shown significant uncertainty about how to apply biblical truth in a
small group setting. The lesson began with a discussion on the most common mistakes
when dealing with application. A group assignment followed about application and
transformation of lives as the end goal of teaching based on several New Testament
passages. With the help of seven questions, the class examined different ways to facilitate
biblical application in a small group context. In a second group work, participants
answered the seven questions based on their familiar passage of Philippians 4:10-14. The

class finished with a discussion on the relationship between application and feedback.

Lesson 11

Lesson 11 covered classroom feedback and management. The opening
discussion dealt with the importance of feedback in general life and later focused on the
importance of feedback in small group teaching. The two-way feedback method covered
in chapter 3 of this project was discussed and rehearsed. The second feedback method,
known as “die vier Ws,” was reviewed in groups. Each participant wrote down five
feedback questions for their own small group context. The second half of the class

covered tips for managing and leading a small group class.

Lesson 12

The last lesson recapitulated all previous lessons extensively. Participants gave
feedback on their impressions and improvements throughout the weeks. The reflection
also included feedback on the course’s replicability in another church context. The class

ended with the participants completing the post-survey.

Post-Survey

The post-survey was administered at the end of lesson 12 to ensure maximum

participation and completion. The ten participants who completed the pre-survey also
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completed the post-survey. The worksheet was not administered a second time, since the
participants did not have enough time to implement changes in their small group during
the four weeks of teaching. Data from the post-survey was compiled and matched with the
six-digit participant number and entered into Excel. With the necessary data gathered, a

calibration of the survey results was performed.

Project Conclusion

The third goal was to improve the teaching ability of the small group teachers.
The measure for this goal included a post-training survey, and the goal was met when a
t-test for dependent samples demonstrated a positive, statistically significant difference
between pre- and post-training survey scores: to) = —4.458, p <.000790226492123421."
An analysis and interpretation of the dependent samples #-test results will be discussed in

chapter 5.

Conclusion

This project sought to accomplish three goals: (1) assess adult small group
teachers’ perceived skill, confidence and preparation methods, (2) develop a twelve-
lesson curriculum to equip the teachers in their small group ministry, and (3) improve the
teaching ability of the small group teachers through implementing the developed
curriculum over a span of four Saturdays, each with three lessons of ninety minutes. The
purpose of the three goals was to improve the teaching ability of small group teachers in
the German-speaking churches of Action Biblique, Switzerland. While goals 1 and 2 were
partially successful, the overall purpose of the project was achieved, as demonstrated by

the statistically significant difference between pre- and post-surveys.

7 See detailed r-test results in appendix 3.
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CHAPTER 5
EVALUATION OF THE PROJECT

This chapter summarizes the evaluation and assessment of the ministry project.
It evaluates this project’s purpose, goals, strengths, and weaknesses, as well as changes
and adaptations if it were to be implemented again. Further, some theological and
personal reflections are included. A concise conclusion over the entire project finalizes

this evaluation.

Evaluation of the Project’s Purpose

The purpose of this project was to improve the teaching skills and confidence
of small group teachers in the German-speaking churches of AB, Switzerland. This purpose
was successfully achieved by designing and implementing a twelve-lesson curriculum in
Bible exposition and the didactics of biblical teaching.

Already, while teaching the curriculum, several participants expressed that they
were able to implement and experiment with different teaching methods learned during
the class. During the weeks following the end of the class, more participants expressed
that their confidence in teaching their small group had improved. The results from the
pre-survey further buttressed the need for a training program for small group leaders.

One facet of the project’s purpose was not fully achieved. Even though all
German-speaking churches of AB Switzerland were invited to participate, only applicants
from Zurich joined the program. Repeating the training program in the future will provide

additional opportunities for the other churches that missed the first round.
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Evaluation of the Project’s Goals

Successful completion of this project depended upon the completion of three
goals: (1) assess adult small group teachers’ perceived skill, confidence, and preparation
methods, (2) develop a twelve-lesson curriculum to equip the teachers in their small group
ministry, (3) improve the teaching ability of small group teachers through implementing
the developed curriculum over a span of four Saturdays, each day with three lessons of

ninety minutes. The following sections will evaluate each goal individually.

Goal 1: Small Group Teacher Assessment

The first goal was to assess the adult small group teachers’ perceived skill,
confidence, and preparation methods. This goal was measured in a mixed-methods design
comprised of a quantitative and a qualitative portion: the first quantitative measurement
was administering a pre-survey about the participants’ teaching experience and perceived
teaching skill and confidence.' Second, this goal was measured qualitatively by requiring
each participant to complete a worksheet attached to the pre-survey describing their
biblical exposition and class preparation process.? This goal was considered successfully
met when at least fifteen small group teachers completed the survey and worksheet.

Fifteen participants submitted their pre-survey and worksheet ahead of the start
of the class. However, due to some unanswered items, only ten pre-surveys and worksheets
were eligible for evaluation, rendering this goal partially successful. The applicants only
came from AB Ziirich , bringing the maximum number of expected participants down.

As a quantitative method, the pre-survey revealed a true need for small group
teacher training, as demonstrated by the lowest mean score items of 2.50, which came
from item 2, “I have actively sought to improve my teaching skills in the last year.” The

second lowest mean score of 3.60 came from two statements (items 1 and 18), “I have

I See appendix 2.

2 See appendix 2.
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received adequate training to teach an adult small group,” and “my teaching skills are
improving from class to class.” Three observations can be made. First, there is a correlation
between the stagnation of class improvements and teachers not actively seeking to improve
their teaching skills. Second, lack of adequate training did not result in teachers training
themselves, but showed a true need for training. Third, a lack of confidence and, at times,
frustration in teaching seems understandable with the absence of incremental
improvements. These scores represent an accurate state of many small groups throughout
churches in Switzerland.

As part of the qualitative measurements, the worksheet revealed a consistent
picture of a solid hermeneutical and exegetical basis. The data shows evidence of continual
improvement of the teachers in their biblical work and study. This observation points to a
good starting point for improving didactic skills and teaching methods. This consistency is
partly because all participants came from AB Ziirich and had already completed previous
hermeneutics classes. A more heterogeneous group would probably show less consistency
in this area. Learning and improvement had occurred on the exegetical side of teaching,
but not on the didactic side. Particularly, question 10, “Where do you struggle the most
when teaching a small group?,” was mostly answered in a self-critical manner, like “how
do I come across as a teacher,” or “do I have the right pace for my lesson,” or “do I repeat
myself too often.”® These answers show insecurity and a lack of confidence in class.
They also show that a proper feedback culture could mediate many of these insecurities.

Despite its partial success, goal 1 revealed that the small group teachers needed
training in didactics and lesson delivery, which corresponds to the purpose of this overall
project. The goal’s partial success also uncovered the need to insist on completing every

survey item to have good and eligible participant data.

3 See appendix 2.
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Goal 2: Curriculum Development
and Evaluation

The second goal was to develop a twelve-lesson curriculum to equip the teachers
in their small group ministry. The curriculum took the participants from the basics of
hermeneutics to the exposition of a text, as well as methodological and didactical principles
necessary for a proper delivery in a small group context. This goal was measured by an
expert panel that utilized a rubric to evaluate the curriculum’s biblical faithfulness,
teaching methodology, scope, and application.* This goal was considered successful when
a minimum of 90 percent of the evaluation criteria met or exceeded the sufficient level. If
the 90 percent benchmark was not initially met, the material was revised until it met the
standard.

All three experts from the panel submitted their evaluations on time.> Ten of 11
criteria met or exceeded the sufficient level; hence, goal 2 was successful. Most adaptations
requested by the experts were implemented in the curriculum. The experts unanimously
asked for simplifying the curriculum with less theoretical content and more practical
exercises. These requests together were implemented. The curriculum was then further
adapted to match the class’s needs expressed in the pre-survey. A participant document

was then developed based on the trainer curriculum.

Goal 3: Improve Teaching Ability

The third goal was to improve the teaching ability of small group teachers by
implementing the developed curriculum over four Saturdays, each day with three lessons
of ninety minutes. This goal was measured by re-administering the survey from the first

goal.® It was considered successfully met when a t-test for dependent samples demonstrated

4 See appendix 1.
5 See curriculum evaluation results in appendix 8.

¢ See appendix 2.
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a positive statistically significant difference in the pre- and post-survey scores.” To mitigate
the impact of absences, only post-surveys from participants who attended at least 75
percent of the lessons were included (at least nine of the twelve lessons). Ten participants
qualified for the post-survey.

Goal 3 was successfully met when a #-test for dependent samples demonstrated
a positive, statistically significant difference between pre- and post-survey scores: to) =
—4.458, p <.000790226492123421.3 Survey items 6, 10, and 15 scored the highest mean
increase between the pre- and post-surveys.” The biggest increase was item 10, “The Bible
clearly commands all believers to teach one another,” by 1.10. Most participants knew of
the particular gift and office of teaching in the New Testament but were unaware of the
general call for all believers to teach one another. The second most significant increase in
means was item 6, “I am familiar with multiple methods of teaching in addition to
lecture-type lessons,” by 1.00. Most participants could list two to three different teaching
methods for small groups. The various teaching methods taught in the class clearly led to
a significant improvement in the available teaching tools for each participant. The third
largest increase in means was item 15, “I am confident using my tools to properly interpret
the Bible,” by 0.80. This result is encouraging considering the already good starting point
of the class in hermeneutics and exposition.

A more granular analysis of the survey results shows further success of goal 3.
The survey items that address perceived teaching skills in particular (items 6, 7, 8, 13,14,
17, and 18) also demonstrated a positive, statistically significant difference between pre-

and post-survey scores: to) =—-2.127, p <.0311338394470788. Likewise, survey items

7 See appendix 3 and 4.
8 See appendix 3.

% Items 1 and 2 also showed a mean improvement of 1.60 and 1.30, respectively, but their
increase was expected due to their nature. Item 12 scored a decrease of 0.10 between the pre- and post-
survey results. Several participants expressed that they did not fully understand the statement, leading to an
inconclusive result. In addition, some language precision might have been lost in the translation process
from English to German.

67



that addressed perceived teaching confidence in particular (items 3, 4, 5, 15, 16, and 19)
also demonstrated a positive, statistically significant difference between pre- and post-
survey scores: to) =—3.748, p <. 00228377489272385.

Based on the increase in perceived teaching skill and confidence, the conclusion
can be made that implementing the developed curriculum contributed to an improved
teaching ability of the small group teachers at Action Biblique in Zurich. Hence, the

overall goal this project set forth to achieve was successful.

Strengths of the Project

This project had several strengths that can be summarized in three sections.
The first strength was that it fulfilled a real need. The observations made about the
struggles of small group teachers prior to beginning the project proved to be accurate.
The project helped mitigate the widespread lack of training of small group teachers. Not
only was a real need for training in didactics filled, but a visible motivation spread among
class participants. They understood that the ministry they had faithfully been doing all
these years could still be improved for the benefit of the small groups and the church as a
whole. Another aspect of this improvement was the Swiss-specific content of the course,
which provided extra applicability and helped the small group of teachers better understand
their local ministry.

A second strength of the project was the development of a curriculum for a
Swiss-specific training program. One reason the training curriculum was developed was
because of the widespread lack of programs tailored to local needs. Several good training
programs had been translated from US or UK authors, but they lacked consideration of
local intricacies. The participants particularly expressed how helpful the discussion was
on the cultural impact on small groups.

The third strength of the project is the future opportunities for further improving
small group teaching in Switzerland. This project was confined to the German-speaking

part of the Action Biblique churches. The interest shown by other churches and church
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groups wanting to train their small group teachers is a great encouragement for the future
training program for small group teachers. This last strength is the main reason this project
was brought to life. Lord willing, this training program will bless many other small group

leaders and churches.

Weaknesses of the Project

Despite the project’s overall success, several weaknesses emerged throughout
its progress. The first weakness was the limited number of participants. The project aimed
to reach small group teachers in all five Action Biblique churches in the German-speaking
part of Switzerland. Only my own church, AB Ziirich, ended up participating. Although
all churches allowed the promotion of the project in their congregations, no one except
Ziirich registered for the class. To achieve the project’s first goal, participation standards
were adapted from active and regular small group leaders to individuals who sporadically
teach small groups and are interested in improving their teaching skills. It became evident
that the training program cannot stand alone in the future but must be expanded with a
basic step-by-step program on leading and preparing a small group Bible lesson—this
way, a continuous equipping of new small group teachers can be supported.

A second weakness of the project was the depth of the assessment of
participants. While the chosen mixed methods analysis was suitable and sufficient to
achieve the project’s goals, a more in-depth individual assessment would have been even
more helpful. Assessing the individual small group teachers in their own environment and
measuring their improvement over time would have provided individualized
opportunities for growth in confidence. The timeframe for the project, however, did not
allow for such specific measurements. Although not part of this project, the class agreed
to meet again about one year after finishing the class to discuss the teaching improvements
they made in their context.

A third weakness was the language barrier. While the English literature

consulted in preparation of the training program showed a consistent interchangeability
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of the expressions small group teacher and small group leader, the Swiss participants of
the program saw the small group teacher and small group leader as two completely
different roles. They understood leader to be the organizational and spiritual lead of the
small group. Someone who manages the class and can handle difficult students, and does
not necessarily need to be the one teaching. On the other hand, students did not see the
need for the small group teacher to be a leader. They understood that the teacher’s only
role was to teach and not necessarily to lead.!? Due to this dichotomy, several students
did not feel included in topics like classroom management or spiritual leadership of the
small group. Overall, the project’s weaknesses did not significantly impact the purpose

and goals.

What I Would Do Differently

If I were to roll out the project again, I would change three aspects: (1) advance
the timeline of the project promotion, (2) perform an informal pre-survey, and (3) begin
the development of the participant document before developing the trainer guideline.
These three things | would change are detailed below.

The first thing I would do differently is advance the promotion timeline of the
class by at least six additional months. Although I began promoting the class more than
five months ahead, I was still late for a Swiss context. Several churches had already
planned major events on the proposed Saturdays for the project’s small group training
classes. Several elders from the churches would have wanted a fully developed
curriculum before agreeing on participation, which was not available five months before
the start of the class. To maximize participation, I would begin promoting the class about
a year before the beginning of the class with more details on the target group for the

training and the content of the individual lessons.

10 This dichotomy seemed to come from the attempt to increase the number of women in a
teaching role without taking on the leadership responsibility of the class, revealing more in-depth
theological discussion to be held between the church members and elders.
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A second aspect | would do differently is to perform an informal pre-survey to
get a general picture of the potential number of participants. In other words, I had good
knowledge of the number of small group teachers at AB Ziirich, but no clear number for
the other churches, as their model of ministry differs in the definition of a small group.
An informal survey across all target churches would have helped frame the project goals
more precisely and tailored the content better.

The third improvement I would make is to begin the curriculum development
of the participant document before developing the teacher curriculum. Although the teacher
curriculum was a complete and in-depth document, it did not provide enough detail for the
panel of experts on what the individual lessons would look like in practice from the
participant’s perspective. Additionally, the teacher curriculum was directly based on
chapters 2 and 3 of the project, with many examples and academic citations in it. While
academically accurate, the teacher curriculum could have been more closely based on the
participant curriculum. This change in sequence would also improve the teachability of
the curriculum by somebody other than me, who had all the research for this project as a

background.

Theological Reflections

This project has greatly benefited me and Action Biblique Ziirich in three areas.
First, the study of differences between biblical and secular teaching revealed how much
culture plays a role in teaching. Together with the class, we elaborated on how the Swiss
culture helps and hinders small group teaching. The apostle Paul demonstrated in his
speech on the Areopagus (Acts 17:22—-23) how to adapt his teaching and didactics as
closely as possible to the Greek culture without compromising an inch of biblical truth
and clarity. We discovered as a group that Swiss culture has many good attributes that can,
at the same time, be problematic in a small group setting. While being generally sceptic
of new things might be helpful to counter biblical impostors with new and wrong doctrine,

this Swiss attribute can also hinder the acceptance of genuine biblical truth. Another
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discovery was the tendency of the Swiss to see themselves as the average and as normal,
judging everything from this vantage point. Hence, feedback is only provided when
something deviates from the perceived norm, making it difficult for small group teachers
to receive unprompted feedback. Asking for feedback from the small group became a
mandatory component for small group teaching at AB Ziirich. As a class, we realized how
important it is in teaching that the Bible sets the standards for the Christian (Gal 2:20) not
culture. When culture stands in the way of biblical commands, culture must be overruled.

Second, as a teacher and as a class, we were overwhelmed by the brilliant way
Jesus employs questions in his teaching. Particularly in the Gospel of Mark, Jesus uses
over a dozen different types of questions to achieve different goals with his teaching.
Sometimes instructing, sometimes rebuking, and sometimes evading with new questions.
Sometimes speaking to a small group and occasionally large masses. Learning from the
greatest teacher who ever walked this earth was a source of great encouragement and a
personal challenge to work hard in finding excellent questions for a small group context.
Paying close attention to questions when reading the Scriptures became an inspiring new
challenge.

Third, the project confirmed and deepened my understanding of the Holy
Spirit’s importance in all teaching areas. In John 14:26, Jesus promised the help of the Holy
Spirit as the supreme teacher of the Christian. The best didactics in the world cannot
compete with the Holy Spirit’s work. This reality is a great relief for the Bible teacher.
The Holy Spirit’s work does not begin when the lesson is delivered in the small group.
The Holy Spirit is at work during class preparation as well as in the hearts of all those
teaching and listening. Without this confidence, the warnings of James 3:1 elaborated in
chapter 2 of this project would be unbearable for the teacher. Particularly for elderly
participants, who might have struggled with some contemporary teaching methods
presented in the class, knowing about the supporting work of the Holy Spirit was a great

source of comfort.
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Personal Reflections

The main personal lesson I learned during this project was the importance of
teaching as a relationship. Before the project, I saw teaching more as a tool to build
relationships—Iike a means to an end. The research for the project, and particularly the
teaching methods of Jesus Christ, clearly showed a deeper level of purpose in teaching.
Although I knew all class participants before the start of the program, we had a better and
deeper relationship after teaching the curriculum. Especially in a Swiss context, where
building deep relationships is not an easy task, teaching provides an opportunity on a
regular basis to improve and build personal relationships.

The extensive research and writing for this project opened new opportunities
for helping Swiss churches improve their teaching and become more mature in their faith.
Several churches beyond Action Biblique have requested the curriculum and training
material to instruct their own small group teachers. The move from a DMin to a DEdMin
program proved particularly helpful as the “Foundations of Teaching” class provided
many helpful resources, and the “Applied Empirical Research” class provided necessary
academic and educational support.

When I announced my plans to AB Ziirich to begin a DMin program, I expected
a few reactions from individuals, but not much more. I was greatly mistaken; the entire
church huddled around this endeavor and provided consistent prayer, emotional, and
financial support throughout the program. It was a true testimony of love. This love was a
great reassurance during several moments of personal hardship, working full-time in a
demanding secular job. To God be all glory for allowing this project to start, be

implemented, and be completed.

Conclusion

This chapter assessed the successful accomplishment of the stated purpose and
goals based on the results and interpretation of the pre- and post-surveys. The practical

nature of a professional doctoral degree served AB Ziirich well by providing hands-on
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training for small group teachers in need. The positive feedback from all participants
encourages future applications of the training program for various small group ministries—
the backbone of Swiss churches. This project was a small contribution to the task of all
believers to teach and encourage one another to build up the church and the glory of God

until he comes.
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APPENDIX 1
CURRICULUM EVALUATION RUBRIC

The following evaluation was sent to an expert panel of one AB Ziirich pastor,
one AB Bern pastor, and one teaching concept developer at Mercedes-Benz in Stuttgart.
This panel evaluated the course material to ensure it was biblically faithful, sufficiently

thorough, and practically applicable.
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Name of Evaluator:

Date:

Curriculum Evaluation Rubric

1 = insufficient 2 = requires attention 3 = sufficient 4 = exemplary

Criteria

[1]2]3]4]

Comments

Biblical Faithfulness

The lessons are hermeneutically
sound in its interpretation of
Scripture.

The main point of each lesson is
relevant.

The points of each lesson clearly
support the main point.

Scope

The content of the curriculum
sufficiently covers each issue it is
designed to address.

The curriculum sufficiently covers
small group teaching methods.

The lessons adequately address
Swiss German learners.

Teaching Methodology

Each lesson was clear by
containing a main idea.

The lessons provide sufficient
opportunities for participant
interaction with the material.

Applicability

The curriculum clearly details how
to develop a lesson to teach the
Bible.

The presented teaching methods are
adequate for a small group context.

At the end of the course,
participants will be able to better
teach small groups.

Please include any additional comments regarding the curriculum below:
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APPENDIX 2

TEACHING CONFIDENCE AND CLASS
PREPARATION SKILLS SURVEY

The following survey assessed participants’ perceived skill, confidence, and
preparation methods for teaching within a small group context. In addition, the survey
assessed participants’ knowledge of teaching, teaching methods, and didactics. The last
part of the survey, the worksheet, assessed the lesson preparation process of each

participant.
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Teaching Confidence and Class Preparation Skills Survey

Agreement to Participate

Action Biblique wants to improve the teaching quality within small group
ministries. As part of a ministry project, the current teaching confidence and the
perceived class preparations skills will be assessed through this survey. This survey will
be administered at the beginning and the end of the small group teacher training program
to evaluate the participants’ improvement. The results of this survey will help in shaping
the content of the training curriculum. This research is being conducted under the
direction of the Professional Doctoral Studies office at The Southern Baptist Theological
Seminary. The provided answers/responses will be held strictly confidential, and at no
time will your name be reported or identified with your responses.
Daniel Arn is conducting this research to collect data for a ministry project. Participation
in this study is totally voluntary and you are free to withdraw from the study at any time. By
completing this survey, you are providing informed consent for using your responses in
this project.

Name [ ] T agree to participate [ | I do not agree to participate

Part 1: General Information

Directions: Answer the multiple-choice questions by circling the correct answer.

1 | How long have you been a Christian?

1-2 years ’ 3-4 years ’ 5-6 years ’ 7-10 years ’ 11-15 years ’ 15+ years
2 | What is your age in years?
1824 | 2534 | 3544 | 4554 | 5564 | 65+

3 | How often do you teach a small group in a year?

0-2 times ’ 3-5 times ’ 6-10 times ’ 11-15 times ’ 16-20 times ’ 20+ times

4 | On average, how many participants do you have in your small group?

-3 | 45 | 6-10 | 11-15 [ 1620 | 20+

5 | On average, how long is the lesson length being taught in your small group?
(including prayer time, but excluding meals or games)

Less than 15-30 30-45 45-60 60-90 90+
15 minutes minutes minutes minutes minutes minutes
6 | How many helpful books or articles about teaching have you read in the last year?
0 |1 |2 [E | 4 [ 5+
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Part 2: Teaching Confidence and Perceived Class Preparation Skills

Directions: Please answer the following statements by placing a checkmark in the box

that most closely represents your current practices or beliefs.

The scale is as follows:

SD = Strongly Disagree, D = Disagree, DS = Disagree Somewhat,

AS = Agree Somewhat, A = Agree, SA = Strongly Agree.

small group class.

# | Question (Item) SD DS | AS SA

1 I have received adequate training to teach an
adult small group.

) I have actively sought to improve my
teaching skills in the last year.

3 I am confident that [ can communicate the
meaning of a biblical passage.

4 I have confidence in covering difficult Bible
passages in my teaching.

5 I feel prepared to include practical
applications in my lessons.

6 I am familiar with multiple methods of
teaching in addition to lecture type lessons.

7 I use multiple teaching methods in my
teaching.

3 I consider that different types of learners
require different teaching methods.
The Bible contains practical examples of

9 . .
various teaching methods.

10 The Bible clearly commands all believers to
teach one another.

11 Every Bible lesson should have at least one
learning objective.

12 Teaching is a spiritual gift from the Holy
Spirit that can be improved.

13 I can differentiate between different genres
of biblical texts.
I usually follow a clear process when

14 . .
preparing a Bible lesson.

15 I am confident in using my tools to properly
interpret the Bible.

16 I am confident using tools to properly teach a
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Question (Item)

SD

DS

AS

SA

I use class feedback to improve my teaching

17 skills.

18 My teaching skills are improving from class
to class.

19 I feel confident addressing difficult small

group situations.
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Worksheet: Please provide a written response to the following questions:

1.

10.
11.

Describe your process of interpreting a Bible passage as preparation for a small
group Bible lesson.

How do you connect a Biblical text from Bible times to the present?

What types of resources and tools do you use during your preparation?

How do you structure your lesson?

How do you develop specific applications for your group?

What steps do you take to properly deliver your lesson in your small group?

How do you make sure the group understands what you are communicating?

Do you ask for or give feedback from your small group? If so, what do you do with
the feedback?

Where do you struggle the most during class preparation?

Where do you struggle the most when teaching a small group?

In what areas of small group Bible teaching do you think you need to improve the

most?
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APPENDIX 3

T-TEST RESULTS

T-Test: Paired Two Samples for Means

Pre-Survey Total Post-Survey Total
Mean 76.7 88
Variance 56.9 78.444444
Observations 10 10
Pearson Correlation 0.532194326
Hypothesized Mean Difference 0
df 9
t stat —4.458596939
P(T<=t) one-tail 0.000790226
t Critical one-tail 1.833112933
P(T<=t) two-tail 0.001580453
t Critical two-tail 2.262157163
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APPENDIX 4

PRE- AND POST-SURVEY MEANS PER PARTICIPANT

The following table shows the pre- and post-survey means for each class

participant.
Table Al. Pre- and post-survey means for each class participant
Participant Pre-Survey Mean Post-Survey Mean Change
(N=10) (N=10)
1 342 4.53 +1.11
2 4.21 5.21 +1.00
3 4.16 4.53 +0.37
4 3.74 3.95 +0.21
5 4.84 5.00 +0.16
6 3.84 4.89 +1.05
7 3.89 4.58 +0.68
8 4.32 5.32 +1.00
9 4.21 4.21 0
10 3.74 4.11 +0.37
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PRE- AND POST-SURVEY MEANS PER SURVEY ITEM

APPENDIX 5

The following table displays a comparison of the pre- and post-survey means

by survey item, showing that all but item 12 demonstrated a positive change.

Table A2. Pre- and post-survey means per survey item

Item Pre-Survey Mean Post-Survey Mean Change
(N=19) (N=19)
1 3.60 5.20 +1.60
2 2.50 3.80 +1.30
3 4.40 4.60 +0.20
4 4.00 4.80 +0.80
5 4.60 4.90 +0.30
6 3.90 4.90 +1.00
7 3.80 4.00 +0.20
8 5.00 5.20 +0.20
9 5.40 5.90 +0.50
10 4.40 5.50 +1.10
11 5.00 5.50 +0.50
12 1.60 1.50 —0.10
13 4.70 5.00 +0.30
14 4.30 4.70 +0.40
15 4.20 5.00 +0.80
16 4.10 4.80 +0.70
17 3.70 4.40 +0.70
18 3.60 4.00 +0.40
19 3.90 4.30 +0.40
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APPENDIX 6
SAMPLE LESSON: TEACHER DOCUMENT

Lesson 6: Questions as Teaching Methods — 90 minutes

Course Context

Training for small group Bible teachers at the German-speaking churches of
Action Biblique Switzerland. Students are adults of AB Zurich who have taught at least

one small group lesson in the past year.

Course Content

A practical introduction to teaching within a small group church context. This
course will focus on (1) the biblical mandate for teaching in the New Testament; (2) the
character of a teacher and its necessary skills; (3) practical aspects of teaching and

teaching methodology for small groups.

Key Ideas of Lesson 6

Lesson 6 will overview the main types of questions and their purpose in
teaching. The course will focus on the practical application of developing good questions

in a small group context, exemplified on Phil 4:10-14.

Learning Outcome Lesson 6

At the end of this lesson the student will be able to identify and know the main

types of questions and how to apply those questions to a small group context.
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1) Prayer (maybe introductory verse)

2) Warm-Up and Repetition
a) What basics of biblical interpretation do you still remember from lesson 5? Do
you remember a specific area where you need to improve?
b) Gather expectations for lesson 6 based on the learning outcome.

Developing Good Questions

Opening Question: What role do questions
play in the process of learning?

A person who asks a lot of questions is typically called a “curious” person. We
call that person curious because through questions new things can be learned. Questions
help us think and look at a topic from different angles and opinions. The entire world of
science builds on asking questions, about nature, about physics, about biology, about
human beings. Philosophy is a particular area where questions play a vital role: what is
the purpose of mankind? Why are we here? What is good and evil? Etc.

Even small toddlers use questions as a main way of learning new things. The
hundreds of questions little children ask, reflect their interest on the world around them.
Exams in school are given to students to check their learning progress. Most exams are
based on questions. During our entire lives questions play a crucial role in learning.

Toyin Tofade, Jamie Elsner, and Stuart T. Haines summarize, “Well-crafted
questions lead to new insights, generate discussion, and promote the comprehensive
exploration of subject matter. Poorly constructed questions can stifle learning by creating
confusion, intimidating students, and limiting creative thinking.”! The authors created a
taxonomy of questions differentiating between low-order and high-order questions. They
categorized the questions according to Bloom’s taxonomy: “Teachers most often ask
lower-order, convergent questions that rely on students’ factual recall of prior knowledge

rather than asking higher-order, divergent questions that promote deep thinking, requiring

! Toyin Tofade, Jamie Elsner, and Stuart T. Haines, “Best Practice Strategies for Effective Use of
Questions as a Teaching Tool,” American Journal of Pharmaceutical Education 77, no. 7 (2013): 155.
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students to analyze and evaluate concepts.”” Low-order questions fit the cognitive
dimension of remembering, understanding, and applying. High-order questions fit the

cognitive dimension of analyzing, evaluating, and creating.’

Questions as Teaching Method

Definition of Teaching Method: Teaching methods comprise the various
approaches, techniques and strategies that teachers use to convey learning content and
shape learning processes. They are the tools teachers use to plan and deliver lessons in
order to achieve the learning objectives. These methods can range from traditional
lectures to interactive group work and are designed to make learning both effective and
engaging.

Using and learning to use questions as a teaching method is an excellent way
to improve skill and confidence in teaching while interacting with the small group and
allowing others to speak and learn. Preparing good questions beforehand is an essential
part of class preparation and is a habit that suits any teacher well. And finally, asking
good questions was the method of choice for Jesus to lead and teach.

The gospel of Mark is an impressive example of how Jesus used questions. If
we were to mark every question mark in Mark, we would discover a plethora of different
types of questions and see how the gospel of Mark advances its narrative through
questions. If questions were Jesus’s teaching method of choice for his small and large

group teaching, we are on a profitable path for our own small groups.

2 Tofade, Elsner, and Haines, “Best Practice Strategies,” 1.

3 Tofade, Elsner, and Haines, “Best Practice Strategies,” 3.
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Types of Questions

Exercise: connect the question types on the left with the corresponding

question on the right. Trainer note: correct answers below

Type Question
Closed Do you like this sofa?
Yes / No Are you tired?
Open How are you?
Informative How do I get to the train station?
Alternative Would you like chocolate or vanilla?
Reflective If you were a disciple, how would you have reacted?
Hypothetical What if Jesus didn’t die on the cross?
Rhetorical Who wouldn’t want that?
Comparing What is the difference between worldly and godly love?

Exercise: Form groups of five or six students. Read the passages from the

gospel of Mark below and determine which question type is used in the text. Hint: all

question types above are represented.

Trainer note: Several verses below allow for multiple correct answers.

Mark 5:30
Mark 6:3
Mark 7:18
Mark 8:12
Mark 10:3
Mark 11:30
Mark 12:14
Mark 10:1
Mark 10:26

—> Informative
—>Rhetorical

- Yes/No

- Reflective
- Open

- Comparing
—> Alternative
- Closed

—> Hypothetical
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Questions in Small Groups

Why are Questions so Important in
Small Group Teaching?

Questions have several purposes: (1) they help start a conversation and help
break the ice. (2) They give the trainer an opportunity to gage the level of each student.
(3) The teacher can listen more instead of teaching. (4) the teacher can see how the class
reacts to different types of questions. (5) Group discussions are at the heart of small
groups, questions help that goal a lot. (6) By asking questions, the teacher is also teaching
the students about how to ask questions. (7) Asking questions follows Jesus’ mode of
teaching in small groups. (8) Without questions, the lesson turns into a monologue. (9)
Questions help the teacher to steer the class and lead it to a predetermined goal. (10)
Throwing questions at a biblical text is the foundation of any good exegesis; by asking

good questions together with the students, they learn how to exegete a text.

How Can I Guide and Steer My
Small Group with Questions?

Prepare your questions. The best questions are prepared beforehand. Even the
best teachers do not rely on their experience to formulate the best questions on the spot.
Questions have different purposes. If you want to start an open discussion with the class
then use open ended questions. With an alternative question you can narrow the
possibilities of an extended discussion and steer the class towards a specific goal. You
can also encourage the class to think about applications by asking reflective questions. By
asking a good question I can also limit the speaking time per student to ensure a good
flow of the lesson. Asking different questions about the same topic helps with
illuminating the issue or discussion from different angles. The amount of angles could

depend on the time available.
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Exercise: Take the text from Philippians 4:10—14 and develop at least one good

question for each question type below:

1.
2.

An opening question: Have you ever experienced life-threatening need?

A discussion question: Poverty is a relative term, how was poverty defined in Paul’s
time and how 1is it define today in modern Switzerland?

A hypothetical question: If you were the Philippian church, how would you have
responded to Pauls’ letter?

A comparison question: Do you struggle more with giving thanks in abundance or
asking for help when in need?

A question without apparent answer: What if Paul had died from hunger?

An application question: In what specific area of your life do you need to trust
more?

A summary question: What are the main three lessons you are taking home from

this passage?

Summary of the lesson

Repetition: What was new for you? Where do you still have unanswered

questions? How can this lesson be improved?

Outlook Lesson 7: The structure of a lesson.

Prayer.
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APPENDIX 7
SAMPLE LESSON: PARTICIPANT DOCUMENT

Lesson 6: Questions as Teaching Methods

Learning outcome: At the end of this lesson the student will be able to identify
and know the main types of questions and how to apply those questions to a small group

context.

Developing Good Questions

Opening Question: What role do questions
play in the process of learning?

Toyin Tofade, Jamie Elsner, and Stuart T. Haines summarize, “Well-crafted
questions lead to new insights, generate discussion, and promote the comprehensive
exploration of subject matter. Poorly constructed questions can stifle learning by creating
confusion, intimidating students, and limiting creative thinking.”! The authors created a
taxonomy of questions differentiating between low-order and high-order questions. They

categorized the questions according to Bloom’s taxonomy: “Teachers most often ask

! Toyin Tofade, Jamie Elsner, and Stuart T. Haines, “Best Practice Strategies for Effective Use of
Questions as a Teaching Tool,” American Journal of Pharmaceutical Education 77, no. 7 (2013): 155.
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lower-order, convergent questions that rely on students’ factual recall of prior knowledge
rather than asking higher-order, divergent questions that promote deep thinking, requiring
students to analyze and evaluate concepts.”” Low-order questions fit the cognitive
dimension of remembering, understanding, and applying. High-order questions fit the

cognitive dimension of analyzing, evaluating, and creating.’

Questions as Teaching Method

Definition of Teaching Method: Teaching methods comprise the various
approaches, techniques and strategies that teachers use to convey learning content and
shape learning processes. They are the tools teachers use to plan and deliver lessons in
order to achieve the learning objectives. These methods can range from traditional
lectures to interactive group work and are designed to make learning both effective and
engaging.

Using and learning to use questions as a teaching method is an excellent way
to improve skill and confidence in teaching while interacting with the small group and
allowing others to speak and learn. Preparing good questions beforehand is an essential
part of class preparation and is a habit that suits any teacher well. And finally, asking

good questions was the method of choice for Jesus to lead and teach.

2 Tofade, Elsner, and Haines, “Best Practice Strategies,” 1.
3 Tofade, Elsner, and Haines, “Best Practice Strategies,” 3.
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Types of Questions

Exercise: connect the question types on the left with the corresponding

question on the right.

Type Question
Closed Who wouldn’t want that?
Yes / No Would you like chocolate or vanilla?
Open What is the difference between worldly and godly love?
Informative What if Jesus did not die on the cross?
Alternative How are you?
Reflective Do you like this sofa?
Hypothetical How do I get to the train station?
Rhetorical Are you tired?
Comparing If you were a disciple, how would you have reacted?

Exercise: Form groups of five or six students. Read the passages from the

gospel of Mark below and determine which question type is used in the text. Hint: all

question types above are represented.

Mark 5:30
Mark 6:3
Mark 7:18
Mark 8:12
Mark 10:3
Mark 11:30
Mark 12:14
Mark 10:1
Mark 10:26

>

2000 2N 2N N R R\ 2
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Questions in Small Groups

Why are Questions so Important in
Small Group Teaching?

How Can I Guide and Steer My Small
Group with Questions?

Exercise: Take the text from Philippians 4:10—14 and develop at least one good
question for each question type below:
1. An opening question:
2. A discussion question:
3. A hypothetical question:
4. A comparison question:
5. A question without apparent answer:
6. An application question:

7. A summary question:

Personal Summary of Today’s Lesson
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APPENDIX 8
CURRICULUM EVALUATION RESULTS

This table shows the curriculum evaluation results provided by the panel of

expert. The panel consisted of three experts.

Table A3. Curriculum evaluation results

Curriculum Evaluation Rubric

1 = insufficient 2 = requires attention 3 = sufficient 4 = exemplary

Criteria 1 [2[3] 4
Biblical Faithfulness
The lessons are hermeneutically sound in its interpretation of 0| 11 0
Scripture.
The main point of each lesson is relevant. 0 1 1
The points of each lesson clearly support the main point. 0 o 3
Scope
The content of the curriculum sufficiently covers each issue it is 0 1 1

designed to address.

The curriculum sufficiently covers small group teaching methods. 0| 0] 1
The lessons adequately address Swiss German learners. 0O 1] O
Teaching Methodology

Each lesson was clear by containing a main idea. 0 0 2
The lessons provide sufficient opportunities for participant 0 0] 1
interaction with the material.

Applicability

The curriculum clearly details how to develop a lesson to teach 0 2| O
the Bible.

The presented teaching methods are adequate for a small group 0 1 1
context.

At the end of the course, participants will be able to better teach O 1] O

small groups.
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APPENDIX 9
TWO-PAGE PARTICIPANT SUMMARY

The following two-page document provides a summary of all lessons from the
small group training program. This document was distributed to participants at the end of
the training program as a cheat sheet for preparing small group lessons. The document

was kept in the original language, German.
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Uberblick Kleingruppentraining

1) Der Lehrauftrag im Neuen Testament:
a. Matthius 28:18-20 «Gehet nun hin und macht alle Nationen zu Jiingern, und tauft sie auf den Namen des
Vaters und des Sohnes und des Heiligen Geistes, und lehrt sie alles zu bewahren, was ich euch geboten habe!
Und siehe, ich bin bei euch alle Tage bis zur Vollendung des Zeitalters.»
b. Kolosser 1:28 «Ihn verkiindigen wir, indem wir jeden Menschen ermahnen und jeden Menschen in aller
Weisheit lehren, um jeden Menschen vollkommen in Christus darzustellen.»
c. Kolosser 3:16 «Das Wort des Christus wohne reichlich in euch; in aller Weisheit lehrt und ermahnt euch
gegenseitig! Mit Psalmen, Lobliedern und geistlichen Lieder singt Gott in euren Herzen in Gnade!»
d. 3 Wichtige Bibelstellen zum Charakter des Lehrers:
i. Hebréer 5:11-14; Jakobus 3:1-12; 2 Timotheus 3:10-17
e. Die Zwei Lehrimter im Neuen Testament:
i Das universelle Amt aller Glaubigen (Matt 28:18-20; Kol 3:16).
il. Die besondere Berufung als Lehrer (Eph 4:12; Jak 3:1)
2) Kleingruppen in der Schweiz:
a. Einfluss der Bildung: Solide Grundbildung und oft durch das duale System eher praktisch als akademisch.
b. Einfluss der Kultur: Eher zuriickhaltend mit Riickmeldung und Interaktion. Gute Grundskepsis, darf aber
dem Lernen nicht im Weg stehen. Die meisten Schweizer gegen von sich als Durchschnittsbiirger aus.
Achtung: Die Bibel hat Prioritit iiber der Kultur.
c. Eigenschaften der Kleingruppen: Eher kleinere Gruppen von 10 oder weniger Teilnehmern, durchschnittlich
60 — 90 Minuten, meistens beengte Platzverhéltnisse.
3) Stolpersteine in Kleingruppen:
a.  Suche nach Konsensus. Die gemeinsame Meinung wird stirker gewertet als die biblische Wahrheit.
b. Wenig Bereitschaft die Meinung zu &ussern, was den grossen Vorteil von Kleingruppen schmalert.
c. Meistens sind Lehrer gut vorbereitet, was den biblischen Text angeht. Allerdings fehlt oft die didaktische und
methodische Vorbereitung.
d. Der Mangel an Kommunikation und Feedback kann dazu fiihren, dass die Gruppe stagniert und keine
Fortschritte mehr macht. Nach dem Motto: Alle sind unzufrieden und keiner unternimmt etwas.
4) Die 3 Schritte des Bibelstudiums:
I.  Beobachtung: Was sehe ich? Was sagt der Text? Was hat es damals fiir die Leser bedeutet?
II.  Auslegung: Was bedeutet der Text? Was ist die zeitlose Wahrheit? Wohin will der Text hinaus?
III. Anwendung: Wie kann dieser Text angewendet werden? Was bedeutet der Text fiir mich?
5) Gute Fragen entwickeln:
Geschlossen | Magst du dieses Sofa? Ja/Nein Bist du miide?
Offen Wie geht es dir? Information | Wie komme ich zum Bahnhof?
Alternativ Mochtest du Schoko oder Vanille Reflexion Wie hittest du anstelle der Jiinger reagiert?
Hypothetisch | Was, wenn Jesus nicht gestorben wire? | Rhetorisch Wer wiirde das nicht wollen?
Versleichend | Was ist der U hicd Zwiscl > K m Macht das fiir dich Sinn?

6) Lernziele und Lerntypen:

Lernziele setzen Lerntypen beriicksichtigen

Schwierig Visuell: Bilder, Videos, farblich markieren

: Auditiv: zuhoren, lautes Wiederholen, diskutieren
Analysieren

Anwenden Kommunikativ: Gruppenarbeit, Fragerunden, erkldren

Verstehen

Erinnern Motorisch: Praktische Ubungen, Rollenspiele, Notizen

Einfach
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7) Die Struktur einer Lektion:
a. Anreiz: Haken, Aufmerksamkeit erregen, Warum soll ich zuh6ren, Ubergang zur Bibel.
b. Aussage: Erklédren der Bibelstelle, Hauptbotschaft erarbeiten, Gemeinsame Beobachtungen.
c. Anschauen: Verbindung vom Text zum Alltag, Was bedeutet das alles? Hier und heute.
d. Anwenden: Was sollen die Lerner mitnehmen? Was ist das konkrete To-Do? Praktisch.

8) Lehrmethoden:

Definition: Lehrmethoden sind didaktische Ansétze und Techniken, die Lehrenden anwenden, um Lerninhalte
zu vermitteln und das Lernen der Schiiler zu fordern.

Lehrmethode Beschreibung

Nicht gleich mit der Klasse beginnen, zuerst allgemeine und spezifische
Informationen abfragen.

Die Schiiler versuchen zu vorhersagen was im kommenden Abschnitt,
Kapitel, Buch zu erwarten ist.

Fragen nicht nur zur letzten Klasse stellen, sondern die letzten paar Male
Verflechtung oder das Jahr zuvor abfragen. Immer wieder Fragen einbauen iiber das, was
gelernt und angewendet wurde.

Verkniipfungen erstellen mit Fakten, Informationen, Zahlen und

Informationen abrufen

Vorhersage

VARG I Fahigkeiten, die der Lerner schon kennt.
Uhiing Abldufe, Beobachtungen, Anwendungen immer wieder als Gruppe iiben.
Hilft dem Lehrer wie auch den Lernern. Nicht aufgeben nach 1 oder 2 Mal.
" Nicht nur frontal unterrichten, sondern die Lerner auffordern das Gelernte
Selbsterklirung

selbst zu erkldren und damit auch zum Lehrer zu werden.

Die schrittweise Anpassung und Verbesserung der Lehrmethoden ist auch
Schrittweise Verbesserung / | eine Lehrmethode. Am Schluss findet jeder Lehrer zu seinem Stil und
Abwechslung von Methoden | seinen Methoden, die am besten zu ihm und zur Gruppe passen.
Abwechslung von Methoden hilft gegen Langeweile und Monotonie.

9) Anwendung:

Das Endziel des Bibellehrens ist nicht das Bibelwissen, sondern die Anwendung des Bibelwissens im Alltag des
Schiilers in Liebe und zur Verherrlichung Gottes.

Was ist der Hauptpunkt?

Was war die Anwendung des Textes damals?

Inwiefern adressiert dieser Text verschiedene Kategorien von Zuhorer?
Wie beeinflusst dieser Text die Gemeinde?

Welche Einwiande konnte ein Kritiker anbringen?

Wie ist dieser Text mit dem Evangelium verbunden?

Wie hilft mir dieser Text Gott besser zu kennen und anzubeten?

NS AW =

10) Feedback
a. Feedbackmethode 1: Zweiseitiges Feedback:
ii. Was war der schwierigste Punkt in der Lektion?
iii. Was ist das Wichtigste, dass du gelernt hast?
b. Feedbackmethode 2: Die 4 W’s|
iv. Wertschiitzende Haltung (Vielen Dank fiir den heutigen Abend...)
v. Wahrnehmung (Das Thema hat mir einen neuen Blickwinkel er6ffnet...)
vi. Wirkung (Ich bin meistens gut mitgekommen und habe mich wohl gefiihlt...)
vii. Wunsch (Wenn wir die Bibelstellen gemeinsam lesen konnten, wire das noch hilfreicher...)

11) Tipps fiir Klassenmanagement

Klare Regeln und Richtlinien Variation von Rollen Routinen festlegen (Gebet, Lied, etc.)
Gruppen gut vermischen Klare Aufgaben verteilen | Probleme sofort und direkt ansprechen
Schiiler etwas «zappeln» lassen | Gutes Time-Management | Gut vorbereiteter Schluss
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ABSTRACT
TRAINING SMALL GROUP TEACHERS IN DIDACTICS

IN THE GERMAN-SPEAKING CHURCHES
OF ACTION BIBLIQUE, SWITZERLAND

Daniel Arn, DEdMin
The Southern Baptist Theological Seminary, 2025
Faculty Supervisor: Dr. Joseph C. Harrod

This project sought to train small group teachers in Switzerland’s German-
speaking churches of Action Biblique. Chapter 1 presents the ministry context of Action
Biblique and the goals of this project. Chapter 2 provides an exegesis of three passages of
the Bible to show that both the Old and New Testaments encourage the training of
teachers and provide examples of a range of teaching methods (Deut 31:9; Luke 6:40;
Col 3:16). Chapter 3 further expands on what teaching methods were employed in church
history, how recent advancements in pedagogy and didactics provide methodological
improvements for biblical teaching, and how many of these recent advancements are
particularly important for improving small group teaching. Chapter 4 describes the
project itself, explaining the content and teaching methodology of the specific course
curriculum. Chapter 5 evaluates the project based on completion of the specified goals.
Ultimately, this project seeks to equip and improve the teaching skills and abilities of
small group teachers to ensure the faithful passing on of biblical truth to generations to

come.
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